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FOREWORD

The Computers in Instruction Program has evolved within the context of the Department
of Education Plan for Computers in Education. This document, Computers in
Instruction Plan, supersedes the Computers in Instruction sections of the original Plan
for Computers in Education and represents the framework within which the Department
will continue to plan and develop the use of computers and computer-related
technologies in instruction and instructional support.

Many aspects of the Computers in Instruction Program will continuously be under
development. This evolution is inherent in the technology and its applications, and,
hence, should be view.d as critical to progress and improvement.

Computers and related technologies are evolving rapidly. Hardware costs have dropfed
with an increase in power and capability. Computer literacy is being replaced by
technology literacy as distinctions ameng computers, telecommunications and other
information technologies blur. As applications of these technologies to education impact
on the instructional process, the Department will review and update this document to
reflect progress made, and changes resulting from technological advances, Departmental
priorities and legislation.

} Do
Chouts, .

Charles T. Toguch
Superintendent
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DEPARTMENT OF EDUCATION
COMPUTERS IN INSTRUCTION PLAN

EXECUTIVE SUMMARY

The Depariment of Education Plan for Computers in Education established the concep-
tual framework within which the administrative and instructional applications of com-
puter technology was to be planned and developed. This document, Computers in In-
struction Plan, supersedes "Chapter 3 - Computers in Instruction” of the Plan for Com-
puters in Edu.ation and represents the Department’s plan for the uss of computers and
computer-related technologies in instruction and instructional support.

Background

The original Plan for Ci..puters in Education identified four major areas for the Com-
guters in Instruction Program: 1) computer literacy. 2) computer-assisted instruction,

) computer-based information retrieval and 4) computer-managed instruction. The area
of computer literacy consisted of three components: expioratory computer literacy, com-
puter science and vocational-technical education. Priority was given to the implementa-
tion of the thres computer literacy components,

Since the development of the Plan for Computers in Education, comprter use at the
school level increased dramatically from a limited number of schools with computer-
related programs to all schools throughout the state. The rapid expansion of computer
programs has been supported by the acquisition of microcomputers, development o cur-
riculum and course guides, provision of inservice training and the assignment of state, dis-
trict and school personnel to plan and deliver computer education programs. Fun for
these programs has included discretionary school priority and other general funds, federal
funds and private donations.

Current Situation

Currently, all schools have acquired microcomputers to initiate and expand computer-
related programs for their students. Schools are in a transition from teaching the same
computer literacy unit to all students to a more sequential curriculum in which simple
skills are taught in the early grades, followed by a progression of increasingly complex
skills and knowledge. Emphasis is on integrating the ure of computers into tﬂe regular
curriculum areas and classroom activities.

Computer technology represents an array of tools that can be used to 1) deliver,
2) support and 3) manage instruction. Delivery of instruction through computer-assisted
instruction provides an environment in which students learn in an interactive mode usin
drill and practice, tutorial, simulation and problem-solving software. Computer technol-
ogy is being 1 sed to support instruction in a variety of applications which enhance the
learning process, including the automation of routine tasks, the incorporation of problem-
solving activities and the acquisition and analysis of data, The management of instruction
through the use of computer technology will assist teachers, school administrators, district
and state personnel in planning for more effective and individualized instruction.



Descriptions of the current and emerging uses of computer technology in the Computers
in lnstruction Program are provided in chis plan. Goals and diretions for each of the
four areas, computer literacy, computer-assisted instruction, computer-based information
retrieval and computer-managed instruction, as well as each of the three computer liter-
acy components, exploratory, computer science and vocational-technical education, have
been developed. Uses of ccmputers for students with special needs are also described.

The expansion of computer use into the curriculw.n has created a need for increasing, the
number of microcomputers in schools and the provision of inservice training and as-
sistance to teachers in using the computer as a tool for acquiring, displaying, analyzing,
synthesizing and interpreting information.

Proposed Approach

Computers and related technologies are evolvirg rapidly. Hardware costs have dropped

witi an increase in power and capability. "Computer” literacy is being replaced by "tech-

nology" literacy as distinctions among computers, telecommunications and other informa-

}ion tgch;iollg 5e)s blur. (Uses of Computers in Education, Educational Turnkey Systems,
nc., Apri .

Consequently, many aspects of the Computers in Instruction Program will continuously
be under development. This evolution is inherent in the technology and should be viewed
as critical to progress and im(frovement. This plan will be reviewed and updated periodi-
cally to reflect progress made, and changes resulting from technological advances, De-
partmental priorities and legislation.

The implementation requirements identified in the subsequent chapters all focus on the
need for a coordinated effort on the part of the Department to:

. Address the issue of instructional, not only computer, technology in improving
student learning.

2. Work toward reducing the paperwork and regulatory procedures involved in
the hardware acquisition process.

3. Encourage the pilot use of the %Ei)lication of new technologies to enhance the
instructional process in all curricular areas.

4. Support the acquisition of equipment and provision of training for all areas of
the computers in instruction program.

S.  Provide ready access to assistance, both technical and curricular, to encourage
the use of computer and related technologies to deliver, support and manage
instruction.

6. Develog avenues for the systematic sharing and dissemination of information
about t

e uses of computer and related technologies within the Department.




COMPUTERS IN INSTRUCTION OVERVIEW

INTRODUCTION

The original Depariment of Education Plan for Computers in Education was developed by
a Task Force convened by the Office of *nstructional Services in May 1980. This document
has served as one of the most influential sources of guidance for the development of
Hawaii’s Computers in Instruction Program. The recommendations developed by the Task
Force have provided a structure w'thin which plans could be shaped, even in the absence of
fiscal support.

The Plan for Computers in Education identified four major areas for the Computers in In-
struction Program: 1) computer literacy, 2) computer-assisted instruction, 3) computer-
based information retrieval and 4) computer-managed instruction. Each of these four
areas contributed towards meeting student learning needs through the use of computers in
the development and implementation of systematically planned, comprehensive programs.
The state plan also described the staff development needs and technical support services
required for program delivery.

Since the development of the Plan for Computers in Education, all schools have acquired
microcomputers to initiate and expand computer-related programs for their students.
Priority was given to implementation of computer literacy alprograms through the ex-
ploratory computer literacy, computer science and vocational-technical education com-
ponents. In addition, pilot studies and expansion programs have beer. implemented in
computer-assisted instruction, computer-based information retrieval and computer-
managed instruction. The implementation of the Computers in Instruction Prog:am has
been supported by the development of curriculum and course guides, provision of inservice
training and the assignment of state, district and school personnel to plan and deliver com-
g_uter education programs. (See Appendix A.) Throughout the efforts, various Task

orces and committees were convened to insure the broadest input including teachers,
University specialists and technoiogical experts.

However, there are many aspects ¢ the Computers in Instruction Program that will con-
tinuously be under development. This evolution is inherent in the technology and should
be viewed as critical to progress and improvement.

The next steps in program planning include the expansion of nﬁcmconéputer use in all in-
structional areas; the individualization of learning to meet student needs; the planning for
applications of learning systems resulting from the convergence of microcomputer,
telecommunication, interactive videodisc and networking technologies; and the devel>p-
ment of strategies for increasing provision of assistance, both technical and curricular, to
support instructional programs using these technologies.

ASSESSMENT .

Schools are currently in a transition from teaching the same computer literacy unit to all
students toc a more sequential curriculum in which simple skiils are taught in the early
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ades, followed by a progression of increasingly complex skills and knowledge. Schools
g:we also begun expansion of computer applications to inciude other components of the
Computers in Instruction Program. This transition, however, will not be simply nor
smoothly achieved. In addition, the emphasis on integrating the use of computers into the
curriculum creates a need for increasing the number of microcomputers in schools and the
provision of appropriate inservice training and assistance to tezchers in usfigf the computer

as a tool for acquiring, displaying, analyzing, synthesizing and interpreting information.
Scheols have identified the hardware acquisition process as a concern, citing the time in-
volved in obtaining approval and the massive paperwork entailed due to regulatory proce-
dures. Activity to streamline these procedures has beea cccurring to provide some relief to
the schools. Equipment acquisition standards for each component have been developed
based on current applications. A table di.glaying these program standards and their ag-
gregate by schools is provided in Appendix B.

The local needs and trends described above are supported by recent national reports on
computer education.

» Three factors which promote the expansion of computers in instruction have
been identified as: 1) the availability of assistance to teachers in integrating com-
guters into instruction, 2) increased numbers ot microcomputers per teacher and

) provision of staff development. The integration assistance i; described as cur-
ricular assistance linked to achicvement of pedagogical objectives, not the
maintenance of machinery o. advice in selecting and obtaining courseware.
(Administrative Policies for Increasing the Use of Microcomputers in Instruc-
tion, report 1prv.: ared for the National Institute of Education by The Rand Cor-
poration, July 1986.)

= The National Task Force on Educational Technology has recommended a goal
of one workstation for every ten students and the identification of at least one
teacher to serve as a resource for other teachers and to organize and oversee
computer programs for the school. (Transforming American Education: Reduc-
ing the Risk to the Nation, A Report to i.e Secretary of Education, United States
Department of Education, April 1986.)

= The rate of change inherent in the world of computing and its impact on the in-
structional uses to which computers are put and on the specific skills required to
use them are identified as difficulties facing the development of an orderly cur-
riculum. Nevertheless, computer competence, the ability to discover and use in-
formation, is referred to as the fourth basic skill by the Nationai Assessment of
Educational Progress (NAEP), in its recent publication, A Framewoik for Assess-
ing Coraputer Competence: Defining Gbjectives.

s In special education "training and assistance continues to be a major bottleneck
constraining effective use of microcomputers and related technologies.” In addi-
tion, “the greatest need for information, training and assistance are in the areas
of communication aids and devices ranging from general information about pro-
ducts and how they can be used.” (Technology for Sé)ecial Education: A Nation-
al Strategy, Education Turnkey Systems, February 1986.)
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The delivery of the Computers in Instrution Program can no longer be limited to stand-
alone microcomputers. The merg’1g of communication and information technologies has
the potentiat nf making a significant impact on the mode and manner in which instruction
is made a le to students. Techrological developments in networking, telecommunica-
tions, er . stems, and interactive videodiscs are being applied in the delivery, support
and man... _.aent of instruction. Integrating these technologies into the learnia environ-
ment will require coniinuous planning which recognizes both the evolving technologies and
the needs of a changing society.

Based on these assessments and findings, revisions to the Computers in Instruction pro-
gram are incorporated in this document. The overall goals, specific objectives, program
components and implementation requirements have been revised and updated to reflect
linkages to computer-related technologies.

GOALS AND OBJECTIVES
The goals for the ins*ructional use of computers are :

s To develo?ucomputer literate citizens who are aware of, apPreciate, and under-
stand the functions _nd impact of computers in daily life; teel confident about
using computers; know how the computer can be usec{ as a tool for preblem solv-
ing and decision making; recognize the limitations as well as the usefulness of
computer technology; recognize educational and career opportunities related to
the specific and general uses of computer technologies.

» To provide for students, teachers, administrators and program planners some of
the instructional support systems needed to facilitate effective instruction. These
support systems include computer-assisted instruction for subject areas,
computer-managed instruction for student record-keeping related to
competency-based education, information retzicval froas local, national and in-
ternational databases and networks, and the provision of support for end users in
the Department,

A critical component for both goals is provision of training and assistance in the selection
of optimal ways to deliver computer-based instruction to students and coordination of
computer activities . th ongoing classroom activities.

The objectives of the Computers in Instruction Program are to provide opportunities for:

= Developing technological understanding and skills in order that all students may
be better able to function in an information society.

. Developir:jg Lgroficiency in using computers and related technologies in school,
society and the workplace.

» Improving the learning of concepts and processes in curricular areas through the
application of computer and related technologies.

» Providing curricular assistance to link computer activities with ongoing instruc-
tion.
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Gaining proficiency in applying computer systems for problem solving and deci-
sion making.

] Usijng current and accurate career information in career planning activities for
students.

s Using increased numbers of library resources in fulfilling instructional assign-
ments for students.

s Developing the skills for accessing and retrieving information in fulfilling instruc-
tional assignments.

= Enabling handicapped students to interac* sith their environment in the process
of learning and communicating.

= Accessing local, national and international databases to obtain current and com-
prehensive information needed by and school, district and state personnel for
program planning and curriculum development.

= Assisting in the diagnosis and evaluation of individual student progress toward
the desired outcomes and in the maintenance and reporting of student progress
records for teachers.

s Training in the planning and implementation of the use of computers in instruc-
tion for teachers, as well as other appropriate school, district and state certifi-
cated and classified personnel.

Responsibility for the development and installation of the curriculum for computers in in-

struction is lodged with the Office of Instructional Services. Purchase of hardware and re-

lated products and the linkage to the DeEPMent’s Distributed Information Processing and

Information Resource Management (DIPIRM) Plan are co~rdinated between the Office

gg Instructional Services and the Information Systems Services Branch, Office of Business
Tvices.

PROGRAM DESCRIPTION

Computer technology represents an array of tools that can be used to 1) deliver, 2) support
and 3) manage instruction. Each of these three a{)ghcations of computers consists of one
or more components which are closely related to the others and together reflect the total
program of instructi aal use of comprs: ~7s.

Delivery

Computer-Assisted Instruction (CAI)

Computer-assisted instruction is a learning environment in which the computer delivers

instruction to the student in an interactive mode using drill and practice, tutorial,
simulation and applications software. The goal of CAl is to improve student achievement

Overview




in curricular areas by deliveriag instruction through the computer for enrichment,
reinforcement or remediation. CAI delivery interfaces with other technolc “ies, such as
telecommunications, and other components of the Computers in Instruction program,
particularly computer-managed instruction.

Planning for delivery of CAI through distance learning has been initiated. The implemen-
tation of distance learning programs necessarily merge computer and communicaiions
technologies.

Support
Computer Literacy

The area of computer literacy consists of three components: Exploratory Computer Liter-
acy, Computer Science and Vocational-Technical Education. Computer literacy instruc-
tion provides students with an understanding of the capabilities, limitations, applications
and impact of computers and related technologies. More recent emphasis, both locally and
nationally, is that of developing the ability to use computers as a tool to solve significant
and interesting problems.

Based on the recommendatisns of the Task Force that developed the Plan for Computers
in Education, prioritv was given to implementation of computer literacy programs through
the exploratory computer literacy, computer science and vocational-technical education
components.

in 1984-85 another task forwe was convened to address the problems and concerns related
to the delivery of the computer literacy programs at the secondary level. The task force
was composed of secondary school teachers and administrators, university personnel and
district and state specialists. Three recommendations were made: 1) all students be pro-
vided computer experiences to meet the minimum requirements of exploratory computer
literacy by the end of grade 8; 2) elective computer education courses be included in the
Authorized Courses and Code Numbers (ACCN); and 3) delivery of the three components
of comi)uter literacy be differentiated by the computer applications incorporated into the
particular subject area unit or course. In addition, implementation guidelines and alterna-
tive models were developed to provide secondary schools with the flexibility in determining
the delivery of their own computer literacy programs. Thess guidelines and models are
provided in Appendix F.

A description of each of the the three components of computer literacy is provided below:
Exploratory Computer Literacy

Exploratory Computer Literacy is a thematic area of the curriculum, with its
delivery in the classroom designed for interfacing with all regular subject areas. The
use of computers in: this component is based on four modes to support instruction.
These modes are the use of the computer as a tutor, tutee, tool ard topic. In the
evolution of this component, the use of the computer as a tool has become in-
creasingly significant in exganding com%uter applications in education. Moreover,
specialized applications of computers have begun to impact on the way in which
tasks are accomplished in areas such as newswriting and science labs.
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Computer Science

Computer Science encompasses the collection of technical skills and scientific meth-
odologies that can be brought to bear on the creation of computer-based solutions
to rez. problems. The ability to write well-structured programs using a high-level
language empowers users to make use of the computer as their ultimate tool for
solving probler.s.

Vocational Tech.iical

Vocational Technical Education is designed to develop the skills and knowledge
necessary for using the microcomputer as a tool for end products and {or ac-
complishing j.b tasks related to the specific career field.

Computer-based nformation Retrieval (CIR)

Computer-based infermation retrieval focuses on the use of computers as a tool to access
information at remote sites to sugport student learning. Telecommunication capabilities
and other evolving technological developments will enable students and educators, regard-
less of school locativn or size, to access and use resources available through local, national
and internationai databases to meet the advanced as well as expanding informational needs
of students and educators.

Special Education

Special education is designed to meet the individual educational and related service needs

of handicapped children ages 3 to 20. Computers and adaptive devices are tools to enable

gandicapped students to more fully communic-te and learn to achieve greater indepen-
ence.

Management
Computer-Managed Instruction (CMI)

Computer-managed instruction is a computer-based information system used to support
the managément functions performed by the teacher. A CMI system should provide stu-
dent progress information at the appropriate time and place to assist teachers, ad-
ministratcrs, district and state personnel in planning for effective instruction. The database
established should also be accessible for administrative decision making.

Computer-management systems facilitating on-line communication between classroom,
district and state for learner objectives, smgent recordkeeping and monitoring have been
proven to save time for more quality educational programs and provide equal opportunity
to students, regardless of geographic location.

The Special Education/Special Services Data Management and Reporting System
EDMRS), including cemputer-assisted development of [ndividualized Education Programs

IEP), is designed to facilitate student recordkeeping, instructional management and indi-
vidualized instruction to meet federal regulations.
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TARGET POPULATION
= Approximately 165,000 students, pre-K to adult, in Hawaii’s public schools.
s Teachers of grades pre-K to 12, and other school personnel.

= School, district and state level manaﬁcrs responsible for planning and implementing pro-
grams affected by the components of computers in instruction program.

IMPLEMENTATION REQUIREMENTS

Critical to the implementation of the Computers in Instruction program is the need for ex-
tensive inservice training on both computer use and its integration into the curriculum, the
availability of assistance and support for linking computer activities to ongoing classroom
instruction, a sufficient number of microcomputers and the identification and acquisition of
quality software.

An emerg’ngEneed is the development of a clear, supportive communication system to
unite all DOE efforts in the area of instructional technology. i'he merging of computer
and communications technologies in this information age makes current delineations and
multiple-layered review and regulations obsolete. The recent initiative in distance learning
programs creates an immediate need to review and coordinate efforts in implementing in-
structional technology.

Curriculum Development

Curriculum development to support the computers in instruction program includes the de-
velopment of curricular and instructional support materials for each of the components.
Effective use of computers to deliver, support and mana%e instruction will require linkages
to content area objectives, development of a database of instructional activities, strategies
and resources to meet learner objectives and utilities to measure and analyze student per-
formance toward specified objectives.

Inservice Training

Inservice training of teachers, other school personnel, administrators and program man-
agers is recognized as a critical factor in the implementation of computers in Instruction.

e effective use of computers in instruction requires that educators be well versed in the
knowledge, skills and processes relevant to using computers to deliver, supglgrt and
manage instruction. The Department’s Computer Literacy Teacher Inservice Training
Model identifies goals and outcomes for the development of computer literate educators.
(See Appendix I.)

Delivery of the Department’s inservice training program consists of two avenues: services
provided by each district and school, and statewide services provided to interested
educators in specialty areas. The Department’s Professional Development Center in the
Office of Instructional Services provides specialty trainir. ; including:
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s Cadre training for newly developed components or guides.

= Content-specific training in relation to the integration of computers in instruction
in the various general education curricula.

= Generic applications of computer packages for the assessment and improvement
of instruction and curriculum.

. C(;quputer applications for improving instructional and adr.ainistrative decision
making,.

As emerging technologies are incorporated in the various areas of the computers in in-
struction program, training in their v : must also be provided.

Curricular Assistance

In addition to provision of inservice training, routine assistance to teachers in integrating
computer applications into instruction is essential to facilitate the widespread use of com-
puters in the instructional areas. This assistance must be readily availabfe to help teachers
plan and deliver computer activities that are linked to and coordinated with their instruc-
tional objectives as well as facilitate the instructional management functions necessary to
monitor student progress. anded use of computers in curricular areas has the potential
for exposing more students of all abilities to more advanced applications.

Avenues for provision of assistance to teachers in integrating computer applications into
the curriculum include:

s A coordinator/resource at each school.
s A Teacher Information/Support Center in each district.

s A Teacher Information/Support Center at the state level.
Software

Assistance in identification of quality software to deliver and support instruction is avail-
able from a variety of sources. The Department’s Approved Instructional Materiais (AIM?
document includes softwa:c approved for purchase by curricular areas. Evaluations o
software provided in the AIM are included in a computerized database available at all dis-
trict offices and the Professional Development Center.

The Department’s Computer Review Center and Clearinghouse, situated in the Multi-
media Services Branch of the Office of Instructional Services, provides software evalua-
tions conducted locally via individual inquiries and its Computer Software Reviews docu-
ment. The center also provides opportunities for teachers and administrators to preview
software prior to purchase decisions and administers the Department’s membership in the
Minnesota Educational Computing Consortium (MECC).

Software evaluations and rankings are also grovided by several nationally recognized in-
stitutions and consortia, through print and electronic media. Software evaluated as
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excellent by several of these sources could serve as a mechanism for identifying and
selecting packages for more carefu! evaluation and matching to learner objectives.

The use of computers to manage instruction will require some in-house software develop-
ment where linkage to the Department’s administrative applications is necessary or in
specific applications for improving instructional and administrative decision making. De-
velopment of software for specific applications would be based on standardized, commer-
cially available packages.

The rapid change in software development and the volume of new software require the
coordination of these efforts and the dissemination of information to teachers on quality
software that is consistent with the Department’s curriculum. Developments in the
delivery of software, such as through communications, videodisc or CD-ROM technology,
will also impact on instructional computing.

Hardware

National studies consistently support the need for providing a sufficient number of
microcomputers. The Rand Corporation report cites "making more microcomputers avail-
able to teachers is the single policy mechanism with the greatest value for increasing
teachers’ participation.”" The report of the National Task Force on Educational Technol-
ogy recommends a goal of one workstation for every ten students.

The Department of Education has developed desirable standards for each of its computers
in instruction components. As an aggregate these standards approximate the one to teu
ratio reccommended by the National Task Force on Educational Techaology for both
elementary and secondary schools. Schools should be allowed the flexibility of acquiring
hardware with established ratios as a guide, not a limit, for delivering all components of the
computers in instruction program. (See Appendix B.)

However, it should be noted that the National Task Force on Educational Technology
specified workstations, not microcomputers, in its reccommendation. Computers in instruc-
tion programs can no longer be restricted to stand-alone microcomputers, but should ad-
dress the impact of developing technologies. Flexibility in permitting the pilot use and
evaluation of developments in networking and telecommunications, for example, is neces-
sary for accommodacing the continually evolving technologies and their impact on schools,
society and the workplace.

Moreover, the merging of communications and computer technologies to acauire, store
and disseminate information has begun to revolutionize the world of work. Regulations
for the acquisition of equipment must be made more flexible to allow the application of
these emerging trends to enhance the instructional process.

As the invento(riy of microcomputers and related equipment increases, the repair,
r

maintenance and replacement needs must be addressed systematically. These needs in-
clude funding and personnel resources necessary to maintain on-going programs.

Facilities

The use of a computer resource center is the proposed approach for program implementa-
tion, except in specialized applications. Educational specifications for the computer




resource center have been established and are incluaed as Appendix C. If environmental
conditions affect hardware operations and software maintenance, schools may justify the
need for air conditiom'n§ the computer resource center. The number of centers will be
determined by the size of the school, with each center functlonally able to service multiple
programs and strategically located on the campus to insure accessibility to students. These
centers would also be used for inservice training. The resource center approach wouid
provide for:

w optimum uiilization of hardware through shared use.

» maximum security and control during and outside of school hours.

w appropriate supervision with increased accessibility to all students.

» favorable facility and environmental conditions for hardware and software
maintenance.

» regular diagnostics and maintenance of equipment.

Specialized applications of computers in instruction may entail rearrangement and/or ex-
pansion of existing facilities. These applications include:

» Career resource centers, for which educational specifications have been estab-
lished and are included as Appendix D.

s Computer-based information retrieval in school libraries.

s Microcomputer-based laboratories in the school science labs.

s Microcomputer applications in newswriting, journalism and yearbook classes.
As emerging technologies are incorporated in the various areas of the computers in in-
struction program, facility requirements for accommodating the necessary equipment must
be developca prior to implementation.

EVALUATION PLAN

The evaluation of the Computers in Instruction Program will consist of both formative and
summative evaluation.

Formative Evaluation

The formative evaluation will be conducted annually and provide information for
necessary revisions in the plan as it is being implemented. This evaluation will focus on
equipment, inservice training, staffing, curriculum, software and other support materials,
?u&igcg and the plan itself. Considerations under each of these categories will include the
ollowing:
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Equipment

= Is the capacity of the equipment sufficient for the intended purpose?

» Are there sufficient numbers of minicomputers, microcomputers .ad terminals
for student and staff access?

» What is the average replacement cycle for in-place equipment?
Inservice Training

= Are the inservice training models for the various target groups effective? (Man-
agers, clerks, instructors, content, schedule, etc.)

» Is participation among various target groups sufficient?
Staffing

s Are there sufficient staff at individual schools to accommodate student interest
and enroliment in the various courses and services?

n Are %ualiﬁed resource personnel available to individual schools and districts to
provide curricular assistance to teachers when needed?

= Are qualified staff available to meet the needs for the various components of the
Computers in Instruction Program?

Curriculum, Software and Other Support Materials

= Does the curriculum software contribute to the Foundation Program Objectives
and/or other instructioral objectives?

= To what extent do ti.e software and supporting materials provide instructional
activities not available by other means?

= To what extent do the software and supporting materials provide instructional
activities better than by other means?

Budget

» Are cost projections realistic?

Are there other budgetary needs that were not anticipated in the plan?

Is lease or purchase of equipment more cost-effective?

What is the most cost-effective way of providing equipment maintenance?

21
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= What is the progress toward attainment of the goals anc objectives for Com-
puters in Instruction?

a Are there other alternatives that need to be considered?

s Are there sections of the plan that require revision based on experience or ad-
vances in technology?

= What problems are being encountered in implementation of the plan?
Summative Evaluation

The summative evaluation design will incorporate all changes made as a result of the
formative evaluation. The goals, objectives and outcomes specified in the plan serve as the
basis for the evaluation design. Other pertinent information obtained from program
evaluations will also be incorporated. é)onsideration will be given to variances due to
geographical location, equipment, grade levels, instructional delivery strategies, teacher
preparation and other school related variables.

o
4®)
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EXPLORATORY COMPUTER LITERACY

INTRODUCTION

I the original Department of Education Plan for Computers in Education, exploratory
computer literacy is one of three components in the area of Computer Literacy. The
other two components are computer science and vocational-technical education.

The intent of the exploratory computer literacy component is to develop computer-
literate students who can function in a society where contact with computers is becoming
a daily necessity. Development of this comnonent has been based on the Exploratory
Computei Literacy Framework for grades K-12, developed by a Task Force composed of
educational specialists and teachers from elementary, secondary and college levels in the
private and public sectors. (See Appendix E.)

Exploratory computer literacy is a thematic program for all students in grades K-12. As
its delivery in the classroom is designed for interfacing with all regular subject areas,
planning must identify delivery strategies to minimize duplication of effort and maximize
concept development and reinforcement among teachers and grade levels.

Since the development of the Plan for Computers in Education, all schools have
implemented exploratory comguter literacy programs. The implementation of
exploratory computer literacy has been supported by the development of curriculum and
course guides, resource units and extensive inservice training based on the Department’s
four-phase inservice training model which takes teachers from initial hands-on experi-
ences to classroom implementation. At the high school level, delivery of hands-on experi-

ences to seniors was suggorted by the Exploratory Computer Awareness Interim Program
(ECAIP), initiated in 1983.

Skills and knowledge required for computer literacy will continue to evolve as the
technology and its application to school, the workplace and the home develop. Current
trends indicate an increasing emphasis on being able to use the cormputer as a tool for ac-
3p1.rmg, displaying, analyzing and interpreting data in the regular curriculum areas. In ad-

ition, the integration of related technologies such as tclecommunications and interactive
videodisc in the development of systems for training and learning will coatinue to impact
on the evolving definition of computer literacy.

ASSESSMENT

The National Assessment of Education Progress (NAEP) booklet, A Framework for As-
sessing Computer Competence: Defining Objectives, describes the majority view of com-
puter competence, for most students, as requiring "an exposure to computing that enables
them both to experience the power of computing and to use that power to solve sig-
nificant and interesting problems.” Based on its assessment, NAEP developed objectives
in three ma}{_or categories: computer a{)plications, computer science and knowledge and
attitudes. The exploratory computer li

; C iteracy program encompasses all of these areas,
with greater emphasis on computer applications and knowledge and attitudes. Computer
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science concepts are introduced, but are further developed through the spccialized
computer science component at the secondary level.

The emphasis on developing the ability to use computers for a variety of purposes is re-
flected in the SchoolTechNews article, "New View of ‘Computer Literacy’ l-Emerging."
This December 1984 issue includes opinions of nationally recognized leaders in computer
education. The view expressed by the experts in this article is that: "The emerging--and
probab’})]"ﬁnal--definition says computer literacy is knowing how to use the computer as a
tool.” That is, a computer literate student should know how to do something useful with
computers. One way to dev.op the understanding and skills necessary is through the
routine use of computers throughout a student’s school experiences. Some experts feel
that in three to five years, computer literacy will not be taught as a separate subject.

The description of the exploratory computer literacy program in this chapter reflects the
emerging emphasis on using the computer as a tool. Exploratory computer literacy has
been developed as a thematic program for all students in grades K-12. Since its delivery
in the classroom is designed for interfacing with all regular subject areas, strategies for in-
tegrating the use of computers into the ongoing classroom activities for acquirinlsi display-
ing, analyzing, synthesizing and interpretm% information must be provided. Mcreover,
specialized applications of computers as tools to enhance learning are emerging in areas
such as art, music, journalism and laboratory science.

The Exploratory Computer Literacy Curriculum Guides, developed for grades K-6, 7-8
and 9-12, give direction while providing sufficient latitude for exploration, experi-
mentation and individual growth. Resource units for each of the three levels, including
guidelines for school planning, teacher-developed materials and examples of school im-
plementation strategies, have been developed to further assist schools and districts.

At the secondary level, as recommended in the Secondary Task Force Report, two elec-
tive one-semester courses have been included in the Authorized Courses and Code Num-
bers (ACCN). These courses provide one alternative for delivering exploratory computer
literacy experiences to all secondary students. Four other implementation options are
provided. (See Appendix F.)
GOALS AND OBJECTIVES
The goals of the Exploratory Computer Literacy component are:

s The student will feel confident about using computers.

s The stuuent will know how the computer can be used as a tool for problem
solving and decision making.

s The student will be aware of, appreciate and understand the functions and im-
pact of computers in daily life.

» The student will recognize the limitations as well as the usefulness of computer
technology.
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s The student will recognize the educational and career opportunities related to
the specific and general uses of computers.

The Exploratory Computer Literacy Framework (Appendix E) subdivides each of the
goals into objectives which are further subdivided into student expectations. The student
expectations are statements of competence that students are expected to attain at various
benchmarks, in grades 3, 6, 8, and lg.

PROGRAM DESCRIPTION

Exploratory computer literacy is a thematic area of the curriculum. Thematic areas
embrace subject matter that is appropriately embedded in more than one of the existin,
subjects of the school. The Exploratory Computer Literacy Curriculum Guides for a
three levels, grades K-6, 7-8 and 9-12, provide examples and guidelines for integrating
exploratory computer literacy concepts and activities into the language arts, mathe matics,
science and social studies programs. Exploratory computer literacy is also imbedded in
other thematic areas such as career education and environmental e?LIxcation.

The Exploratory Computer Literacy Curriculum Guides also describe four instructional
modes for developing computer literacy:

s The computer as a tutor uses the computer to deliver instruction tc students
through interaction with software programs such as drill and practice, tutorials,
simulation and problem solving.

u The computer as a tutee enables students to write their own programs using a
programming language to solve problems in various areas.

s The computer as a tool enables students and teachers to use the computer in a
variety of applications in acquiring, displaying, analyzing, interpreting and
presenting information.

s The computer as a topic deals with instruction in the mechanics of computers,
how they function and, most importantly, the impact of computer use on self
and society.

All four instructional modes can be used to provide students with the learning expericnce
necessary for developing computer competence. Greater emphasis has been given to the
use of the computer as a tool as software development in this area has evolved to support
this application,

TARGET POPULATION

s All sn]xdents (appreximately 165,000 students) in grades pre-K to 12 in Hawaii’s public
schools.

s Teachers of grades pre-K to 12, and other school personnel.
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s School, district and state level managers responsible for planning and implementing
programs affected by computer applications.

IMPLEMENTATION REQUIREMENTS

Crirical to the expansion of exploratory comguter literacy programs in the schools is the
need for extensive inservice training on both contputer use and its integration into the
curriculum, the availability of assistance and &;_Pport for using computers to enhance ou-
EOinF classroom instruction, acquisition of a sufficient number of microcomputers for use

y all teachers and the identification and acquisition of quality software. Commitment
from school administrators, and district and state specialists is needed to support this ex-
pansion through articulation of plans for computer use and provision of technical support
and readily available assistance.

Curriculum Development

As the emphasis in exploratory computer literacy becomes one of developing the ability
to use computers as a tool, models for integrating computer activities across the cur-
riculum areas must be developed. The initial developmental effort focused on the four
content areas of language arts, mathematics, science and social studies. As computer
applications in these areas evolve, instractional support materials must be developed and
disseminated. Developmental efforts must zlso be initiated in coordination with
specialists and teachers in other content areas to expand the use of computer technology
and, hence, computer literacy experiences for all students.

Inservice Training

Inservice training of teachers, administrators and program managers is identified as an es-
sential factor in the expansion of computer literacy programs. A July 1986 report
prepared for the National Institute of Education by the Rand Corpcration.
Administrative Policies for Increasing the Use of Microcomputers in Instruction, ciies the
need for extensive inservice training to expand the instructional use of microcomputers by
more teachers for more subjects in more grade levels.

The Department’s Computer Literacy Teacher Inservice Training Model for the develop-
ment of computer literate educators is included as Appendix I, as well as Appendix E in
Computers in Instruction: Framework for Administrators. In addition, specialty training
in relation to the integration of computers in instruction in the various general education
curricula is being provided.

Curricular Assistance

The provision of curricular assistance to teachers in determining ways to link computer
activities with ongoing instruction is critical to the use of computers by more teachers in
more content areas in all grade levels. This assistance musi be readily a* a:lable to teach-
ers to encourage and support the integration of computers.

Currently, resources for this type of assistance are extremely limited. Statewide efforts
must be made to develop resources, including the provision of follow-up assistance to
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schools and teachers, in the integration of the exploratory computer literacy component
into the curriculum.

While inservice training workshops and courses provide opportunities to address teacher
needs, the provisio.. of assistance in a timely manner has not been possible within current
resources and staffing. Expansion of exploratory computer literacy programs to all
students will require provision of support to teachers ..no feel pprehensive about initiat-
‘ng new programs. Resources to provide the necessary on-site support must be available
at ne school, district and state levels. The assignment of a computer
coordinator/resource to each school is also a critical factor identified in swudies of suc-
cessful and effective impiementations of computer programs. As the E?loratory Com-
puter Awareness Interim Program (ECAIP) is phased out, the ECAIP district resource
teachers currently providing direct services to students will begin to provide some of the
support ana assistance being requested by teachers and principals.

Software

Assistance in identification of quality software is available from a variety of sources. Soft-
ware evaluations and rankings provided by several nationally recognized institutions and
consortia have been and will continue to be provided to each district office. The
Approved Instructional Materials includes software recommended by content areas. A
computerized database of software evaluated for inclusion in the AIM is available at all
district offices and the Professional Development Center. The Department’s Computer
Review Center and Clearinghouse provides information on software evaluations con-
ducted locally via individual inquiries and the Computer Software Reviews document.

Curriculum guides and resource units provide a recommended list of software as wel! as
guidelines and sample lessons for linking the use of av .ilable software packages into the
regular curriculum. Software developmen. has not beer. -equired for this component.

Hardware

The Rand Corporation report states that its "results show clearly that technology is used
more widely as it becomes more available." The increased availability of har%{ware re-
flects administrative commitment and simplifies the use of microcomputers for instruc-
tion for teachers.

A Pepperdine University study of the $& million IBM Model Schools Program also identi-
fied the accessibility of computers to teachers and students as one of ten "critical success
factors" in effective implementations. The study also found that successful schools kept
2*">ast 15 machines in one lab. This configuration enables a typical class of 30 to use the
eguipment with 2 minimum of two students per computer, or half the class to be schedul-
ed at one time, with a machine for each student. In addition, the study found that an
Gpen access policy to computers and locating computers adjacent to classrooms promote
eifective implementation.

In a survey conducted by Quality Education Data (QED), the student-to-computer ratio
in public schools, grades K-12, is 38 to 1 for the 1986 ,7 school year. According to this
survey, Hawaii had the highest state ratio of 86 students to 1, while Alaska had the lowest
witb 17 to 1. The national student-to-computer ratio has been reduced over the 5years
with QED surveys indicating a 51 to 1 ratio 1n 1985-86 and a 125 :o 1 ratio in 1984-85.
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Pased on these studies and survegs, each school is projected to be equipped with at least
one lab of 16 microcomputers to tacilitate scheduling and instruction. ScKools with larger
enrollments incorporating the use of computers throughout its curriculum will require ad-
ditional equipment according to established ratios. (See Appendix B.)

While current applications use stand-alone microcomputers, developments in networking
and telecommunications indicate the need for flexibility in accommodating the
applications of these evolving technologies and their impact on schools, society and the
workplace.

Facilities

The computer resource center is the proposed approach for program implementation, ex-
cept for specialized applications. Educational specifications for the computer resource
center have been established and are included as Appendix C. The number of centers
will be determined by the size of the school, with each center functionally able to service
multiple programs and strategically located on the campus to ensure accessiblity to
students and teachers.

Specialized applications of computers in instruction may entail rearrangement and/or ex-

ansion of existing facilities. These applications include microcomputer-based
aboratories for science and desktop publishing in journalism classes.

CVALUATION PLAN

Evaluation of the exploratory computer literacy component will include annual review
and analysis of data available from:

s Collection of ACCN and Master Scheduling inforn.ation and computer projects
implemented through special programs such as Instructional Resource Augmen-
tation (IRA) and Primary Instructional Nzeds of Intermediate Schools (PIN).

How many schools offer computer literacy programs and courses? How many
students are serviced? How many students successfully complete these courses
and programs?

Are there sufficient trained staff at individual schools to accommodate student
interest and provide computer experiences for all students?

s Evaluations of inservice training courses and workshops.

Are inservice training courses effective? Is teacher participation in these
workshops and courses sufficient?

s Fec lback from receiving schools and post-high school institutions.
Are students adequately prepared to meet expectations of receiving schools?

How successful are high school graduates enrolled in post-high school courses in
which computer use is a prerequisite?
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COMPUTER SCIENCE
INTRODUCTION

Computer science is one of three components in the area of Computer Literacy. The
other two components are exploratory computer literacy and vocational-technical educa-
tion. The computer science component is an elective program primarily for grades 9-12
with instructional delivery primarily through mathematics and science programs.

Computer Science encompasses the collection of technical skills and scientific meth-
odologies that can be brought to bear on the creation of computer-based solutions to real
problems. A particular programming language is used as a vehicle for implementing
computer-based solutions to particular problems, but the language is not the focal point
of the course. Emphasis in computer science is to provide students with a conceptual
backFround in computing and computer sciences to enable students to apply the concepts

in solving problems.

schools have implemented elective courses in computer science. Several high schools
offer the Advanced Placement Computer Science course. The implementation of the
computer science program has been sugpurted by the development of three course guides
and extensive inservice training in the teaching of computer science concepts using
BASIC and Pascal.

\
|
1
Since the development of the Plan for Computers in Education, the majoritgf of high
|
|
|

The discipline of comguter science has been evolving over the past several years and will
continue to change. Consequently, computer science courses must reflect these changes
as new concepts and machine capabilities evolve and are made appropriate parts of these
courses. The growing interest in logic programmin% and its role In artificial intelligence
developments, for example, will impact greatly on the need for continual curriculum de-
velopment, inservice training and curricular assistance to teachers. Program planning
must also address the acquisition of sufficient hardware with the capabilities necessary to
support these new applications.

ASSESSMENT

Efforts in computer science have focused on provision of inservice training and cur-
riculum development. Extensive training on the teaching of c~mputer science concepts
using BASIC and Pascal has been provided. The need ?or training in Pascal was espe-
cially critical when Pascal was selected as the language for the Advanced Placement Com-
puter Science Examination. Training activities have been coordinated with university
personnel, and public and private school teachers. Course guides for computer science
courses have been developed with input from classroom teacﬁrs as well as faculty in the
Information and Computer Sciences Department, University of Hawaii.

Currently, courses which focus on the academic discipline of computer science are de-
scribed in ihe Authorized Courses and Code Numbers (ACCN) of the Foundation Pro-
gram. These include elective courses offered th:ough Computer Education. The use of
computers as tools for designing and implementing computer-based solutions in math-
ematics are offered through Mathematics %ducation courses.
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The maiority of high schools offer one or more of these computer science courses.
Several schools have initiated the Advanced Placement Computer Science course, which

requires the ability to program in Pascal.

A program for selected students, Summer Program for the Enhancement of Basic Educa-
tion é PEBE), has :ncluded a computer science center since its initial year in 1985. The
SPEBE Computer Scierice Center, primarily for students who have completed their jun-
ior year, has bcen coordinated with the Department of Information and Computer
Sciences and the Early Admissions Program at the University of Hawaii at Manoa. The
focus of the SPEBE Computer Science Program will be on developin%)concepts in ar-
tificial intelligence and expert systems, graphics and communications beginning in the
Summer of 1987.

As the discipline of computer science evolves, there will be a cu.tinuing need to support
computer science teachers through inservice training, curriculum development, curricular
assistance and provision of equipment to support instruction.

GOALS AND OBJECTIVES

g‘he goals of the computer science program and related learner objectives are listed
elow.

L. The student will demonstrate competence in using computers.

s Interacts with prepackaged computer programs.

s Processes information according to a set of é)re-defined computer rules: or-
%am'zed, coded, given meaning and transmitted.

s Develops j00d programming style in a higher level language such as Pascal.
Gceod programming style includes logical structure, documentation
(readabil.ty), efficiency, elegance.

2. Th(}ed student will use the computer as a tool for problem solving and decision
making.

s Selects and uses appropriate data structures to solve problems.

s Creates and implements algorithms to solve problems.

s Uses a computation/information system (computer or computer system) to
solve challenging problems and make decisions.

« Uses the computer for information storage and retrieval, simulation and mode!-
ing, quality or process control and decision making, computation, data pro-
cessing.

3. The student wi"”’ recognize the impact of computers in daily life.

s Recognizes ethical and social implications of computer use.
s Demonstrates responsible use of computer systems.

4. The student will investigate educational and career opportunities in computer-
related professions.
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PROGRAM DESCRIPTION

The computer science component of computer education is primarily for grades 9-12. Its
major focus is on developing the knowledge and skills necessary to design and implement
computer-based solutions to problems in several areas. Computer science is not intended
as vocational training for students seeking entry-level jobs related to computing.

The ability to write well-structured programs using a high-level language empowers users
to make use of the computer as tgeir ultimate tool for solving problems. Computer
science courses serve as a basis for students to build their own special applications of
computers for problem solving and decision making in a variety oP circumstances. Pro-
grams, however, are not solely a means of communication between the programmer and
the computer. For programs to communicate well, they must contain and be accom-
panied by documentation, describing their purpose, how they are constructed, how the

are to be used and any other facets of the program that would aid a reader’s understand-
ing.

For students interested in the academic discipline of computer science with focus on %rg-
gramming methodology, algorithms and data structures, elective courses in Computer Ed-
ucation are described in the Authorized Courses and Code Numbers (ACCN). The
ACCN also includes elective courses through Mathematics Education which focus on
designing and developing computer-based solutions to problems in mathematics. In all of
these courses, a particular programming language is used as a vehicle for implementing
c(f)rrtllputer-based solutiors to particular problems, but the language is not the focal point
of the course.

In computer science courses students learn the basic ideas of structured programming io
solve problems in a high-level programming language with apFropriate algorithms, data
structures and control structures. Topics include problem solving, programming meth-
odology, programming languages, computer environments and areas of applications. The
minimum laboratory hands-on time required in computer science courses is two hours per
week per student to code, test and debug programs.

TARGET POPULATION

The target population is high school students, in grades 9-12, pursuing elective prograins
in computer science.

IMPLEMENTATION REQUIREMENTS

Resources required for instrucuon in computer science are extensive. The nesd for ade-
8uately trained teachers in computer science is a national concern. The Association for

omputing Machinery (ACM) cites the preparation of computer science teachers as a
"critical, immediate goal for teacher training institutiors." Facilities must be accessible to
students outside of %ormal class hours to enable students to work alone at a computer
coding, testing and debugging programs.
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Curriculum Development

As the discipline of computer science evolves, appropriate elements must be incorporated
into the curriculum for secondary students. These elements may include new languages,
concepts and applications.

Input from university faculty and classroom teachers and emerging national trends as re-

flected in journals will continue to impact on program planning and delivery in computer

science. éontinual development of teacher guides, instructional materials and accom-

ga?ying training aud support models will be an integral part of program planning and
elivery.

Inservice Training

Well-trained teachers are the cornerstone of effective instruction in a discipline that has
been and will continue to evolve. Based on the efforts of the Association of Computing
Machinery (ACM), competencies for computer science teachers were identified. These
competences include the ability to write and document well-structured programs in
several languages and to understand the range of computing topics that are suitable to be
taught at the secondary level as well as the justificatio for teaching these topics.

Development of these competencies involves a tremendous investment of time and
resources. The ACM recommendations for a program of study for certificaticn in com-
puter science include the equivalent of 18 semester hours of required courses with an ad-
ditional 12 semester hours of elective courses. The ACM guidelines also recommend that
cogl uter lscience teachers be competent in three programming languages: BASIC, Logo
and Pascal.

Currently, no local teacher training institution offers a pre-service program based on the
ACM recommendatioas. Consequently, the provision of training for inservice teachers
whodare interested in teaching computer science courses is an immediate and continuing
need.

Curricular Assistance

Based on teacher feedback from pilot studies and inservice training courses, assistance in
identifying appropriate instructional materials, alternatives for organizing classroom and
laboratcry activities and technical support in conf%]uring appropriate hardware com-
ponents to support new applications are essential. The need for assistance is especially
urgent for teachers initiating new courses or applications.

While inservice training workshops and ..ourses provide opportunities to address teacher
needs, the provision of assistance in a timely manner has not been possitle within current
resources and staffing. Expansion of computer science courses to all schools will require
ﬁrovision of support to teachers who feel apprehensive about initiating new courses.

esources to provide the necessary on-site suinort must be developed at the district
level. As the Exploratory Computer Awareness Interim Program (ECAIP) is phased out,
the ECAIP district resource teachers currently providing direct services to students will
begin to provide to computer science teachers some of the essential support and assis-
tance.
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Software

The software components of the total programming environment must perform in con-
junction with each other to support computer science courses. Utility programs, such as
screen editors, are an integral part of the support components needed to provide effective
instruction. Access to utilities within the operating system environment to manage mun-
dane tasks permits the student to be more productive. Testing and evaluation of these
utility programs on the computer system are necessary to determine response time and in-
teractions within the integrated unit.

Hardware

Hardware needs for computer science courses are extensive. Students will frequently
need time for computer use outside of formal class hours, so sufficient machines and flex-
ible access must be provided. Minimum recommended time equivalent is two hours a
week per student, alone on the computer. The hands-on time alone on the computer is in
addition to instructional time on the computer under the direction of the teacher.

Equipment for computer science courses will require great r capability than those used
for exploratory computer literacy programs. The ACM recommendations for computer
science courses at the secondary leve Specig' the necessity of microcomputers or a net-
worked system with convenient storage for data and program files and high speed prin-
ters. The capability of storing files that can be accessed both by the student and the
student’s programs is identified as a necessary feature for the Advanced Placement Com-
puter Science Course.

Facilities

Based on the extensive hands-on time required by students in computer science courses,
flexible scheduling ard access to computers must be provided, preferably in a lab setting.
The Advanced Placement Computer Science Course description, as an example, suggests
that schools that do not allow computer facilities to be used outside of normal school
hours reevaluate this policy. Extending use of computer facilities will impact on staffing
{or security and supervision.

EVALUATION PLAN

Evaluation of the computer science component will include annual review and analysis of
data available from:

s Collection of ACCN and Master Scheduling information.
How many schools offer computer science courses? How many students are en-
rolled in these courses? How many <tudents successfully complete computer
science courses?

Are there other courses that need to be offered? Should any existing courses be
modified or deleted?
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Are there sufficient trained staff at individual schools to accommodate student in-
terest and enrollment in computer science courses?

a  Evaluations of inservice training courses and workshops.

Are inservice training courses effective? Is participation among computer science
teachers sufficient?

s Feedback from post-high school institutions.

Are students adequately prepared to meet expectations of receiving institutions?
How successful are students enrolled in computer science and related courses?

= Results of the Advanced Placement Examinaticn.
What percentzge of students enrolled in the Advanced Placement Computer
Science Course elect to take the test? Of students who participate in the Ad-
vanced Placement Examination, what is the distribution of scores?

How many schools and districts have students participating in the Advanced
Placement Computer Science Examination?
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VOCATIONAL-TECHNICAL EDUCATION

INTRODUCTION

Vocational-Technical Education is one of three components in the area of Computer
Literacy given priority in the original Department of Education Plan for Computers in
Education. The other two components are computer science and exploratory computer
literacy. Comprehensive vocational-technical computer literacy instruction is delivered
primarily through appropriate courses in Business Education and Industrial Education,
reflecting changes in the world of work anc the advances made by computer technologies
on job training needs.

Computer technology developments, however, will have instructional implications in vir-
tually every vocational-technical course, indicating the pervasiveness of the computer in
the workplace.

Program planning must address these implications for curriculum development, inservice
training, curricular assistance, and hardware needs.

ASSESSMENT

Computer literacy efforts in vocational-technical education have addressed inservice
training, curriculum development, and special projects. Inservice training has been con-
ducted through cooperative efforts of the Department, the University of Hawaii, and edu-
cational specialists trom industry.

A course guide for computer applications in home economics was devel%ped through a
project sponsored by the Office of the State Director for Vocational Education and
materials developed have been distributed to the field for evaluation.

Courses which concentrate on computer programming, data entry and processing, and
computer repair and maintenance are described in the Foundation Prograin’s Authorized
Courses and Code Numbers (ACCN). Computer literacy training has also been offered in
cases where there was access to computers and where federal vocatioral education
monies were targeted for exemplary program development projects.

In 1985, the Area Vocational Center for advanced computer programming was estab-
lished at McKinley High School. The objectives of this center are to:

1. provide students with an opportunity to gain advanced knowledge and skills
relevant to the needs of the labor market as well as those requirements ar-
ticulated with post-secondary institutions;

2. improve the cost-effectiveness in view of the limited resources available; and

3. retain the concept of the comprehensive high school and its equality of educa-
tional opportunities.
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Inuications are that the center concept is viable. A recommendation made in the for-
mative evaluation was to "further develop the area vocational center concept so that it
will serve the educational needs of a broader range of students." Based on this recom-
mendation, efforts are currently underway to expand the offerings to include desktop
publishing and other current applications.

Another 1985 federally funded project "The Microcomputer in Agriculture” explored
various computer applications in the vocational-technical agriculture classroom and
laboratory. This effort demonstrated the cost-effectiveness of using inexpensive home
computers as processors and controllers of mechanical devices, security and atmospheric
sensors, and irrigation and electrically controlled production systems.

Currently, the new Carl D. Perkins Vocational Education Act (P.L. 98-524) Part B. "Uses
of Funds", sec. 251(a) mandates the use of federal vocational funds only for program
improvement and that which stresses the use and implementation of high technology into
the curriculum. This restrictive regulation not only precludes the replacement of stan-
dard equipment but makes it compulsory for the Department to use the larger amount of
federal funds to purchase and implement computer and computer-related equipment in
its vocational programs.

GOALS AND OBJECTIVES

The goals of the vocational-technical computer literacy program and related learner ob-
jectives are listed below.

1. The student will demonstrate entry-level competence in using computers.

» Interacts with prepackaged computer programs.
= Develops fluency in the use of business applications tools to include word
processing, spreadsheet projecting, and database management.

2. The student will demonstrate entry-level competence in computer main-
tenance and repair.

s Develops skills necessary to maintain and service computers. )
» Develops skills necessary to perform basic trouble-shooting and repair of
computers and peripherals.

3. The students will use the computer as a tocl for product design, development,
and/or manufacturing, and instrument monitoring and/or control.

= Interacts with prepackaged computer-assisted design (CAD) and computer-
aided manufacturing (CAM) programs.

s Uses the computer to control and manage industrial processes.

s Uses the computer to produce drawings and designs relevant to industrial
standards and practices.

4. The student will investigate educational and career opportunities in computer-
related vocations.
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PROGRAM DESCRIPTION

The vocational-technical ~omponent of computer litera_cr is primarily for grades 10-12.
Its major focus is on developing the knowledge and skills necessary for entry and pro-
gression in the labor market or post-secondary job training institutions.

The ability to apply computer technology through the various occupational clusters
enables students to extend their productivity and enhance their employment capabilities.
Topics covered through the vocational-technical computer education <urriculum include
word processing, spreadsheet piojecting, and database management in the business
cluster; repair and maintenance, composite printing, and CAD/CAM in the industrial-
technical cluster; remote farm control and management in the agriculture cluster; and
nutritional ana.ysis in the food service cluster.

TARGET POPULATION

The target population is high school vocational education students primarily in grades 10-
12 pursuing training for chosen occupations in vocational-technical education.

IMPLEMENTATION REQUIREMENTS

The program requires sufficient numbers of computers and related peripheral devices
with support services for computer use and curriculum development. Recent research
identified computer requirements for the vocational-technical classroom. A January 1987
study by Dr. H Dean Sutphin of Cornell University, "Report on Phase II of a Preservice
and Inservice Model for Instructional Applications of Microcomputers,” concluded that
when a centralized general use computer lab is available, a ratio of one computer per ten
students is acceptable in the vocational area classrooms.

Curriculum Development

Technical and occupational change necessitates frequent and continual upgrading and
restructuring of the vocational-technical computer education program to provide
relevant job traininﬁ. Program planning will continue to be shaped by input from post-
secondary vocational training institutions and from the business and industrial sectors.

Inservice Training

Support to teachers is esscntial for th. 2 delivery of ccmputer literacy instruction. As
teacher skill levels move beyond basic literacy, inservice activities will emphasi- needs
drawn from the business and industrial sectors, as these sources best identify employment
training needs. For example, as consumer electronics expands into computers and
computer-based appliances, the National Electronics Industry Association provides free
workshops for iiidustrial technicians and electronics teachers.

The specialized nature of vocational-technical computer applications makes inservice
training a pressing and coittinuing need.

Vccational-Technical . 57 page 27




Curricular Assistance

Meaningfu! implementation of vocational-technical computer literacy instruction requires
assistance delivered from the state and district levels to the school and classroom. Con-
tinuing assistance in coordinating software and specialized hardware with curriculum is
essential for effective instruction.

Software

Unique to the vocationai-technical computer literacy program is the need for software
designed specifically for custom applications ranging from remote farm control to
routines for drawing architectural plans. Programs of this nature permit the student to
work in school environments that replicate the conditions and demands of the business
and industrial sectors. Software that enables users from remote work stations tc work on
programs operating on local work stations will network students, teackers, and ad-
ministrators on an interactive basis.

Hardwure

Equipment acquisition, maintenance and replacement will require a continuing in-
vestment of time and money.

E%uipment for vocational-technical computer education must be of industry or near-
industry standards. Specialized applications like CAD/CAM, composite printing,
instrument control and diagnosis, robotics, and computer maintenance and repair require
on-site dedicated machines or simulator kits for proper instruction. Peripherals will
include plotters, diagnostic senors, specialized relay boards, and processor and memory
upgrades to keep up with advances in software.

The merging of databases and artificial intelligence (AI) systems with localized industrial
applications through telecommunications and networking will also result in specialized
hardware needs for the vocational-technical laboratory. Modems and phone links will be
needed to make this possible.

Facilities

The specialized applications of the vocational-technical laboratory will require linkages
with traditional industrial and manufacturing equipment and more current databases.
Computers and related peripherals in these instances may require expansion of existing
facilites to provide for safe and proper installation and usage.

EVALUATION PLAN

Evaluation of the vocational-technical component will be based on the following data:

1. Results of the Graduate Follow-up Survey and Vocational Education Data
Survey (VEDS).
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2. Annual vocational program and ACCN nioaitoritig (review of program objec-
tives, specifications, methodoiogies, and comy!iance with federal and state
laws).

3. Evaluation of inservice activities (kinds ¢f workshops and numbers of par-
ticipants, input received from the inservice training advisory committees).
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COMPUTER-ASSISTED INSTRUCTION

INTRODUCTION

Computer-assisted instruction (CAI) is defined as a learning environment in which the
computer presents instructional material to the student in an interactive mode using drill
and practice, tutorial and simulation programs. In the original Department of Education
Plan for Computers in Education, the Task Force recommended that full implementation
of CAI be deferred until a study was conducted.

The study was to determine the effectiveness of CAl, with consideration given to cost and
the evolving technologies related to delivering instruction through CAI.” The CAI study
was conducted over two years, 1984-1986, and entailed three areas of review: research lit-
erature, field study and local practices. Findings and recommendations are discussed in
the CAI Stug?' Report, which was accepted by the Computers in Education Committee in
October 1986. Implementation guidelines, sample activities and an initial recommended
software list, based on the CAI study, are under development. Recommended software
by curricular areas will be included in the Approved Instructional Materials (AIM) docu-
meit.

As schools develop and implement Al programs, the experience gained is expected to
validate or contribute to revisions of the guidelines. Another factor contributing to the
need to revise implementation guidelines 1s the continually evolving technology that sup-
ports courseware development. Developments in artificial intelligence techniques, com-
puting environments and interfaces to videodisc and CD-ROM technologies will impact
on the manner and mode in which instruction will be delivered in the CAI mode.

ASSESSMENT

The Department’s CAI study was based on a review of research literature, a two-year
field study and input from local practices in CAI. The major finding from these reviews is
that careful prior planning to any implementation of CAI is essential. Specific findings
identified in the CAI Study Report are:

= Extensive inservice trining on both computer use and software integration must

grecede implementation. Follow-up support for teachers must also be available.

chool administrators must be trained to provide curriculum leadership in this
area.

= Identification of quality software, and planning for acquisition of sufficient copies
of selected software and integration into the regular curriculum must be com-
pleted prior to implementation. Use of effective CAI software provides op-
rtunities for students to control the learning process, provides interaction and
cedback, and allows students and teachers to establish and attain clearly
specified objectives.

= A sufficient number of microcomputers for appropriate hands-on time must be
available. Computer time needed for achievement results, according to research
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literature, ranges from 12 to 20 minutes per session for 5 da{s nut of 10 in a given
subject. Planning for acquisition of microcomputers should also include provi-
sions for equipment set-1p and maintenance.

s CAI should sugplement, not replace, regular instruction. Integration with regu-
lar instruction has proved most effective when used as a supplement. In adc tion,
CAI study results indicate higher or equally positive attitudes towards school.

s Most popularly cited studies indicate that CAI is most effectiv: with elementary
students. In the DOE field study, elementary students were the most enthusiastic
with virtually no l%cnder differences. In addition, high and low aclievers tend to
show more gain than average students when CAI is used.

GOALS AND OBJECTIVES

The goal of comr ater-assisted instruction is to improve student achicvement in subject
areas by lelivering instruction through the computer. The objectives are therefore pro-
gram objectives for each of the subject areas.

PROGRAM DESCRIPTION

Computer-assisted instruction is a iearning environment in which the computer delivers
instruction to the student in an interactive mode using courseware developed b}' others.
The original definition of CAI specified the use of drill and practice, tutorial anc simula-
tion software. Based on findings from the CAI study the definition of CAI was e::;panded
to include the use of applications software that is integrated into the curriculum. Exam-
ples include use of word processing in writing, database managem=nt in social studies and
graphics in art.

Research resul‘s support the use of CAI as a supplement, not replacement, to regular in-
struction. CAI activit’ 5 car. be used to replace some of the supplemental materials al-
ready used by the teac-.er to provide some of the reinforcement, grill and practice, as well
as to provide motivational and challenging simulation and problem-solving situations
aniquely suited to computar presentation. Integration with regular instruction has proved
most effective. Eventually, the CAI component will be incorporated in each curricular

area, along with textbooks and other instructional materials.

CAI delivery interfaces with other technologies and components of the Computers in In-
struction program. For example, CAI coursev-are often includes a ~~mputer-managed in-
struction component to monitor student achievement. Developn..nts in videodisc and
CD-ROM tecgnologies are being integrated into CAI courseware. The integration of
telecommunications technology with CAI courseware, such as in distance learning, has
gnaltbl_ed school districts to provide equal opporturity to students, regardless of geographic
1solation.




TARGET POPULATION

The £otential target population for computer-assisted instruction is all students in grades
pre-K to 12.

IMPLEMENTATION REQUIREMENTS

Effective implementation of computer-assisted instruction will require careful planning at
every level of the Department. Efforts at the state, district and school levels shoul be
coordinated to support delivery of CAI to students who can benefit from this learning
mode. The Department’s CAI Study Report cautions that careful planning prior to any
implementation of CAI is essential. This report makes the following recommendations
for CAI implementation:

= Inservice training on the proper evaluation, selection xrd use of software be con-
ducted prior to implementation of CAI. Follow-up support on a timely basis
should be made available.

» CAl should be used to augment services provided through special programs, such
as Special Education, Chapter 1, ComlPrehensive School Alienation Program
CSAP), Gifted/Taleated (G/T) and Program for Students of Limited English
oficiency (SLEP).

a CAI be used to support basic skills instruction in mathematics and the language
arts areas of reading and writing.

= Controlled use of CAI be permitted in other areas, including the use of applica-
tions software, such as word processing in writing, database management in social
studies and graphics in a.*.

It should be noted that the examples provided abeve do not 2ncompass all possible areas
for CAI implementation. Moreover, as advances in software development and the tech-
nology to support these advances occur, controlled use of CAI using these emerFing tech-
nologies should be initiated. The Department has initiated planning for a pilot of dis-
tance learning as an alternative in its efforts to provide equal educational opportunities

for all students.
Curriculum Development

The urgent need in computer-assisted instruction is the need to develop models for inte-
a*ng software programs into the content areas. Several efforts, notably the California
epartment of Education’s Techaology in the Curriculum (TIC) Project, have produced

resource materials and teacher training models that could be adapted for use in Hawaii in
the areas of language arts, mathematics, science and social studies. Devzlopment must be
expanded to other areas, su« s art and music, as the technology bezins to support
realistic color, graphics and sound. Planning for curricuium development must also ad-
dress areas which are becoming increasingly importarit in our information age.

As technological innovations such as distance learning and networking technologies
provide avenues for meeting the needs of individual students, curriculum to support




individualization through these new media must be developed in coordination with
program managers.

Inservice Training

Primary among the findings of the CAl study was the need for more teacher training prior
to implementation. In-depth training preceding implementation and follow-up training
on a timely basis are identified as cntical to etfective CAI programs. Training should
help teachers feel confident about working with computers. 1n addition, training and as-
sistance in integrating software into the re%ular curriculum are essential as the goal of
CAl is to improve student achievement in all curricular areas.

Training to help teachers develop confidence in working with computers is pre ded
through the Department’s Computer Literacy Teacher Inservice Training Model. _ .ee

Appendix L.

Training in the integration of software into the general education curriculum is provided
through workshops and courses offered through curricular areas, as well as through coor-
dination between computer education and the various curricular areas.

As emerging technologies are used in delivering CAI through telecommunication, CD-
ROM or videodisc technologies, training in their use must be provided.

Curricular Assistance

Experietice ith efforts to implement computer-assisted instruction, both locally and na-
tionally, identifies the need for tke availability of follow-up assistance. Teacher feedback
in the Department’s field study of CAl indicated that lesson planning to incorporate soft-
ware demanded a considerable amount of time. Assistance in linking courseware to the
curriculum to meet specific cbjectives is essential for effective CAI delivery.

Currently, resources for this type of assistance is extremely limited. Statewide efforts
must be made to develop resources, including the provision of follow-up assistance to
schools and teachers, in the integration of CAI into the curriculum. This assistance can
be provided by district resource teachers trained to provid. appropriate support.

Software

Identification of quality software, and planning for acquisition of sufficient copies of
selected software and integration into the regular curriculum raust be completed prior to
implementation. Use of effective CAl software provides opportuni:ies for students to
control the learning process, provides interaction and feedback, »ud allows students and
teachers to establish and attain clearly specified objectives.

Recommended CAl software for language arts, mathematics, science and social studies
has been incorporated into the Approved Instructional Materials (AIM). Evaluations of
software provided in the AIM are included in a computerized database available at all
district offices and the Professional Develeoment Center. Additions and uglg:tes to the
AIM will be incorporated annually and expanded to include other areas. The Depart-

ment’s Computer Review Center and Clearinghouse publishes evaluations of locally
previewed software through its annual Computer Software Reviews document.




The contimually cha.nging technology which supports courseware development and the
delivery of software, such as ¢;.1munications or CD-ROM technology, will also impact
on instructional computing.

Hardware

The equipment aspect of CAI requires a major, on-going investmment of time, money and
attention. Hardware related concerns include the acquisition of sufficient cquipment, the
monitoring of setup and maintenance support and slow turnaround of repaired equip-
ment.

Based on research literature, recommended optimum computer time for achievement ef-
fects is from 12 to 20 minutes for five days in a ten-day period in a given subject. Ex-
trapolating from this ratio, a school lab could handle tea 30-minute classes per day; thus,
20 classes could be accommodated in any ten-day period.

In addition, the interfacing of CAI delivery with computer-managed instruction to
monitor student achievement and telecommunications technology require that the De-
%rtment evaluate hardware requirements for these and other eraerging applications.

:ise include the use of local-area networks, satellite programniing and applications of
cable television and fiber optic techrologies.

Fucilities

Computer-assisted instruction can be delivered effeciively in 2 computer lab. The lak ap-
proach is recommended, particularly in implementations ii.volving interfaces with other
technologies, such as networking aiid communications, and other components of the
Cemputers in Instruction prog-am, particularly computer-managed instruction.

J~u:grated programs with 2 CAI component, sucii as The Voyage of the Mimi o1 Writing
w Read, involve the use - ¢ small numbers of microcomputers ir a classroom. In these in-

stances microcomputers are used as one of scverai workstations or in a demonstration
mode.

CAI for Career Education and Foundation Guidance implementation can also be used in
the career resource centers, established in the secondary schools. Library/study skills CAI
programs involve the use of small numbers of microcomputers in the school library to ac-
commodate individual students or small groups.

As -uerging technologies, such as those being implemented in distance learning pro-
grans, are applied to CAI delivery, facilities requirements for telecommunications equip-
ment must be developed.

EVALUATION PLAN

The evaluation of computer-assisted instruction will focus on student outcomes ad-
dressed. Evaluation instrumenis include criterion-referenced tests measuring student Der-
for.nance related to learning; objectives, attitudinal surveys and cbservational data.
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In addition CAI programs will be monitored by district and state specialists with attention
to content covered, instructional methods used, student engagement time, and the
amount and type of interactions among students, teachers, other adults and computers to
identify successful practices.




COMPUTER-BASED INFORMATION RETRIEVAL

INTRODUCTION

In the original Department of Education Plan for Computers in Education, computer-
based information retrieval (CIR) is one of the four inajor areas of the Computers in
Instruction Program. CIR consists of using computer-based technology as a tool for ac-
cessing and retrieving current, comprehensive intormation from local, national and inter-
national databases and networks.

The Task Force that developed the plan recommended that carcer education be the
:nitial implementation focus for CIR and that a study be made regarding the inclusion o:
computer use in school libraries within a year after the Plan for Lsomputers in Education
was completed.

Initially, career information was provided to high school students through Career Kokua,
the state’s computer-based career information system. Since then, Career Kokua services
have been expanded to elementary and intermediate schools.

The study regardinf computer use in school libraries for information retrieval included
two surveys, two pilot projects and research into similar projects oeing implemented in
other districts and states. The study was designed to determine the following: a) user
needs, b) the feasibility and benefits of shared resources and c) the technical and cost re-
quirements of converting a school library’s holding to a computer database.

In addition, CIR is being implemented by various programs, such as Special Education,
Vocational-Technical Education a..d the Hawaii Educational Dissemination Diffusion
System (HEDDS). CiR applications will be expanded to access the additional specialized
databases and networks as they become available.

While cu-rcnt applications of CIR are based primarily on the use of microcomputers and
modems, developments in the traditional communications areas of cable television, satel-
lite and fiber o%tic technologies will begin to impact on the way in which CIR 1s
implemented in the near future, for example, to establish networks of shared resources or
provide for resource management. Recent developments in CD-ROM systems and
videodisc te hnologies have also begun to facilitate efforts in building, accessing and
managing databases.

ASSESSMENT

Information is becoming available from a greater variety of sources and media. Obtain-
ing the most current and accurate information has become an increasingly essential learn-
ing skill in this informat.on age.

Research literature and local practices have shown that accessing information via local,
national and interrational databases and netorks 1s a realistic, attainable and
increasingly important skill for all students. Telecommunication capabilities and other
evolving technological developments will enable students to access current and
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comprehensive information, regardless of school size or geographic location. For
example, a student in Hana should be able to electronically research a paper using library
resources available to students on Oahu or the mainland.

Advancements in communications technologies have already begun to revolutionize the
way in which information in the form of text, data, image and voice are stored, accessed
and retrieved. An entire encyclopedia is already avalable on a single CD-ROM disk.
Videodiscs containing art collections of entire museums are available. The University of
Hawaii library system has converted its catalog information to computer dacabase, thus
making remote access feasible. The maintenance and continuous updating of locally de-
veloped databases are essential in ensuring the acc.-acy and validity of information.

Currently, the CIR applications within the DOE have developed separately for individual
program needs and functions. As computer and communications technologies are
employed for delivering information to support instructional applications, the DOE must
coordinate the access to available information systems within tge DOE as well as estab-
lish the gateways or interconnections to databases and networks external to the DOE.
There is a critical need to coordinate efforts in CIR to develop the infrastructure for es-
tablishing effective linka7es among the various systems being implemented or accessed.

GOALS AND OBJECTIVES

The goal of computer-based informaticn retrieval is to provide access to the expanding
availability of resources that support the information needs of students and educators.

The objectives of CIR are:
s To provide the opportunity for students to use a variety of information
resources and systems in fulfilling instructional assignments, with equal access
for all students.

s To develop the skills for accessing and retrieving information in lifelong Jcarn-
1ng pursuits.

s To develop a coordinated network within the Department of Education with
linkages to other systems locally, nationally and internationally.

s To maintain and continually update local databases.

s To access local, national and international databases and networks to meet the
information needs o” school, district and state personnel responsible for pro-
gram planning and curriculum development.

PROGRAM DESCRIPTION
Computer-based information retrieval (CIR) consists of using the computer as a tc ' for

2ccessing and retrieving current, comprehensive information from local, national and
international databases and networks. Current applications of CIR in the Department of
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Education (DOE) include provision of career information through Career Kokua, pilot
studies regarding computer "se in school libraries for information retrieval (See
Appendix %i , ang access to specialized national databases through Special Education,
Vocational-Technical Education and the Hawaii Educational Dissemination Diffusion
System (HEDDS).

While current applications of CIR are based on the use of microcomputers and modems,
developments in the traditional communications areas of cable television, satellite and |
fiber optic technologies will begin to impact on the way in which CIR is implemented in
the near future. Recent developments in CD-ROM systems and videodisc technologies

heve also begun to facilitate efforts in building, accessing and managing databases. As ad- |
ditional databases and information services become accessible, CIR will be expanded to
accommodate these applications.

The svstematic implementation of CIR will require coordinated planning at the state
level with involvement and input from potential end users of the variety of systems and
nstworks developed or accessed. CIR developments have the potential of impacting on
- Il other areas of the computers in instruction program.

TARGET POPULATION

The potential target population for CIR is all students in grades pre-K to 12; and school,
district and state personnel.

IMPLEMENTATION REQUIREMENTS

Currently, the CIR gpplications within the DOE have developed separately for individual
program needs and functions. As computer and communications technologies are
employed for delivering information to support instructional applications, the estab-
lishment of an infrastructure to provide effective linkages among the various systems
being implemented or accessed will be critical.

Technical assistance and inservice training on the use of CIR systems and networks will
be essential, as the technologies being implemented are relatively new. Based on
evaluations and feedback from current users of CIR applications, timely follow-up assis-
tance on any implementation problems is needed for continued use of the system. A criti-
cal support function that must be addressed in the planning and development of local
databases is the need for continual maintenance and updating of inform:.iion.

Curriculum Development

Expansion of CIR to more content areas will require riaking the use of the techn logies
as easy as possible, especially for the novice end user. Student as well as teacher
handbooks must be develope! to help users f..el confident and become compete in
using CIR systems.

Models which incorporate effective search strategies in the process of retrieving infor-
mation using a computer-based system must be developed to assist teachers in all content
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areas. Development will nclude identification of locally and nationaily developed
activities and units for use in traditional content areas.

Inservice Training

CIR requires the use of various technologies in its implementation. inservice training
must address a number of areas: step by step instructions on accessing and us ng a parti-
cular system for novice users, strategies for conducting on-line searches, organizational
structure of the database being accessed and other capabilities of the system, such as elec-
tronic mail. For teachers, training in incorporating these information retrieval skills into
their classroom activities will be essential.

Evaluation data from the Career Kokua workshops, which represent the initial implemen-
tation of CIR, indicate the importance of conducting annual update training sessions at
the beginning of the school year to introduce changes in the information da abase as well
as telecommunications advances and applications. Training packages fo- initial, as well
as follow-up, training sessions must be developed for each system implem_.ated.

Curricular Assistance

Implementation of CIR involves careful coordination between the expanded network of
available information and the instructional activity for which the information is sought.
Experience with CIR applications indicate that follow up support on the effective use of
the technology will be required. Assistance in planning programs and instructional ac-
tivities that integrate information skills with learning in the various content areas is also
essential for effective use of any CIR system.

Software

A survey among current CIR users must be conducted to determine how best to support
the various CIR applications. Issues related to use of gateways versus individual, local ac-
cess in terms of cost, ease of use, coordination and support requirements must be
addressed.

Based on results of the survey, appropriate software will be evaluated and selected. A list
of recommended software will be disseminated to schools, districts and state offices.

Hardware

Current applications of CIR are based on the use of microcomputers and modems, Mi-
crocomputer to school ratios for CIR a é)lncatnons in career education and library infor-
mation retrieval have been develope J. F ee Appendix B.)

As CIR applications are expanded, gatewag's or bridges must be designed ard
implemented in consultation with experts in this field to facili.ate and coordinate user ac-
cess to multiple systems.

Developments in the traditional communications areas of cable television, satellite and
fiber optic technologies, however, have begun to impact on the.waé in which CIR is bein
implemented in the private sector. Recent developments in

D-ROM systems an




videodisc technology have also begun to provide alternatives for storing and accessing in-
formation. Application of these evoiving technologies to the managment of information
have the potential of impacting on other areas of the computers in instruction program,
including CAI and CMI  Flexibility and support for controlled experimentation with in-
novativ?1 ways of applying these technologies in an integrated manner should be en-
couraged.

Facilities

CIR activities may be conducted through one or more of a school’s computer resource
centers, where communications capabilities are available. Specialized applications of
CIR may entail further rearrangement and/or expansion of existing facilities, such as in
school libraries or career resource centers. E-Jucational specifications have been estab-

lished for career resource centers in high schcols for delivery of career information. (See
Appendix D.)

EVALUATTON PLAN

The evaluation of CIR will focus on effectiveness relating to user needs and uses of each
system. The extent to which CIK learner objectives are being met will be measured by
evaluation instruments such as user satisfaction surveys and logs kept by school staff.

The implementation of CIR systems will also be evaluated by state and district specialists
with special attention to equipment and software needs, inservice training requirements,
and staffing and budgetary concerns. Successful, as well as unsuccessful, practices in the
use of CIR in the schools wil! be identified and shared.

CIR 50 page 41




COMPUTER-MANAGED INSTRUCTION

INTRODUCTION

As described in the Department of Education’s Plan for Computers in Education,
computer-managed instruction (CMI) is a computer-based information system used to
support the management functions performed by the teacher. CMI encompasses the edu-
cational goals, the curriculum, the instructional model, the teacher and a management
information sysiem. CMI seeks to facilitate information processing, by providing the
information at the appropriate time and place so it can be applied directly to instruc-
tional decision making. A CMI system includes the collection, consolidation and retrieval
of information in the schools and administrative offices.

CML is instruction-related in that the mundane recordkeeping and paperwork tasks are
handled through the comnuter. Elements of the system design include the following:

= incorporation of student learning objectives and means for evaluating student
achievement of specified objectives;

= provision for establishing a comprehensive student data base with report writing
capabilities;

= storage and accessibility of student progress information by classroom teachers,
school administrators, and district and state staffs; and

= identification of interfaces with computer-assisted instruction programs and
other learning activities.

Since the development of the Plan for Computers in Education, the department has not
been able to begin systematic development of a statewide CMI system due to limited
resources and availability of appropriate systems. As software and hardware re-
quirements are considerable for impiementing CMI, trial use has been limited to those
systems and packages provided on loan or donated by vendors.

Two developments have the potential of greatly impacting on CMI implementation:
1) recent advances in technology have the potential of facilitating the systematic develop-
ment of a statewide CMI system and 2) textbook publishers have begun to market com-
puterized instructional management programs linked to their objectives.

While individual schools may chocse to implement computerized instructional manage-
ment programs, there is stili a need for the development of a statewide CMI system to
support the Department’s Competency-Based Education program. The Department must
commit the necessary resources 0 begin the necessary preliminary planning and develop-
mental efforts to incorporate the technological advances for linking microcomputers to
niainframes and using sophisticated database management and ieporting programs on
microcomputers at the school level.




ASSESSMENT

A pilot study of computer-managed instruction is being conducted in Honolulu District
The pilot involves the use of "MI systems to provide teachers with information on
s:udent achievement toward the performance expectations related to Foundation Pro-
gram Objective I: Develop basic skills for learning and effective communrication with
others.

Evaluation of this CMI pilot cites the need for adequaie staffing to su%port develop-
mental and implementation etforts. Extraordinary eiforts were expended by personne!
mvolved 'n the pilot to overcome hardware and software limitations.

Feedback from personnel involved in this initial CMI pilot indicates the need for exten-
sive preliminary planning and the development of the necessary comprnents to support
(CMI. These developmental needs include the specification of learning ubjectives that are
measurable, the development of evaluation instruments for measuring student perfor-
mance related to learning objectives and a utility for data analysis which facilitates input.
processing and retrieval of student data. Other needs include the development of a com-
puterized library of available instructional materials and activities to meet learning
objectives; utilities to maintain, update and produce reports on student, class, school.
district and state data; and the capability of sharing and transfering data across
applications that need taem, whether at the school, district or state level.

Advances :n technology have the potential of facilitating the development of CMI
applications. These advances incluce:

= an increased availability of databases that can be adapted, merged and,or
enhanced to simplify the problem of data eniry, and

= the increasing availability of powerful personal computers, providing the pos-
sibility of using sophisticated database management and reporting programs ¢n
personal computers.

The General Education Branch has initiated efforts in investigating the CMI applications
of these technologies to some of the annual statewide data collection and program analy-
sis functions on a limited scale. Demonsiratio.. ; include computer support for instruc-
tional management functions through the transrer of data files from magnetic tapes in a
VAX format to an IBM personal computer and the development of databases on a per-
sonal computer for the analysis of data and the generation of reports and summaries.

That is, technology now provides the tools for implementing a CMI system. Develog-
mental efforts towards linking the statewide performance expectations (PEs) of the eight
Foundation Program Objectives and corresponding Competency-Based Measures (CB§/I)
to learner objectives at the classroom are necessary to support computerization. Input
from classroom teachers, school administrators and other end users of the CMI system
will alsu be incorporated during this developmental phase.
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GOALS AND OBJECTIVES

The goal of computer-managed instruction is to provide teachers, administrators and pro-
gram planners an instructional support system to assist in the diagnosis, evaluation,
recording and reporting of student progress.

The objectives of computer-managed instruction are to:

= Assist in the diagnosis and evaluation of individual student progress toward the
desired outcomes.

» Assist in the maintenance and reporting of student progress records to improve
instruction.

» Provide accessibility to student achievement information on a timely basis for
administrative decision making.

» Develop proficiency in using the t2chnological componcnts of CMI to improve
instruction.

PROGRAM DESCRIPTION

Computer-managed instruction is a computer-based information system used to support
the management functions performed by the teacher. While instructional management
programs produced to support a publisher’s basal textbook series are referred to as CMI,
the distinction between a CMI program and a CMI system is critical.

While commercial programs for computerizing instructional management functions
related to a particular basal series are useful for monitoring the learning of concepts and
skills for which the program was developed, most cannot be modified or expanded. The
problems related to modifying commercial CMI programs limit their applicability to sup-
porting instructional programs for individual schools. Schools may choose to implement
these programs as a supplement to the statewide CMI system, Jjust as ~hools can elect to
administer student achievement tests to supplement the statewide testing program.

An effective instructional management system must have the capability to deal with a
number of elements in the instructional environment. These elements encompass: 1) the
educational goals and objectives, 2) instruments and utilities to evaluate and analyze
student performance data, 3) a library of learning activities linked to instructional obﬂec-
tives and 4) computer utilities that mainta and update the student database as well as
produce desired reports, charts and graphs.

The CMI system must provide student progress information at the apFropriate'time and
?lace to assist teachers, admunistrators, and district and state personnel in planning for ef-
ective instruction. An effective computerized management system should be able to
manage large student populations, be expandable to accommodate changes as they arise,
be capable of sharing and transferring data across applications that need access and be
supported by other computer utilities such as wordprocessors, database managers and
programs that generate learning/teaching aids. In addition, the database established,
must be accessible for administrative decision making.




Development of a CMI system requires a considerable commitment cf resources, both
human and fiscal. The CMI system develooed for the Department will begin with
monitoring student achievement toward the I ciformance Expectations of the Foundation
Program Objectives for which corresponding evaluation instruments have been deve-
loped. The CMI system design will providc for expandability to accommodate additions
and changes. Modifications, additions and deletions to the databases established for cur-
riculum support and student information will be designed for efficiency and ease of use.

Essential to effective compuierization of instructional management is the automatic shar-
ing and transferrinf of information across applications that need to use it. There is no
savings in time unless data, once entered into the computer, can be used for several
applications by various user.

Implementation of a statewide CMI system, therefore, is highly dependent upcn network-
ing and telecommunications support and must be linked to databases available through
the Deparment’s administrative applications of computers. CMI systems being used a t...
school level must be compatible with CMI systems 1nstalled at the district and state level
for the efficient sharing of data files. For example, since student information is available
through the Department’s VAX minicomputer, this information should be <lectronically
accessible to CMI systems at the school. Conversely, student information collected at the
school leve: must be accessible for developing district and state summary reports.

Hardware and software technologies now permit communication between IBM personal

computers and both the VAX minicomputer and IBM mainframe. The identification of
riorities, resource allocations and timelines is necessary for the development of the
OFE’s CMI system.

While technology now provides the tools for implementing a CMI system, the Depart-
ment must commit the necessary resources to begin the preliminary planning and devel-
opmental efforts. These efforts include incorporating the technological advances for link-
ing microcomputers to mainframes and using sophisticated database management and
reporting programs on microcomputers at the school level. Efforts in developing the cur-
ricular support components will be oordinated with content area specialists, the DOE
Test Development Section and the Information Systems Services Branch.

TARGET POPULATION

The target J)opulation is all end-users of the CMI system: teachers, school administrators,
district and state level personnel responsible for reporting on student progress and/or
program plarning.

IMPLEMENTATION REQUIREMENTS

Development and implementation of a statewide CMI system will require the full com-
mitment of the Department. The computer components provide a skeletal tool for CMI
applications, but suzcessful implementation of a system will require extensive preparation
and commitment of resources. Preliminary planning and development of the necessary
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components to support a CMI system will require coordination with content area
specialists and the Test Development Section, with input from classroom teachers, schoo!
administratcrs and other potential end users.

Moreover, as technoiogy now supports file transfers among various systems, policies and
procedures for accessing av “ilable databases must be developed. Developmental efforts
must be initiated to identify pcriciuel requirements and expertise necessaiy to support
implementation. These efforts will require coordination between the Information Sys-
tems Services Branch and the Office of Instructional Services for linkages to databases
and files, such as student demographic aad statewide test data.

The CMI f)ilot in Honolulu District was one of nine computer pilot studies evaluated by
tne Social Science Research Institute éSSRI), University of Hawaii at Manoa. The
evaluation report cites the need for building an infrastructure to supPort the application
of computers in education as an important requirement for successtul implementation.
Specific veference is made to adequate commitment of personnel and fiscal resource s for
developmental efforts and implementation support to efficiently apply computerized
systems.

Curriculum Development

The development of measurable learning objectives and an associated bank of test items
for schon'- to access is an essential component of any CMI system. The SSRI evaluation
report recommends standardized formats for the test banks {or incremental development
and phasing into the system. This dsvelopmental _.iort will require close coordination
among state program mar- ers, the Test Development Section and teachers in the field.

Implementation of a statewide CMI sgstem with computerized recordkeeping, will enable
teachers to individualize learning. Development of a library of learning activities will
provide assistance to teachers in meeting the needs of individual students.

Inservice Training

The SSRI evaluation report recommends a "heavy commitment" to inservice training.
The evaluation findings identify the lack of enough sufficiently trained personnel as a
major drawback in the pilot projects.

Traininé for both resource personnel to support the CMI system as well as for end users
of the CMI system is essential. The SSRI evaluation report cites the traininz and prepa-
ration of principals and teachers to use the CMI system tc the benefit of their schools as a
critical step. The need for continuation of training after the s 'stem is installed is neces-
sary for successful iinplemsntation. Problems with equipment and telecommunication
linkages need to be addressed on a timely basis for continued utilization of the system.

Inservice training models for the various CMI applications must be developed for each of
the target groups at the school, district and stat~ [evels.

Carricular Assistance

Experiences ..1th CMI installations, both natior.lly and locally, rovide evidence that on-
site support for users of a CMI system is necessary for successfui implementation. The
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human resource commitment required for installation n{ CMI is high. However, the
SSRI evaluation notes that personnel needs were underestimated in the pilot projects. In
the Honolulu District Cl.{I pilot, one resource teacher supported the installatjon in tive
pilot schools.

On-site support includes bota technical ascistance with the equipment and telecom-
municaticns components, and also assistance in using the CMI system to improve instruc-
tion and administrative decision making. For example, two of the pilot school principals
noted that the computer-generated student perfermance results proved to be an effective
mechanism for communicating with parents.

Software

Software for CMI applications on microcomputers require the capability of importing
data downloaded from a minicomputer and manipulating the data to meet CMI needs.
While the most Eopular database management, iﬁreadsheet and wordprocessing software
packages have the capability of importing data files and mani ulatinf the data for CMI,
speciazized packages, such as the IMS+ software usec in the CMI pilot project, may not.
In addition, specialized packages may not have the capability of uploading infurmation on
student progress collected at the school level for district aggregation.

Development or modification of sottware to support linkages for efficient file transfer
may be required for the Department’s particular hardware and software configuration.
However, as file and data transfer is also essential in business applications, computer
manufacturers have developed software to facilitate communication between and among
corlr\l,f)uter systems. Software develogments already support communication between t:.e
IBM personal computer and both the VAX minicomputer and IBM mainframe.
Applicability and adaptability of these technologies to meeting CMI needs must be
studied.

Hardware

Equipment necessary to support CMI include at least one microcomputer system with a
hard disk, a high-speed printer and a scanner. Larger schools will require more than one
microcomputer to support CMI func'ions. The hard disk must ave the capacity to store
files downloaded to the site. Scanners and high speed printers facilitate data entry and
report generation. A study funded by the National School Boards Association identified
inadequate printers as a common problem.

Critical to effective CMI is telecommunication and networking technology. The
hardware and software must have the cajability of sharing data among the systems and
sites using CMI.  The need to establish equipment requirements for efficient means of
transmission is identified as a need in the SSRI evaluation report.

In specialized situations, the use of portable laptop computers for data collection or
access to the (. MI system may be required. Criteria for applications of laptop computers
will need to be established through controlled use and evaluation.
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Facilities

Since sensitive student data will be stored or accessible on the CMI system, security to as-
sure privacy is essential. The CMI microcomputer system should therefore be housed in
the school office. Tele~ommunication links and other methods of electronic transfer will
need to be established.

EVALUATION PLAN

Evaluation of CMI will focus on improvement in data access and utility, staff productiv.i(?'
and suppor: of management functions. Criteria for reviewing CMI programs are provid-
ed in Appendix H.




SPECIAL EDUCATION

INTRODUCTION

Most handicapped students will be able to access and benefit from CAl, CMI, CIR and
Computer Literacy programs that ace available to all public school students and described
in other chapters of the Computers in Instruction Plan.

Some handicarped students with special needs will require modifications in teaching style
and hardware and software adaptations in order to derive m' «imum benefit from using
the computer as a tool for learning and management.

Tnis chapter will reflect the additional specialized ¢ quipment and training needs required
to ensure equal and appropriate educational opportunities for handicapped children.

The Department of Education’s State Plan For Special Education outlines the Depart-
ment’s plan for expansion of the use of technology and computers for assistance in data-
based management, computer-assisted instruction, student planning, recordkeeping and
student accounting.

Significant advances have been and continue to be made in the computer industry which
enable special education students both to compensate for learning handicaps and to
remediate certain learning problems with significantly greater ease. Special education
technology, when properly applied, represents by far the major instructional development
to enable handicapped students o function to the greatest degree in less restrictive en-
vironments. Computer-adaptive instructional de: “es enable students with motor and
sensory handicaps to access microcomputers thi sugh alternative keyboards, special
switches, scanners, Braille writers, encoders, decoders, voice synthesizers.

ASSESSMENT

Recent research studies indicate the importance of computers in the special education
classroom to assist teachers and students.

= A May 1986 experimental st:dy conducted by Marcia J. ikins at the University
of Hawaii, entitled "Comparison of Time Saving and Qualitg of a Com-
puterized Individualized Egucation Program (IEP) Writing Method," investi-
ated the amount of time taken to write IEP’s manually and on the computer.
esults showed that the computer method took significantly less time at a sig-
nificance level of 0.000S with a mean of 30 minutes. The quali?' of the com-
puter generated IEP was significantly higher than handwritten IEPs at a sig-
nificance level of 0.0215.

= A July 1986 ceport prepared by the Special Education Technology Users Pro-

ject, "A Study of Time Saving and Quality of a Computerized Individual Educa-
tion Program (IEP) Writing Method" investigated the amount of time 134 spe-
cial education teachers in Hawaii saved by writing IEP’s on the computer.
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Results showed that computerizing IEPs saved an avera e of 89 minutes. The
majority of the teachers used the time saved for instructional planning.

s A July 1986 study implemented by The Special Education Technology Users
Project, "SETUP Classroom Instruction Component,” investi%ated whether
district workshops and onsite training would result in measureable gains in self-
assessed teacher abilities and time/week increases on the computer. Results of
the study showed improvement in time and quality of student use of comguters,
increased teacher awareness of computer programs and adaptation possibilities,
and measureablz increases in pre-post student in reading scores.

Surveys of teachers indicate that the increased paperwork required of them by P.L. 94-142
anc Chapier 36 is taking away instructional and plannip- time. Inservice training on the
fu'l range of microcomputer applications in special education settings to reduce adminis-
trative time and increase instructional time is a recommended solution. Areas of focus
would include utilization of specially designed software for writing Individualized Educa-
tion Programs (IEPs), maintenance of student records, and other computer-managed
instruction (CMI) applications.

The surveys also indicate that there is a need for training to implement CAI with current
cost-effective educational hardware and software designed to meet the individual
remedial/compensatory needs of students.

1..e fact that utilizing computers for management purposes will save time and the time
saved will most probably contribute to more quality special ¢ Jucation programs provides
a rationale for ongoing development, evaluation and training in this area. With the
advancement of special tool applications of the microcomputer for the handicapped,
training and assessment of the most updated equipment will enable the handicapped to
become more capable and independent members of the community.

GOALS & OBJECTIVES
The goals for management and instructional uses of the microcomputer are:

s To uevelop compui.r awarcaess and literacy among the handicapped so that
they will confidently uulize computers in their daily lives as a tool for communi-
cation, problem solving and decision making.

s To provide training to teachers, administrators, Erogram planners, end parems
in the use of updated computer software and hardware support systems Zor
handicapped students that will assis: them in their classroom and community
environments to become more independent members of society.

s To train teachers and administrators on the most updated computer support
systems needed to facilitate eifective instruction. These support systems include
on-line computer-managed instruction for student recordkeeping related to
student’s Individualized gducation Programs (IEPs), student planning, student
accounting, information from local and national databases, and the provision of
support for computer users in the Department.
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A critical component for the three goals is the provision of training, assistance and ongo-
ing user support in a) the selection of optimal ways to deliver computer-based instruction
to students and b) keeping informed of the most updated computer methods and
materials developed for use with the handicapped.

The objectives of the Special Education Plan for Computers In Instruction are to provide:

= Hands-on inservice training with follow-up support to all special education
teachers on updated methods for computer-assisted instruction (CAI) and
computer-managed instruction.

= On:line bulletin board/mailing system for information exchange and communi-
cation between those special education classrooms with modems and a state
resource person knowledgeable in special education computer applications.

» Piloting and evaluation of the Data Management and Reporting System
DMRS) software to facilitate computer-assisted development of Individualized
ducation Programs, student recordkeeping, instructional management and in-

dividualized instruction.

» Necessary equipment, software, and training to all districts and schools for
statewide impiementation of the DMRS software.

= Assistance in the implementation of the special education subsystem of the
Student Information System to provide the capability to access special educa-
tion academic and administrative data to facilitate compliance monitoring,
evaluation research, planning and review of programs.

» Training in the planning and implementaiion of the use of computers by teach-
ers, as well as appropnate school, district, and state certificated and classified
personnel who are responsible for the education of the handicapped.

s Curricular assistance to link computer activities with IEP goals and objectives
and ongoing instruction.

= Assistance to special cducation teachers regard.ag the maintenance of com-
puterized records on student progress, program planning, parent communica-
tions, behavioral data, scheduling of meetings, etc.

Computer-adaptive devices can be “een as a major support to enable special needs
students to gain access to previously unavailable educational experiences. Alternative
keyboards, switches, scanners, Braille writers, and encoders are devices which bring about
greater educational opportunities for this population.

PROGRAM DESCRIPTION

The use of computers in special education provides for computer-assisted instruction to
special needs students as a remedial technique. This assistance may include drill and
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practice of basic skills, simulations of situational experi¢nces which require problem solv-
ing, tutorials for additional exposure to academic instruction, or the application of
computer/ada-“ve devices which can enlarge print, manipulate environmental controls,
produce expressive speech, or otherwise facilitate communication.

In addition, computer-adaptive devices and telecommunications will be employed to en-
hance communication and enable greater access to the environment for the physically or
sensory limited.

Computer management systems facilitatinI%on-line communication between classroom,
district and state offices reF.ardmg student IEP’s, recordkeeping, planning, accounting will
a) save time for more quality educational programs and b) provide equal opportunity to

students, regardless of 2eographic isolation.

TARGET POPULATION

. Agproximately 12,000 students, Pre-school to grade 12/age 20 in Hawaii’s public
school certified as special education students.

= Special needs students who are certified bandicapped requiring specialized
computer applications.

= Special education teachers of grades Pre-school to 12.

s School, district, and state level managers responsible for glanning and
implementing programs affected by the Special Education Computers in
Instruction Plan.

IMPLEMENTATION REQUIREMENTS

Critical to the implementation of the Special Education Computers in Instruction Plan
are: a) the development of extensive inservice training on both computer use and its in-
tegration into the curriculum, b) the availability of assistance and support for linking com-
Fu;er activities to IEP goals and objectives, classroom instructional activities, c) a suf-
icient number of microcomputers, and d) the identification and acquisition of quality
software and adaptive devices.

Ongoing evaluation and training of new updatcd hardware and software must take place

in order to assist teachers in utilizing the computer as a too! for instruction and manage-
men..

Curriculum Development

Curriculum development to support the Special Education Plan for Computers in (nstruc-
tion includes the development of curricular and instructional support materials for all
training modules. Effective implementation of computers delivering, supporting and
managing instruction will require linkages to IEP goals and objectives developed for indi-
vidual student needs, development of a database of instructional activities, resources to
meet individual learner objectives and utilities to measure and analyze student perfor-
mance toward specified objectives.
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Inservice Training

Effective inservice training of teachers, parents, administrators, and program planners is
essential to ensure successful implementation of the Special Education Flan for Com-
puters in Instruction. Educators must be well versed in the specialized knowledge, skills,
and processes relevant to utilizing computers and adaptive devices to deliver, support,
and manage instruction.

Dfelivery of the Department’s special education computer inservice training will consist
of:

» Service , and support provided to state, district, and school personnel working

with the special needs population by a gualified pers~n knowledgeable in Spe-
cial Education and use of computers with the handicapped.

» Contracting of outside sources who have specialized skills in computer
applications for the handicapped.

. Establishin% and maintaining an on-line information exchange and user support
system at the State Special Education Section to enable communication be-
tween special education classrooms and a state resource teacher knowledgeable
in special education and computer applications.

» Training anc support in the Hawaii State Special F ‘ucation DMRS software to

state, district, and school level personnel responsible for the maintenance of the
system.

Curricular Assistance

In addition to provision of inservice training, ongoing support and assistance in hardware
and software troubleshooting and application are essential for effective and successful
computer instructional plans.

Provisions for assistance in integrating computer into the curriculum include;

» Establishment of a State Special Education Information /Slfpp'ort Center and a
State Special Education Computer Coordinator/Resource/ Trainer position.

» Identification of a special education computer coordinator/resource at each
district.
Software

Assistance and identification of quality software to deliver and support instruction and
management for special education are available from:

» The Special Education Section, where programs and software evaluations from

several nationally recognized institutions are housed. A State Special Educa-
tion Technology Resource Teacher will conduct and coordinate sessions.
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s The Computer Review Center and Clearinghouse.

Custom designed software reflecting the special education requirements of Chapter 36
and linking schools, districts, and the state office is es<<itial for management purposes.

Because software programs are constantly beirg developed and modified, the coor-
dination of effort and the dissemination of information on quality software whici can fit
into the Department’s special education curriculum will be essential.

Hardware

In order to accommodate the special ways that microcomputers can aid the handicapped
student in learning and communication, a ratio of at least one computer to every sir spe-
cial education students must be provided. In some specialized cases of students with spe-
cialized needs, a ratio of 1:1 would be necessary.

For the ever increasing student recordkeeping and reporting that are necessary for the
special education student population, the hardware provided for special education
students must also be accessible to teachers for management purposes. Compliance with
federal and state laws relating to the education of the iandicapped requires a%igh degree
of documentation to ensure appropriate identification, evaluation, programming and
placement of students.

Modems and phone links to computers are necessary for district, state and school levels
for the successful implementation of a statewide data management and reporting system.

Speciaiized computer-adaptive devices are needed as a major support to enable special
needs students to gain access to educational experiences previously unavailabls to them
due to various limitations. Support on evaluating these hardware devices will be available
through the State Special Education Information/Support Center at the State Special Ed-
ucation Section. Adaptive devices presently availa Ez and necessary include: adaptive
firmware cards, single switches, power pads, touch windows, unicorn keyvoards, key
guards, joy sticks, mouses, Koala pads, V-TEK large priLt processors, voice synthesizers,
embossed printers, versabraille, large print printers, refreshable braille keyboards, braille
display processors, and large print displag's. With the rapidly improving and developing
computer technology for the hanJicapped, new or improved adaptive devices and equip-
ment requirements will be continuously reviewed anoP additional funding will be pursued
through standard budgeting procedures.

Facilities
Placement of microcomputers and appropriate peripherals in special education class-

rooms allowing maximum accessibility is essential to facilitate instruction, communication
and management.

Computer labs in schools for teacher trai ing and for use by handicapped students must
be programmatically and physically accessible and be able to :commodate students in
wheelchairs.
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EVALUATION PLAN

Evaluation of Special Education Plan for Computers in Instruction will be in accordance
with the evaluation plan described in the Computers in Tnstruction chapter of this
document. In aadition, evaluations will be conducted following each training session to
Erovide information for necessary revisions in the plan as it is being implemented.
2valuation of the DMRS pilot software will focus on determining its usefulness and effec-
tiveness.
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adaptive firmware card

algorithm

artificial intelligence (Al)

BASIC

braille display processor

bridge

CD ROM

communications

communications netw. rk

GLOSSARY

card designed to provide transparent
access to the Apple Ile computer 1o
eople who cannot use the standard
eybcard, or who find a special input
arrangement faster, easier, or simpler to
use than the standard keyboard.

step-by-step procedure, often expressed
in mathematical terms for solving a
problem or obtaining a particular result.

branch of ~omputer science dealing with
the development of comguter systems
capable of carrying out the functions
normally associated with human
intelligence such as interacting in a
natural language or adapting
performance based on past actions.

acronym for Beginners’ All-Purpose
Symbolic Instruction Code. A
programming language widely used in
programming instruction and personal
computing.

"braille output™ monitor for the Apple
or IBM. Paperless braille out-put
device.

device us_ed to interconnect identical
communication systems or networks.

acronym for Compact Disk Read-Only
Memory. S-inch plastic disk, with
capacity of 550 megabytes, capable of
storing text, graphics, sound and video
for fast retrieval.

flow of information from: one point (the
source) to another (1h< receiver); act of
transmitting or making known.

interconnected set of transmitting and
receiving devices that allow files or
messages to be sent between botls large
information systems and individual
stations.
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compiler

computer
computer-2daptive device

¢ iputer-assisted design and/or
aragting (CAD)

computer-assisted instruction (CA.)

computer-assisted manufacturing
(CXM)

computer-based information retrieval
computer language

c.mputer literacy

computer-managed instru<tion (CMI)

courseware

rrogram that converts one computer
anguage into another, in order to store
it for later use; usually refers to a
Frogram that translates a higher-levei
anguage intr 4 computer’s inachine
language.

electronic device that manipulates
symbolic in"srmation according to a list
of precise instructions called a program.

device that allows the handica-—ed to
access a computer.

use of computers to design products.

use of inv.active computer systems to
present instruction to the student using
drill and practice, problem solvin,
tutorial, and simulation programs.

use of computers to control the
manufacturing of products.

use of computer-based technology for
accessing and retrieving information
fiom databases and networks.

an artificial language that was designed
to allow communication between numan
beings and computer systems.

term 1eferring to the general range of
skills and understanding needed to
function effectively in a society that is
increasingly more depender.: on
cemputer and information technology.

use of computers (o support
management and recordkeeping
function performed by teachers and
administrators

computer program used for instruction,
along with mnanuals, workbooks and
other supporting materials.
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database

diagnostic sensor

disk or diskette

DMRS

embossed printer

¢apert system

fiber optic

gateway

graphics

hard disk

hardware

individualized educational program

(IEP)

Glossary

collection of related daia, usually in
several files, that are srored in a
computer for easy and quick retrieval.

any of a family of sensors that converts
Fh sical or mechanical stimuli, such as
ight or heat into electrical information
that can be processed by computers.

circular magnetic coated device on
which data and programs are stored.

Data Management and Reporting
System developed for Special
ducation.

a printer that prints in braille and
provides a hard copy of braille.

software package desigr 1 to capture
and use the rules followed by experts in
a given discipline.

glass or plastic fibers that carry data as
pulses of laser light.

device which connects two distinctly
different communications networks.
The gat2way may perform the protocol
CONVErsions necessary to transmit
between the networks; for example, a
gateway could connect a local area
network to a national or foreign
network.

creating visual images such as normal
letters, numbers, special symbols and
pictures, incorporating color and
animation.

m_aﬁnctic disk made of rigid material
with large storage capability.

more properly called computer
hardware, a collection of physical
devices which make up: a computer
sychnm_

a plan that must be developed yearl
on all students that are handicap;ed.
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informatioi retrieval

instrument control

interface

interpreter

keyguard
koala pad

mainframe or mainframe computer

memory

microcomputer

minicomputer

modem

network or networking

71

rocess used to recover specific
information from stored data.

use of computers to control laboratory
or industrial instruments or ¢quipment
through relay boards.

electronic and physical connection
betwzen various devices that allows the
different devices to commumnicate with
each other.

computer language that translates and
executes programs from a high-level
language into a machine language, one
line at a time.

plastic overlay that fits on the keyboard.

computer touch sensitive pad that allowss
access to computer programs and
graphics drawings.

designation for large scale computers.

integrated circuits of a computer which
store information that is directly
accessible to the CPU.

microprocessor-based small computing
system introduced in the early 1970’s.

designation for smaller (than
mair{rame) computers introduced in the
mic 1960’s.

ahbreviation for modulator{
d:modulator; device that allows
communication between computers over
phone lines. It translates the computer’s
digital signals into audio signals and
then back again for the receiving
computer.

interconnected system of transmitting

and receiving devices for sharing
resources or communications.

Glossary




on-line

operating system

Pascal

peripheral device

plotter

power pad

program
programmer

progran.mijng

relay board

robotics

scanner

that are accessible directly by a
computer.

systems scftware (usually created by the
manufacture? that manages the
computer and its peripheral devices,
allowing the user to ru:{programs and
to control the flow of inform ation to
and from the computer memory and
peripheral devices.

computer language invented by
computer scientist Niklaus Wirth (circa
1970) which as initially intended as an
aid to teaching computer languages.

accessory device, such as a printer, that
1s connected to a computer and
controlle d by it.

devices, databases and/or information
output device that converts graphic

displays to architectural - quality

drawings.

touch sensitive board vqhich allows

access to a compuicr without the
ke Loard.

list of instructions that tells a computer
to perform a given task or tasks. :

person who designs and writes a set of
nstructions ;or the computer.

process of designing, wr.ting, coding,
documenting and testing of a compiiter
program.

any of a family of interfaces used in
connecting computers to electrically
switched in. ‘ruments or equipments.

use of computers to control devices and
e%ment; large-scale use of
CAD/CAM techniques.

optical device which can recognize a

spesific set of visual symbols and input
uformation into a computer.
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simulations

software

storage

tape

telecommunications

terminal

tcuch panel

touch window

tutorial

unicorn keyboard

CAI programs which rrovide
representations of rec -life situations.

computer programs cousisting of
instructions that tell a computer to
perform a given task or tasks. There are
two basic types of software. Systems
software enables the comKuter to carry
out its basic operations. Applications
software consists of programs that
instruct the computer to perfoi n
various real-world tasks such as writing
checks, playing chess or tesiing students.

device or medium that can accept, keep
and deliver data on demand at a later
time.

inexpensive (nass storage medium which
is convenient for large files or archival
storage. Data are retrieved sequentially
rather than randomly.

~se of computer and communication
«echnology to transmit messages

between computers or to centralized
information services at remote sites.

input/output device that is attached to a
host computer, consisting of a keyboard
and display, but without built-in
processing capability.

touch-sensitive device attached to the
front of the display screen, used to input
information at a particular screen
location.

touch-sensitive device that fits over the
monitor allowing touch access to
programs.

CAI program which provides
insiruction. The computer "tells and
asks" the student facts and questions,
and the teacher takes on the role of
consultant or resource person.

touch sensitive membrane keyboard
used as a large ex’2rnal keyboard for the




upgrade

utility program

V-TEK

versabraille

videodisc

voice synthesizer

word processing

workstations

visually impaired, which can also be
programmed as a communication board.

procedure to imgrove and update the
performance of hardware.

systems software used to perform
certain basic functions required in the
operation of a computer system; eg.,
sorting.

large print processor used as an adafgtive
device on the Apple computer enabling
large screen print for the blind.

paperless brailler which may be used as
a word processor and interfaced with a
computer, print~~, and embossor.

use of phonograph-like disks to store
video, sound and computer information.
Stored .nformation is read by a iuser,
allowing random access under computer
control.

device to enable voice output from a
computer program.

computer-based system for creating,
editing, formatting and printing letters
or other documents.

computer or terminal attached to a host

computer for processing and data
storage functions.
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APPENDIX A

COMPUTERS IN INSTRUCTION
PROGRAM DEVELOPMENTS

Computers in Instruction Program
Computers in Instruction: Framework for Administrators
Computers in Instruction Program (Brochure)
Microcomputer Survey, May 1984
Secondary Task Force Report, March 1985
Educational Specifications, Computer Resource Center
Exploratory Computer Literacy
Exploratory Cornputer Literacy Framework, Grades K-12

Exploratory Computer Literacy Curriculum Guides and Resource Units,
Grades K-€, 7-8, 9-12

Introduction to Computing Course Guide

Zxploratory Computer Awareness Interim Program Resource Teacher Handbook

Computer Sciencs
BASIC Programming I Course Guide
BASIC Programming II Course G iide

Advanced Placement Computer Science Course Guide

Computer-Assisted Instruction
Computer-Assisted Instruction Study and Report

Computer-Assisted Instruction Implementation Guidelines (under development)
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APPENDIX A
Page 2

Computer-based Information Retrieval

Instructional Supgort Through Shared School Library Resources: Pilot Database
Project (Rev. 1987)

ECIA Chapter 2. Developmental Grant Project 1984-87- Computer Review Cen-
ter & Clearinghouse - CIR Pilot Study

Computer Use~ 1n School Libraries: Survey of Needs Conducted by School Li-
brary Services April 1984

Educational Specifications, Career Resource Center
Computer-Managed Instruction
Honolulu District P ‘ot Study

Hawaii Data Management and Referral System Pilot Study
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APPENDIX B

EQUIPMENT ACQUISITION GUIDELINES

The equipment standards provided in this appendix were developed based on applica-
tions curreatly available. As computer applications in instruction change, however, these
program standards will be adjusted accordingly.

Based on the -:quipment standards developed for each application, an overall school ratio
was computea. is gveral: ratio is provided in the last column of the attached tables.
As an aggregate these ratios approximate the recommendation of one workstation for
every ten students made *y the National Task Force on Educational Technology.

To facilitate imple aentation at the school level, it is recommended that until program
standards are cllw)auged. schools e allowed the flexibility of acquiring hardware within the
overall school ratio of 1 microcomputer per 10 students tor ¢ elivering all components of the
computers in instruction program.

&0

B-3



COMPUTERS IN INSTRUCTION
EQUIPHENT STANDAROS

CURREMT
APPROVED OESIREO |
AREA RATIO RATIO BASE LOCATION |EXPLANAY ION
Explor atory 1:60 1:40 Students  Computer RR |All students
Computer Science-AP 1:12 1:6 Students  Computer RR |2% of 9-12 enrollment

Computer Science-other 1:12 1:10 Studems Computer RR |8% of 9-12 enrollment

CAl REGULAR 1:33 1:10 Students  Computer RR |46% of K-12 enrollment
Career Resource Rm 4:1 4:1 Career RR Career RR |Intermediate/High Schools
CMI-ALL Elementary 1:1 1:1 School Sch Office |1 per school office for data security
CMI-Sec. up to 500 1:1 1:1 Schoo! Sch Office |
CM]-Sec. 500-1500 2:1 2:1 School Sch Office |
CM]-Sec. 1500+ 3:1 3 Schoot Sch Office |
CIR - RETRIEVAL 1:1 5:1 School Library |For schools with enrollments through 500
8:1 School Library |For schools with enrollments from 501 through 1000
12:1 School Library |For schools with enrollments ;reater than 1000
CIR - LIBRARY MANAGEMENT 1:1 School Library |For all school libraries. In nddition, a CD-ROM system
|will be needed for library management.
VT - CLASSKOOM 1:10 1:10 Students  Classroom  |6% of grades 10-12 enrollment
CAl - SPECIAL EO 1:6 Stucents Classroom |For special education students in sp ed classes; but in specialized cases
|a ratio of 1:1 may be necessary. At least 1 per school with sp ed students.
Newswi iting n/a 4:1 School Newswriting |Replace electric typewriters
Classroom |& commercial typesetting
|
Science Lab n/a 31 Sci Lab  Science Lab |3 micros per lab
| (#tab/sch = enrotlment/2/(%% Students)/(6 periods)
|
|
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COMPUTERS [N INSTRUCTION
EQUIPMENT STANDARDS

CURRENT
APPROVED DESIRED |
AREA RATIO RATIO BASE LOCATION |EXPLANATION
I
Vocational-Technical Laks: |Specialized equipment for vocational-technical education
Drafting n/a 15:1 VT Lab VT Lab |
Electronics 31 7:1 VT Lab vl Lab

Service, Agriculture

Power Autc, Child n/a 1:1 VT Lab VT Lab

I
!
I
Graphic Arts, Food n/a 3:1 VT Lab VT Lab |
I
I
I
Care |

£2
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COMPUTER EDUCATION:

STALDARDS FOR MICROCOMPUTERS (1986-87)

Honolulu District
Central District
Leeward District
Windward Distric*
Hawaii District
Maui District
Kauei District
Special Schools

State Totai

w
1
~

ERIC

Aruitoxt provided by Eic:
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REG ENR

154,136

INT ENR 9-12 EMR 10-12 ENR SE ENR

500

60 70 430
40 55 T
36 47 %
28 35 232
76 40 Z60
48 27 20n
16 15 106
0 0 0

304 289 1,878

208

1,602

650

&4

148

117,191



' o COMPUTER EDUCATION: STANDARDS FLR MICROCOMPUTERS (1986-87) |sz=z==zaz

& =ss=s=ss=szsoasSSESSISSSSSSSSISIS.SIESSISSESISSISSSIIZIISIzsIssassss|s2sIsssoossnIossssissssosIn RIS sRnIsEasST2ssss22azzansESE22 ===s=z3z| |2z2==2z| OVERALL
DISTRICT SCHOOL REG ENR YT ENR 9-12 ENR 10-12 ENR €~ ENR | EXPL COMPSCI CAl REG CAREEK CMI CIR VTLAB VTCLASS CAI-SE SCI LAB NEWSWRT || TOTAL [SCH RATIO
m=o-—s=zssszsmssSSSISSEEsEsSESooSIESSISSISSESSsIioozzsoossooooIEo 23X | sZsmz2gzssc—zzsccss<sscaSzSSSSSSEIISSIISSISITETiIsSsossssssssIsIzssSIssoszIsoss| |=:===:: |::::====:
Hono'ulu District 34,27 5,746 10,099 8,513 2,007 | 857 112 1,576 60 70 430 140 53 335 152 24 || 3,810 | 10
----------------------------------------------------------------- e eI | Ll EEE
Honolulu Ana Haina 390 52| 10 0 18 1 6 0 0 9 0 i 43 ) 10
Honolulu Ala Wai 753 3] 19 0 35 1 9 0 0 [ 0 I 69 | 1"
Honolulu Aliiolani < 7] n 0 20 1 6 0 0 3 0 I 41 1"
Honolulu Anuenue 110 10 | 3 0 5 1 6 0 0 2 0 1 16 | 7
Honolulu Central 38y 389 46 | 10 0 18 4 1 6 | 0 8 4 1 50 | 9
Honolulu Dole 864 864 70| 22 0 40 4 2 % 0 0 12 8 1 96 | 10
Honolulu Farrington 2.275 2,275 2,275 185 | 57 25 105 4 3 13 3C 14 3 22 4| 307 | 8
Honolulu Fern 555 5| 14 Y 26 1 9 Y 0 4 0 I 54 | 1"
Honolulu Habh. ;one 438 7] 1 0 20 1 6 G 0 3 0 1 o 1"
Honolulu Hokulani 370 9| Y 0 7 1 6 v} 0 2 0 I 35 | n
Honolulu Jarrett 187 187 32 | 5 0 9 4 1 6 0 0 5 2 I 31 7
Honolulu Jefferson 502 501 13 0 2z 1 9 ] 0 8 0 I 54 | 10
Honolulu Kaahumanu 792 17 | o 0 36 1 9 ¥ 0 3 0 I 69 | 12
Honotulu Kaewai 376 5| 9 0 17 1 6 0 0 9 0 I 43| 10
Honolulu Kahala 489 7| 1 0 22 1 6 0 0 1 0 ] 43 | 12
Honoluiu Keimuki H 1,508 1,508 1,28 129} 38 17 £ 4 3 13 30 7 2 15 4| 221 | 7
Honolulu Keimuki Int 422 422 58 1N 0 19 4 1 6 0 0 10 4 I 55 | 9
Honolulu Kaiser 1,66 1,664 1,373 N Y 18 7 4 3 13 12 8 16 45 0] 205 | 9
tonolulu Kaiulani 378 27 | 9 0 17 1 6 7 d 5 0 i 38 | 1"
Honolulu Kalakaua 1,243 1,243 126 | N 0 57 4 2 13 0 0 21 12 I 140 | 10
Honolulu Kalani 1,054 1,054 807 52 | 26 12 48 4 2 13 9 5 9 10 4 | 142 | 8
Honolulu Kalihi a7 17 ] 10 0 19 1 6 (7] 0 3 0 I 39 | 1"
Honolulu Kal thi-kai 868 32| 22 0 40 1 9 0 0 T 0 ] 7 | 12
Honolulu Kalihi-uka 349 191 9 0 16 1 6 0 0 3 0 ] 35 | 11
Honolulu Kal ihi -waena 561 | 14 0 26 1 9 0 0 8 0 | 57 | 1"
Honolulu Kamiloiki 625 21 | 16 0 20 1 9 0 0 k! 0 ] 58 | 1"
Honolulu Kapalama 786 21| 20 0 36 1 9 0 0 4 J I 69 | N
Honoluiu Keuluwela 586 18] 15 0 27 1 9 0 0 3 0 K 55 | 1
Honolulu Kawananakoa 463 863 n| a2 0 4G 4 2 9 0 0 12 8 I | 10
Honolulu Koko Head 336 0 | 8 0 15 1 6 0 0 0 0 1 3 1
Honolulu Kuhio 453 91 M 0 21 1 6 0 0 2 0 I 41 | 1"

r 8 - Honolulu Lanakila 401 6] 10 0 13 1 [ 0 9 3 0 I 38 1 b 6
| J  Honolulu Lihoviho 312 8| 8 0 1% 1 6 0 0 5 0 I 3 10"

ERIC
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COMPUTER EDUCATION: STANOAROS FOR MICROCOMPUTERS (1986-87) |z====2zz=

s== = --_===:===:===:====::==:|:===:===:======:===============::===::===:==::=:::::=.--.::::::-.::::::::::.—:::| |==:=:=:| OVERALL
DISTRICY SCHOOL REG ENR :NT ENF. 9-12 ENR 10-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VTLAB VICLASS CAI-SE SCI LAB }EWSWRY |} TOYAL |SCH ®a(10
: :========:===:::======:======::|:=.-==.—:::::::::::::::::::::: ::::::=::===:===::===:=====::=::=:=::=:==:=====| |====:== !:::::::::
Honotulu Likelike 522 7| 13 0 % 1 9 0 0 8 0 THREIN| 10
Honolulu Liliuokalani 204 38 | 5 0 9 1 6 0 0 6 0 I 28 | 9
Honolulu Linapuni 237 1 6 0 1 1 6 0 0 1 0 ] 25 | 10
Honolulu Lincoln 573 52| 14 0 26 1 9 0 0 9 0 I 59 | "
Honolulu Luralilo 776 2] 9 0 36 1 9 o0 0 4 0 I 69 12
Honolulu Macmse 842 7] 2 0 39 1 9 o 0 3 0 TN 12
Hoolulu Manoca 490 6] 12 0 3 1 6 0 0 3 0 TN n
Honolulu McKinley 2,225 2,225 1,829 M7 | ss 25 102 4 3 13 33 1N 2 2 “ ] 292 3
Hono:ulu Niu 856 556 | 1% 0 26 & 2 9 o 0 4 5 TR o
Honolulu boelani .37 1 1" 0 20 1 6 V] 1 0 0 ] 3¢ | 11
Honolulu “luuanu 377 1] 9 0 17 1 6 0 1 0 2 d35 | 11
Honolulu Palolo 347 %] 9 e 16 1 6 0 0 4 0 THRTY 10
Honolulu Pauoca 434 AT 0 20 1 6 0 0 7 0 TN 1
Honolulu Puuhale 353 8] 9 0 16 1 6 0 0 1 0 I 33| 1
Honolulu Roosevelt 1,313 1,373 1,108 3| 3% 15 63 4 2 13 26 7 12 13 6|1 194 | 7
Honolulu Royal 387 121 10 0 18 1 6 0 0 2 0 Il 36| 1
Honolulu Stevenson 422 422 3| N 0 19 s 1 6 0 0 6 4 TN 9
Honolulu Waralae 398 7] 10 0 13 1 6 0 0 3 0 1l 38| 1
Honolulu Waikiki 197 18 | 5 0 9 6 0 0 3 0 1] 24 | 9
Honolulu Waitupe 158 0| 4 ] 7 6 0 ] 0 0 | 18 | 9
Honolulu Washington 800 800 57| 20 0 37 4 2 9 o 10 8 I 8| 10
Honolulu Wilsor 405 30| 30 ] 1% 6 ] ] 5 ] i 41 | 1"
@x
1
[Te)

&7 &8

ERIC
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R R RSSES S ———————L——,
oo COMPUTER EDUCATION: STANDARDS FOR MICROCOMPUTERS (1986-87) —
.:_. Easos-=—m===-srTeTESSsI-Y-zToSssoosSESooSsooSsiSasSsss-SSoms-=oo ::::|::::::::::::::::::::::::::::::::::::::;::::::::-:::::::::::::::::::::::::-::||=======| OVERALL
©  piIswICT scHooL REG ENR INT ENR 9-12 ENR 10-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VILAB VICLASS CAI-SE SCI LAB NEWSWRT || TOTAL |SCH RATIO
Py e T S e e Y e S r T I::::::::::::::::;::::::::::::::: j_==E=z=zCT=====Cs=zz===-s=cSo-omoo===o: :::::::I I:::::::I:::::.—:::
Central District 31,954 4,287 8,955 6,584 1,915 | 799 100 1,470 40 55 35 108 40 319 127 26 || 3,436 | 10
------------------------------------------------------------------- S S RLO | ESPOC] FPRRCPRS
Central Aijea E 375 14 | 9 ] 17 1 6 ] 0 2 0 ] 36 | 1
Central Aiea H 1,b72 1,572 1,172 100 | 39 17 72 3 13 4 7 17 15 41| 196 Q
Central Ai-a l 675 675 n| a7 0 3 2 9 ] 0 12 ] 81 | 9
Central Aliamanu E 897 31| 22 0 41 1 ? 0 0 5 0 ] 79 | 12
Central Aliamanu | 989 989 70| 25 ] 45 4 2 9 0 0 12 10 Il 106 | 10
Central Hale Kula 950 % 2 0 44 1 9 0 0 5 0 I 82 | 12
Central Haleiwa 494 67 | 12 0 23 1 6 0 0 1" 0 ] 53 | 1
Central Helemano 366 22 | 9 ] 4 1 6 ] ] 4 ] ] 37 | n
Central Hickam 802 4] 20 ] 37 1 9 0 0 1 0 ] 68 | 12
Central Iliahi 298 37 | 7 0 14 1 6 0 0 0 ¢ ] 34 | 10
Central hkaala 500 | 13 0 23 1 6 0 0 7 0 1] 50 | "
Central Kipapa 952 26 | 2 ] 4% 1 9 0 0 4 0 ] 82 | 12
Central Leilehua 1,475 1,475 1,080 120 | 37 16 68 4 3 13 22 6 20 1% 4« || 208 | 8
Central Makalapa 616 12| 15 0 28 1 9 0 0 2 0 K 56 | 1
Central Mililani W 1,17 1,17 1,273 108 | 43 19 79 4 3 13 8 8 18 17 4] 215 8
Central Mililani-uks 1,65 171 29 0 54 1 13 0 0 3 G Il oc ) 12
Central Mililani-waena 893 19| 22 ] 41 1 9 0 0 3 0 ] 77 | 12
Centrat Moanalua £ 672 33| 17 0 3 1 9 0 0 6 0 il 63 | 1"
Central Moaralua ! 1,817 1,817 1,359 99 | 45 20 84 4 3 13 26 8 17 17 4|1 261 | 8
Central Moonalus I 703 703 5¢ | 18 ] 32 4 2 9 0 0 9 7 H 80 | 9
Central Mokulele 567 28| 14 ] 26 P 9 0 0 5 0 Y 58 | 1"
Central Nimitz 747 29| 19 0 34 1 9 0 0 5 ] H 68 | 1
Central Pearl Harbor 6c2 26 | 16 ] 29 1 ¢ ] ] 4 ] 1] 58 | n
Central PH-rai 601 70| 15 0 28 1 9 0 ] 12 0 ] 64 | 10
Central Pearl Ridge 445 51 0 ] 20 1 6 n 0 1 ] I 39 | n
Central Radford 1,707 1,707 1,195 100 | 4«3 19 /9 I 13 16 7 18 6 4|1 218 | 8
Central Red Hill 763 261 19 0 35 1 9 0 0 4 ] |
Central Salt Lake 676 %) 17 ] 31 1 9 ¢ 0 4 0 |
Central Alvah Scott 773 919 0 36 1 . 0 ] 3 0 |
Central Shafter 294 14 | 7 0 14 1 6 0 ] 2 0 |
Central Solomon 1,033 58 | 26 ] L8 13 ] ] 10 ] |
Central t‘ahiava E 549 90| 14 0 25 1 9 0 0 15 0 |
Central wWahiawa I 794 794 101 ] 20 0 37 { 2 9 2 ] 17 8 |
&)
O
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COMPUTER EDUCATION:

STANDARDS FOR M1CROCOMPUTEKS (1986-87)

DISTRICT SCHOOL

Central
Central
Central
Central
Central
Central

O
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Waialua
Waialua
Waimalu
Webling
Wheeler
Wheeler

- m

REG ENR

439
872
338

)
|

INT ENR 9-12 ENR 10-12 ENR SE ENR

838

-
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oo  COMPUTER EDUCATION:

.1‘ =2 sI==

N DISIRICT SCHOOL REG ENR
Leeward District 27,412
Leeward August Ahrens 1,455
Leeward Barbers Pt 318
Leeward Campbell 1,7
Leeward Ewa 345
Leeward Ewa Beach 415
Leeward Highlands 1,109
Leeward Honowai 749
Leeward Ilima 869
Leeward Iroquois Pt 969
Leeward Kaimiloa 459
Lee."~d Kanoelani 793
Leeward Lehua 373
Leeward Leihoku 683
Leeward Mait? 879
Leeward Makaha 850
Leeward Makakilo 446
Leeward MNanans 330
LeZward Mauka Lani 307
Leevard Momilani 248
Leeward Nunaikapono 983
Leeward )oanakuli E 404
Leeward Nanekuti H 1,002
Leeward Palisade 38¢
Leeward Poarl City E 510
Leeward Pearl City H 2,284
| <ward PC Highlands 435
Leeward Pohakea 536
Leeward Waianae E 931
Leeward Waianae H 1,620
Leeward Waianae | 851
Leeward Waiau 442
Leeward Waipahu E 905
Leeward Waipshu H 1,884
Leeward Waipainu | 875

Q 03
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INT ENR 9-12 ENR 10-12 ENR SE ENR

1,109

869

331

851

875

1,7

671

2,284

1,620

1,884

STANDARDS FOR M!CROCOMPUTERS (1v86-87)

1,257
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COMPUTER EDUCATION: STANDARDS FOR MICROCOMPUTERS (1986-87)

=res ==z = | OVERALL
DISTRICT SCHOO! REG ENR INT ENR 9-12 ENR 10-12 ENR SE ENR |SCH RATIO

Vindward District 2,21 5,259

Windward Ahuimanu
Windward Aikahi
Windward Castle
Windward Enchanted Lake
Windward Hauula
Windward Heeia
Windward Kaaawa
Windward Kaelepulu
Windward Kahaluu
Windward Kahuku
Windward Kailua E
Windward Kailua H
Windward Kailus 1
Windward Kainalu
Windward Kalaheo
Windward Kaneohe
Wircmard Kapunahala
Windward Keolu
Windward King
Windward Laie
Windward Lanikai
Windward Maunawili
Windwara “okapu
Windward Parker
Windward Pope
Windward Puohala
Windward Sunset Beach
Windward Waiahole
Windward waimanalo
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COMPUTER EDUCATION: STANDARDS FOR MICROCOMPUTERS (1986-87) |z====2zz2=

w
.L =z -z= = -==:s========-;;---| szzs=zsss=s=s21s% === =z3 zzzzz===I=T=TI== =| I """" I OVERALL
o DISTRICT SCHOOL REG ENR INT ENR 9-12 ENR 10-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VTLAB VTCLASS CAl-SE SCI LAB NEWSWRT || TOTAL |SCH RATIO
=z zzzzzzaz=szs= ] =zzzzz2=zS=ERTSEI=S | =zsz==ass =zzzz=z=z=zzz=z=== :=====::=======::=::===:=:=_—_:::===:=========l |=::==== |=========
Hemeii  District 20,645 3,0m 5,661 4,232 1,092 | 516 63 950 76 40 260 65 25 183 84 32 || 2,29 | 9
.................................................................... ||||
Hawsii DeSilsa 375 "m| 9 0 17 1 6 0 0 2 0 I 3 1
Newaii  Hasheo 15 0] 3 0 5 1 6 0 0 0 0 I 15 ]
Howsii Hilo H 1,409 1,409 1,030 92| 35 16 65 4 2 13 12 6 15 14 4 || 186 | 8
Hewaii Hilo I 503 503 40| 13 0 23 4 1 9 0 0 7 5 TN 9
Hewaii Hilo Union 697 “w | 7 0 32 1 9 0 0 8 0 THA 1
Hawaii Holualoa 29 8] 7 0 1% 1 6 0 0 3 0 T 10
Nawaii  Honawrau 400 52 3| 10 0 18 4 1 6 0 0 4 1 T 10
Hewaii  Honokaa 1,019 123 426 361 0| 25 5 47 4 2 13 4 2 12 5 |1 123 | 9
Hewaii  Hookens 183 38 17 | 5 0 8 4 1 6 0 0 3 0 1 27 | 7
Hauaii  Kehakai 487 5| 12 0 22 1 6 0 4 4 0 T 1
Haweii Kalanianaole 670 144 13 17 0 n & 1 9 ] 0 2 1 I 651 10
Hawaii Kapiolani 433 ] n 0 20 1 6 0 0 3 0 [l 40| 1
Howaii  Keu 498 60 233 159 40 | 12 3 23 4 1 6 4 1 7 3 4l 67 | 8
Hawaii  Kaumanas 270 1] 7 0 12 1 6 0 0 1 ] 1 27 | 10
Hawaii  Keesu 724 134 7] 18 0 13 & 1 9 o0 0 3 1 [l 70| 1
Hawaii  Keslakehs 762 | 19 0 35 1 9 0 0 0 0 1 64 | 12
Hawait  Kealakeha I 558 558 | 1% 0 26 & 1 9 0 0 0 5 [N 59| 9 |
Hawaii  Keauksha 261 3] 7 0 12 1 6 0 0 2 0 [l 28| 10 |
Hawaii Kohala 722 117 200 159 56 | 18 2 33 4 2 9 4 1 9 3 4 1l 90 | 9 i
Hewaii  Konawaens t 568 28| 14 0 26 1 9 0 0 5 0 1 55 | 1" |
Hawaii  Konawaena H 1,327 130 1,197 922 %0 | 33 13 61 4 2 13 22 6 23 13 S| 196 | 8
Mawaii Laupahoehoe 330 51 95 4] % | 8 1 15 4 1 6 4 0 4 1 4] 49 7
Hawaii Mt View 630 83 18] 16 0 29 4 1 9 0 0 3 1 1 63 | 10
Hewaii  Naalehu 380 63 8| 10 0 17 4 1 6 0 0 1 1 [| 401 10
Hawsii Paauilo 196 39 8| 5 0 9 & 1 6 ] 0 1 0 1 27 | 8
Hawaii Pahoa 1,631 233 427 3L 92 | 41 5 g 4 3 13 4 2 15 6 S |1 2| 10
Hawaii Waiskea E 884 37| 22 0 41 1 9 0 0 6 0 T 12
Howaii  Wsiskea W 1,674 1,674 1,224 122 | 4 19 n” 4 3 13 1 7 20 16 4] 216 | 8
Howaii Waiaskea | 851 578 M| 21 0 39 2 9 0 0 10 6 1 9 | 10
Hawaii  Waiakeswaena 938 12 23 0 43 1 9 0 0 2 0 I ™| 12
Hawaii  Waimea 851 160 5] 21 0 39 & 1 9 0 0 2 Il 83| "
G .
o
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¢ MPUTER EDUCATION: STANOARDS FOR MICIROCOMPUTERS (1986-87)

OISTRICT SCHOOL REG ENR INT ENR 9-12 ENR 1C-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VTLAB VICLASS CAI-SE SCI LAB NEWSWRT || TOTAL

sZzT==2zzTSEIS == :::I s==zs=s= ---.::====------=::::------—=:=::::==:=::::======:=======I |=======
Meui District 14,766 €, 118 4,286 3,174 742 | 369 48 679 48 27 200 39 19 124 62 20 || 1,634
.................................................................... T I e
Maui Baldwin 1,483 1,483 1,068 100 | 37 16 68 4 2 13 14 6 17 14 41 19
Maui Haiku 365 91 9 0 17 1 6 0 0 2 0 TR
Maui Hana 357 50 89 67 22 | 9 1 16 4 1 6 4 0 4 1 4] 54
Maui 10 579 387 21| % 0 27 4 1 9 o0 0 4 4 | 62
Moii Kahului 1,109 233 31| 28 0 51 4 1 130 0 5 2 T
Maui Kalama Int 504 504 "y 13 0 23 4 1 9 0 0 2 5 ] 56
Naui Kam 111 831 5] 2 0 38 1 9 0 0 4 0 [
Maui Kaunakakai 423 22| n 0 19 1 6 0 0 5 0 ] 42
Naui Keanae 2% 0] 1 0 1 0 1 0 0 0 0 T 3
Maui Kihei 972 203 41| 2 0 45 4 1 9 0 0 7 2 1| 92
Maui Kilohana 151 6] 4 0 7 1 6 0 0 1 0 TR
Mau' Kualapuu 230 2] 6 0 1 1 6 0 0 2 0 I 25
Maui Kule 437 2] N 0 20 1 6 0 0 3 0 T
Maui Lahaine 374 21 2] 9 0 17 4 1 6 0 ) 4 2 T
Maui Lahainaluna 692 692 514 “| 17 8 32 4 2 9 7 3 7 7 4] 99
Maui Lanai 432 60 162 115 9] 1 2 20 4 1 6 1 1 3 2 1 51
Maui Lihikai 1,105 217 55| 28 0 51 4 1 13 0 0 9 2 || 108
Maui Mak awao 627 32| 16 0 29 1 9 0 0 5 0 1| 60
Maui Meui 1,437 1,437 1,085 M| 36 16 66 4 2 13 7 7 17 14 4 || 185
Maui Maunalos 83 0| 2 0 4 0 6 0 0 ] 0 I 12
Maui Mot okai 646 223 423 325 1] 1B 5 30 4 2 9 3 2 7 6 4] 88
Mauy Paie 9 53 | 2 ] 4 1 6 (] (] 9 ] I 22
Maui Pukalani 604 6| 15 0 28 1 9 0 0 1 0 ] 54
Maui Waihee 296 18 | 7 0 1% 1 6 ] ] 3 0 1 3
Maui Wai luku 914 27| 23 0 42 1 9 0 0 5 0 1| ™
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COMPUTER EDUCATION: STANDARDS FOR MICROCOMPUTERS (1986-87) |zz=sz=s=2

o]

). sazczesesszascszzzscssssss= =- _zz==erszsas:z | sszzcssa=s s=z=zzzesszzzoss ==|| | OVERALL

o DISTRICT SCHOOL REG ENR INT ENR 9-12 ENR 10-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VTLAB VTCLASS CAI-SE SCI LAB NEWSWRT || TOTAL |SCH RATIO

----------------- ===z == zz=z|=s=zz= szzz=2z2z% szzmoszs=ssssSsssssszzooszssss ] |=

Keusi  District 8,213 1,093 2,519 1,881 4a | 206 28 I 16 15 106 37 "m 7% 3 12 ] s | 9
-------------------------------------------------------------------- LR ] | Ll SRR
Kauai  Eleele 392 0] 10 0 18 1 6 0 0 2 0 [ 36| 1
Kauai Hanalei 188 18 | - n 9 1 6 ] ] 3 ] ] 3 | 9
Kausi  Kalsheo 459 6] 1" 0 21 1 6 0 0 3 0 I 42| 1
Kauai  Kapaa 1,259 62| 31 0 58 1 13 0 0 10 0 I 14 | 12
Kausi  Kapaa H 1,102 338 764 560 102] 28 8 51 6 2 1B % 3 7 n 401 155 | 8
Kausi  Kausi 1,221 381 840 628 971 M 9 56 « 2 13 4 4 6 1 4 155 | 9
Keuai  Kekahe 382 3] 10 0 18 1 6 0 0 2 0 I3 | 1
Ksuai  Kilauea 207 1] S 0 10 1 6 0 0 1 0 I 23| 9
Kasat  Koloa 430 8| n 0 20 1 6 0 0 1 0 I 391 1
Keuai  Niiheu 21 4 8 ] 1] 1 0 1 o 0 o 0 1 0 I 31 8
Kauai Waimea Canyon 635 370 26| 16 ] 29 4 1 9 ] ] 4 4 I 67 | 10
Ksuai  Wzimea H 907 907 685 2| 23 10 42 4 2 9 19 4 9 9 41 13 | 7
Keuai  Wilcox 1,035 38| 26 0 48 1 13 0 0 6 0 I % | 1

101 1r2 %
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COMPUTER EDUCATION: STANDARDS FOR MICROCOMPt TERS (1986-87) |z=s=====z=

sszsssssssssssssaisszzssssss=azzzzzzsses|s 3=2zzzzzzssszssIssssTsIsssTIsIsIsIsssosssssssossssIIIIsizezssssszzazs||szszssz| QVERALL
DISTRICT SCHOOL REG ENR INT ENR 9-12 ENR 10-12 ENR SE ENR | EXPL COMPSCI CAI-REG CAREER CMI CIR VTILAB VTCLASS CAI-SE SC! LAB NEWSWRT || TOTAL |SCH RATIO
=s==z SISnaTITESS=sonc szzsz=z==s =Sz=szzz=== I::========::::::::::::::::::::::::::::::::::::::::: =zzuz==zszszzzzss ==z=z=== ::I |== ————— zzzs=zz===
Special Schools 99 0 0 0 62| 2 0 5 5 0 ¢ 4 0o 27 0 0ol 3e] 7
------------------------------------------------------------------- R Aot | ISEREL EPTRRS
Special HI Df & Bld 38| o0 0 0 6 I 6 | 6
Special Pohukaina 2|1 o0 0 0 7 H 71 6
Specta’ Olomana 99 40 | 2 0 5 4 7 |1 18 | 8
Special Jefferson Orth 42 | (] 0 (] 7 1 71 6
?J 2N
- irdg
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APPENDIX C

EDUCATIONAL SPECIFICATIONS,
COMPUTER RESOURCE ROOM

Educational Specifications and Standards for Faciiities, Volumes I, II and JII incluce
provisions for accommodating computer resource centers for elementary, intermediate
and high schools. The approved educational specifications and standards for computer
resource rooms for high schools are included in this Appendix.

Specifications and standards for computer resource rooms for elementary and
intermediate schools are identical to those established for high schools. Those for

elementary schools are fcund on pages 69, 69a, 159a-159d; for intermediate schools on
pages 84a-84b, 219a-219d.

c-3
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J. Computer Resource Room

1. Program Description

The computer education program uses the computer as an object
of instruction, a medium of instruction, ana as an aid to
managing instruction. The four major areas of the program

are computer literacy, computer-assisted instruction, computer-
based infcrmatior retrieval and computer-managed instruction.
Computer litcracy has three components: exploratory for grades
K-12, computer science for rades 9-12, and vocational-technical
computer education for grades 10-12. The computer literacy area
develops the awareness, provides the basic understandings, and
gives the practical experiences which include life skills train-
ing. Computer-assisted instruction provides course content
instruction for tutorial, discovery, and drill and practice
exercises, instructional games and simulation. Computer-based
information retrieval is the means to access and retrieve infor-
mation from local and national data bases for individual class
and school level use. Student performance data serve as input
to the computer-managed instruction component to establish a
comprehensive data base. This gata base allows for evaluation
and diagnosis of individual student prngress, planning indivi-
duclized instruction and managing effective use of resources.

2. Program Activities

The computer education program is tiematic (exploratory computer
literacy), program specific with specific courses (computer
science), occupational skill orientea (vocational-technical)

and individual student focused (computer-assisted, computer-
based information retrieval and computer-managed instruction).
The program combinec direct instruction, directed study to
pursue individual interests and hands-on laboratory experiences
with computers and other computer-related equipment. Tnese
experiences are provided in regular classrooms and computer
resource centers.

3. Discernible Trends

The trend in computer education is to maintain flexibility and
resourcefulness in keeping up the rapid technnlogical ad-

vances in the development and uses of computers. Students neea
to be exposed to the range of available equipment and uses and to
be able to readily adjust to new developments in technology
threughout their - (including post-secondary) experience

and beyond formal schooling as adult citizens.

4. Facilities Requirements

Many of the learning experiences can be provided in the general
classroom setting. However, as schools begin to meet their op-
timal equipment needs, computer resource centers are required

for the following reasons:

Approved by DPED and DB&F 12/85  -1v7a-
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a. Optimum utilization of hardware through shared-use.
b. Maximum security control during and outside of school hours.

c. Appropriate supervision with increased accessibility to
scudents.

d. Favorable facility and envirommental conditions for hardware
and software maintenance.

The number and location of these centers within a school will be
determined by the size of the school, with each center functionally
able to service multiple programs and strategically located on the
campus to insure accessibility. The centers will also be used for
inservice training of teachers, administrators and other department
staff. Crientation sessions for parents and other community
menbers will also be conducted in these centers.

Each resouice center should acrommudate four work stations. Each
work station should accommodate 4-5 microcomputers, at least one
printer, and other peripherals, and furriture to accommodate two
students per microcomputer. Additionai furniture and equipment
requirements include common work areas with tables, storage and
chairs, and televisions and other sound and graphic peripherals.

Attendant electrical, temperature control and security accommoda-
tions will be considered.

Apgroved by DPED and DB&F 12/85 -157pn-
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V. GTHER PROGRAMS AND SUPPORT FACILITIES

The following “Support Program:" are included in this section:

. Adw rative Center

. Adu:c Educatien

. Cafetorium/Multi-Purpose Center
1) Student Uining/Multi-Purpose Room
2) Staff Dining Room
3) Custndial Services Center
4) Kitchen/Service

. Community-School Library

. Interscholastic Athletics

. Library Media -enter

. Student Activities

. Miscellaneous Special Rooms
1) Faculty Center
2) Custodial Closet
3) Boy's Toilet (Gang Type)
4) Girl's Toilet (Gang Type)

. Computer Resource Room

The architectural specifications for each "Support Prograw" are
displayed in detail in the ensuing pages.

Approved by CPED and DB&F 12/85 -333- 1;}51
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COMMON ACTIVITIES

. COMMON ACTIVITIES

TYPICAL 4-COMPUTER GROUPING

ENTRY

FUNCTIONAL RELATIONSHIP DIAGRAI
COMPUTER RESOURCE ROOM - HIGH

-421a-

Approved by DPED and DB&F 12/85
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ARCHITECTURAL CONSIDERATIONS FOR COMPUTER RESOURCE ROOM - HIGH

STROCTORL EVIAGIIL »UILT-TNS NEDTA
-
8
E e i e ] >}
TIPE OF SWACE E .!. N ga: 8 - ! g
. ) ] -
] 8 i g P " .l ‘ B 8 o
HEEHHHHHHHHEHE
B| |28 5 ¢ u B ] 14 8l 2] 2
GENERAL REQUIREMENTS GS 1]GS ={GS 8|GS16| GS - 1 6S IGS26| - - 2 - GS‘A -
GROUP ACTIVITY AREA 8 4 |150 ]| 600} - |6S 6] - - - - | 6GS PSU - - 32 | GS41 GS‘{ -
COMMON ACTIVITY AREA 1 1 100] -~ |GS 6] - - - - |65 |- - . 321 - - -
CIRCULATION AREA 200|GS 4|GS 6] - - - - 1G5 |BS29| - - - -
Total 900




NOTES TO ARCHITECTURAL CONSIDERATIONS - COMPUTER RESOURCE ROOM - HIGH

Structural Utilities
1. Four full height fixed walls; 56. General lighting requirements to

maximize praimary window open- conform to current standards.
ings with sill height at 42" Locate all light fixture switches
from floor, oriented perpen- at entry door.
dicular to prevailing wind; 57. Duplex outlet for synchrcnized or
windows must have room darken- regular clock.
1ng capability as well as 58. Outlets (pedestal type) for each
optimal ventilation: every computer, prainter, and graphic
unit shall be provided with a unit.
minimum of one door for di- 60. Locate drinking fountains, as re-
rect accessibility from exit- quired, along exterior of lanai wall
way: all exterior window and
door openings shall be Others
adequately protected from the 71. Positive security of windows, duors,
elements by means of over- and other areas to prevent 1illega.l
hangs or other provisions; entry into rooms. Security screer.ng
security measures for all ex- of windows, deadbolt lock on doors,
terior doors and windows. astragal, and burglar alarm systems

S. Lanais of appropriate daimen-
sions shall be provided to
each room unit with entry
door.

6. Resilient tile

8. Minimum ceiling height of 9
feet; adequate roof deck insu-
lation to reet minimum noise
and temperature standards;
acoustical ceirling treatment.

Environmental
16. Natural Ventilation
17. Mechanical ventilat:on inclucding
A/C, may be provided 1f proper
justifications can be furnished.

Built-ains

26. Provide tackboards on available
wall surfaces, not exceeding a
total of 8 linear feet.

27. 16 linear ft. (minimum) felt-
board; chart hanger rail.

29. Locate tackboard in ciose
proximity to entrance.

32. Utilize storage cabinets and
base cabinets.

Media System

41. PA speaker.

42. ETV circuitry. see Appendix
for directions.

43. IV outlet.

45. Program bell and fire alarm on
exterior of building audible
to occupants of building.

-421c- ¢
© _pproved by DPED and DB&F 12/85 ii3
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PURNITURE AND BQUIFMENT STAMDARDS - COMPUTER RESOURCE ROOM - HIGH

ROOM/AREA Dimensions (™) No.
Item L | v [ # ] Required ]| CFCI | SFCI ] sFSI
Group Activity Area
Computer, Micro 16 E
Table 30" 36" fvari- 16 P
able
Chairs, Student V AJR IJE S 32 P
Bookcase, Portable w/casters 36 12 42 4 P
Printers 1 4 1 E
Table (Printer) w/paper feed rack 30" 30" 29" 4 P
Common Activity Area
25" Color Monitor, w/video & RGB
1nput/output 2 E
TV Stand (for above) 2 E
*Table, Metal W.T. w/c center drawer 72" 30" 29" 2 F
Chair, Student 4 P
**Graph.c Unat 1
Table (Graphic) 36" 30" 29" 1 i
Closet - Storage 48" 24" 84" 4 X

Teacher Station

Desk, Single Pedestal 60" 30" 30" 1 C
Chair, Swaivel w/casters 1 c
Closet - Storage 48" 24" 84" 2 X

* Shared by two groups, each four students each.
** Shared by four groups, each four students each.

T'C;roved by DPED and DB&F 12/85 -4:1d- 114




APPENDIX D

Educational Specifications,
Carcer Resource Center
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APPENDIX D

EDUCATIONAL SPECIFICATIONS,
CAREER RESOURCE CENTER

Educational Specifications and Standards for Facilities, Volumes I, I and III include

provisions for accommodating career dplanning centers in high schools. The approved

Xiucat:jqnal specifications and standards for career planning centers are included in this
poendix.

D-3
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Nurse's Sta.

General General
Office Office

Main Entry

FUNCTIONAL RELATIONSHIP DIAGR/M - ADMINISTRATION BUILLING
HICH

*Omit Adult Education facilities if Adult Education Program not

sanctioned by the district superintendent for school in question.
**See enlarged diagram (page 335a).

-335- 0-5

1
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et e

Large Group
Activity Area

Cirzulaticn
Area

Counselor’
Station

Entry

e

TUNCTIONAL RELATIONSHIP DIAGRAM - CARIZIR PLANNING CEINTE
~ e — )
HIGH SCHOOL
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ARCAITECTURAL CONSIDERATIONS POR ADMINISTRA

TIVE CENTER - RIGH

STRUCTURAL IIVIRORMENTAL ! BUILI-INS NPDIA UTILITING
[.]
ol l a
Ele| & .3 i [
T8 OF sWcE APEFE - € a a
g . g . a v 0 " g
EL R { 5|88
1T ETE 3 2 E E 1 BlEe BB
B|g|ns kel gf 318 ie | EIZE B | B 2| 2
PRINCIPAL'S OFFICE GS 1iGS 4 [cs B e e e]=|-1- [coss|csre] -] -1 -
VICE PRINCIPAL'S OFFICE 200 CS 1|CS 4[G8 ] 8.4 = ~}=-1]- - | -~ |csssjesre| - | - -
GEMERAL OFPICE G816 4GS 834 [S46 {GSIY - - - - |GC8521C876] -~ - -
3¢
Duplicsting room GS S[cS 4 [GS 4 - |G83q - - - - - {es75jcs71| - -
Storage room G8 6[CS 4|CS - - - - | G840 - - - |cs - - -
7
P.A. toom a g GS 1/C8 4[cs [S34 Ls4s | - | - |casy « | |losrs] -] -1}- uJ
oMY G813 |CS 4[Cs 8 836 - -1 - - - - - |csesjcses] -~ -
STAF? CONFERENCE ROOM Gs 2|csiljcs s W | - | -1 - ]- {ossicsselcsselcsso} -] -] -
REGCISTRAR'S OFFICK: o S 1|68 &cs G334 - - csss|cars| - | -1 -
Regtatrar’s workrooa ] 4 lcs 1]cs afcs psaz | - | - | - |- |- |- lessilesrslearsl -] -
NEALTE SERVICE: 76,7
Treatmsat room C8 3|G8 4[GS |[GS - - | Gs3) csAY - - - - |G875|G838| - |- 86
”
Racovery room® 50 GS12/GS 4ics |68 - psas| - | -] -]~ - lcs -1 -1 -
Murse Sta/Vaiting Area C815|cs 4|cs |[cs Gs3s k833 | - - - - - {csss|csre| - - -
Toilet CS 9/cs10|cs |GS - - - - |- - - lecs |[cs73l - |- @7
COUMSELOR'S OPFICE 140 ¢s 1{cs sjcs |cs 834 | - | - | - < |-~ lossslesrel -| -] -
GAREER PLANWING CENTRX**
Gaaral Rasuirements | 16 ps26 | - | - | - |- -
s 290]cs 2les 41 -1 - ESZr 1 - 1 - 1~ J0{csaics - | =l sl o
214 =1 - - =1 = 1- - = 1 - 1-1- =] -
Jdadtswidual Aet_ Arvea in | JAeilcs 2lce =1 - B3 - =l - 1_-T-1Ir =1 =1 -
. 2 = Al - = r—— =1 -1 -1-1]1=-19-° a ald ot w
= = = = = =l = Jd s b= L sl =1 3
CONF, /SPEC. SERV. o Gs 2]cs 4lcs |Gs GS34 | - lgsad - | - cmw Gss4| - |cs70|csre| - | -
STATP LOUWGE ; g Gs 5/Gs 3(Gs (S Gss6 | - | - Josse - | - - | - |es75|csn
s | ”
MEN § WOMEW TOILETS u; 2] 48 acs 9jcsr0{cs [cs -1 - ~]683 - | - | -] -] - |cs |ce72] -] -
o -]
v 3
%50 ¢q. ft./300 atudenta.
¢¢ Fox nates to Axchitectural Considerations, see pege 339b.
(8]
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ARCEITECTURAL COMSICERATIONS POR ADMINISTRATIVE CENTER - HIGH (conmtd)

STROCTURA L BVIROSErD: L MIIT=INS NIDIA orILITIRS
E ~ -] 5]
TIr8 OF NWACR E & “ - 8 g “ “
. a 6 0 £ 3 - g g
o]
. ]
il 25 8 Bl - aE E|RE ! Bl ol » a E
CUSTODIAL CLOSET » losslecsales les |- 1 - |- |- |- |- |ese0] - [esse} - ”E: coer - | -
BALLWAY/UAITING ALCOVE g:ﬂ ; cs lesslos Jos los Jes les V- |- - |--]-1}-]- -1-1-
J¥0 STORAGE BOOM a 5 csslosalcs les | =" |- |- lessa}- |- Jesma|] - | -} < | -fs | -]-1-
ADULT EDUCATION® -] Lokl IO I BN IR ES RO I IR I R E B B S B B B I

slsciude Adult Educetiom facilities 1f program sanctioved for school by district superir :endeat.

See adult educatioa architectursl considerstions.




CAPACITY AND SPACE SUMMARY TABLE
ADMIN:BTRATIVE CENTER - HIGH

—__ Level of Enrollment -
g 0-500 501-750 751-1000 1001-1250] 1751-{500 1501-1759%] 1751-2000
pr TYPE OF SPACE Net Net Net Net Net Net Net
i U.C.]Sq Ft | U.C.] sq Ft U.C.|] Sq Ft]| u.c.| sq Fe| u.cC. Sq Fe | u.C.| Sq Ft| v.C. Sq Ft
o PRINL{PAL'S OFFICE 4 | 200 4 200 4 200 4 200 4 200 4 200 4 200
<
) V.P. YFFICE - - 20° 4 200 4 | 200 5 400 8 400
2 | GENERAL C’ FICF 2] 290 2 355 2 355 3 420 3| 420 k) 420 k) 420
B Duplicatin, Recom 2 100 2 100 2 100 k) 130 3 | 130 k) 130 k) 130
o Storage Room 190 215 215 240 240 240 240
o P.A. Room 4 60 4 60 4 60 4 60 4 60 4 60 4 60
L |LoBRY 6 | 155 8 195 8 195 10 240 10 | 240 10 240 10 240
g STAFF CONFERENCE ROOM 20 | 240 20 240 20 240 20 240 20 | 240 20 240 20 240
& REGISTRAR'S OFFICE 3} 120 3 120 k) 120 3 120 31 120 3 120 k) 120
Reg. Work Room 3 | 400 k) 500 3 500 k) 600 3| 600 k) 600 k) 600
S HEALTH SERVICE
@ Treatment Room 1: 170 1 170 1l 170 1 170 1 170 1 170 1 170
' Recover Room* 2] 100 2 100 k) 150 4 200 4| 200 5 250 6 300
Nurae's Sta/Waiting Area 5] 150 5 150 5 150 5 150 51 150 5 150 5 150
Toilet 1 30 1] 30 1 k [1] 1 30 1 30 1 30 1 30
COUNSELOR'S OFFICE 6 | 140 12 280 12 280 18 420 18 | 420 24 560 24 560
CAREER PLANNING CENTER** 46 | 900 46 900 46 900 46 960 46 | 900 46 900 46 900
CONF/SPEC SERV ROOM 20 | 264 20 264 20 264 20 264 20 | 264 20 264 o 264
\
STAFF LOUNGE 7 1 145 7 145 7 145 10 190 10 | 190 10 190 10 190
MEN & WOMEN TOILETS 2 | 144 2 144 2 144 2 144 2 | 144 2 144 2 144
CUSTODIAL CLOSET 40 40 40 40 40 40 40
HALLWAY /WAITING ALCOVE 549 610 650 800 864 1002 1083
JP0 STORAGE ROOM 40 40 40 40 40 40 40
Total 3527 | 3957 4248 4898 4962 5490 5621
—d
ADULT EDUCATION: Refer to Adult Education Section

*Minimum 2 beds

o **Center Center may b with other ildings he campus: erefq: uare
‘0 hga not b, added to the adminigtrative center total
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NOTES TO ARCHITECTURAL CONSIDERATIONS - ADMINISTRATIVE CENTER - HIGH

Structural

1. Self-contained room with full-
height walls and half-glass
door.
Self-contained room, full-height
wvalls; flexibslity to darken
room.
Hallway and exterior doors ade-
quate to accommodate stretcher
and/or wheelchair patient.
Resilient tile.
Self-contained room with full-
height walls.
Self-contained room with full-
height walls; maximum door and
wvindow security.
Floor safe.
Finished concrete.
4' ceramic tile wainscot.
Ceramic tile wainscot.
Carpet.
7° wall with glass top for
visual control from nurse station.
Wall with pass-through window
with lock at service counter if
lobby serves adult education
office as well; if not, open
space concept.
Main health service entry from
hallwvay.
As per adjrining activity require-
ments.
Office-lobby design based on
open space concept if lobby does
not service adult education; 1if
it serves adult education;
reception counter to be walled
in with lockable pass—-through
window.
Four full height fixed walls;
maximize primary window open-
ings with sill height at 42"
from floor, oriented perpen-
dicular to prevailing wind;
windows must have room darken-
ing capability as well as
optimal ventilation; every
room shall be provided with
a miminum of one door for

2.

7.
8.
9.
10.
11.
12.

13.

14,
15.

16.

17.

Approved by DB&F/DPED 12/27/85

Structural (cont'd)

direct accessibility from exitway;

all exterior window and door open-

ings shall de adequately protected

from the elements by means of over-
hangs or other provisions; speci=l

security measures for all exterior

doors and windows.

Utilize portable bookcase and/or

display cases as space dividers,

if necessary.

Lanais or other exitways of appro-

priate dimensions shall be provided

to each classroom unit with entry
door.

20. Minimum ceiling height of 9 feet;
adequate roof deck insulation to
meet minimum noise and temperature
staudards; acoustical ceiling
treztment.

18.

19.

Environmental

21. Privacy for counseling.

22, Contain reproduction equipment
noise.

Visual control of lobby.
Auditory privacy.

Provision to darken room.
Acoustically designed.

See appendix for temperature/
acoustical design guidelines.
Maximize visual control capa-
bility from teacher's desk over
all activity areas.

23.
24.
25.
26.
27.

28.

Built-ins

31. Uniform shelf with clothes hook
undermeath.

32, Toilet stalls; necessary
accessories.

33. 23' clear span for vision test;

visual control of recovery room.
4'x4’ tackl ‘ard and/or ctalkboard.
Reception counter facing lobby
with teacher mailboxes built onto
1 end of counter surface, storage
shelving below.

4'x8' tackboard; display case.
Base cabinet with s.s. sink,

34.
35.

36.
37.

-338-
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NOTES TO ARCHITECTURAL CONSIDERATIONS - ADMINISTRATIVE CENTER - HIGH (cont'd)

Built-ins (coat'd)

double goosenzck spout and
wrist-control blades; cup-
boards over sink.

Base and wall cabinets with
sink.

Base cabinet with sink; wall
cabinets above; bottom of

vall cabinet to clear tallest
repro equipment; base cabinet
to have adjustable shelves.
Storage chelving; 18" deep.

20 sq. ft walk-in storage
closet with lock and adjustable
shelving.

4'~16' master calendar on wall.
Base and wall cabinets; work
counter with shelves below
along lanai wall with pass-
through window.

Work counter with knee spaces
for four student stations.
Curtain tracks for screening
cots.

Counter for telephone switch-
board.

Provide tackboards on available
wall surfaces, not 2xceeding a
total of 16 linear feet.

8 linear it. chalkboard, chart
hanger rail.

38.
39.

40.
41.

62.
43.

44,
4s.
46.

47.

48.

49,
mity to desk, if possible.
Utilize storage cabinets as
well as the classroom central
storage room.

So.

Media
1. Telephone!s) adjacent to
desk(s).
52. Telephones adjacent to clerical

desks; central fire-slarm,
master clock, and pr. xram

bell control stations.

T.V. outlet under chalkboard.
Movie screen bracket above
chalkboard.

Telephone adjacent to desk.
Synchronized clock.

Public address central control
on work counter.

53.
54.

55.
56.
57.

Approved by DB&F/DPED 12/27/85

Locate tackboard in close proxi-

Media (cont'd)

38.
39.

60.
61.

62.

E.T.V. panel with duplex outlet.
Telephone panel with duplex
outlet.

PA speaker above chalkboard.
For general ETV circuitry,

see Appendix.

Program bell and fire alarm

on exterior of building audible
to occupants of building.

Utilicies

66.
67.

68.
69.

70.

71.
72.

73.
74.

75.
76.
17.
78.
79.

80.
81.

82.

83.

84.

-339-

Duplex outlets spaced for
custodial requirements.

Service sink with cold water
line.

Main electrical panel.

Water cooler or drinking
fountain (tap water).

Duplex outlets - 1 on end wall,
1 over base cabinet.

Cold water line to sink.

W.C. and Lav.; add urinal for
men.

W.C. and Lav.

Cold water lire with clay trap
for sink.
Duplex outlets above counter

op.
Duplex outlet adjacent to desk.
120-v outlet to refrigerator.
Duplex outlet r1jacent to each
30'x50" tables.

S$.S. sink with cold water line.
Duplex outlets, one each end.
General lighting requirements to
conform to current school design
standards. Locate all light
fixture switches at entry door.
Duplex outlet below chalkboard;
outlet with sychronized or
regular clock above chalkboard;
outlet at rear of 24-pupil
activity area.
Or.e duplex outlet centered over
each carrel. Provide appropriate
circuitry and outlets for each
microcomputer and printer.
Provide one telephone outlet

for each microcomputer station.

D-11




NOTES TO ARCHITECTURAL CONSIDERATIONS - ADMINISTRATIVE CENTER - HIGH (cont'd)

Other

86. Pacility should be on ground
floor with outside entrance
adequate to accommodate
stretcher and/or wheel-chair
patient.

87. Stainless stesl shelving and
18"x24" mirror over lavatory.

88. Entry door facing general office.

89. Create alcove off of hallway,
close to health and counseling
offices.

90. Provide hallway doors at stra-
tegic locations, together with
other provisions, to block off
high school administration
facilities from adult education.
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Sttructural

1. Four full height fixed walls;
maximize primary window open-
ings with sill height at 42"
from floor, oriented perpen-
dicular to prevailing wind;
windows must have room darken-
ing capabil.ty as well as
optimal ventilation; every
classroom unit shall be pro-
vided with a minimum of one
door for direct accessibility
from exitway; all exterior
wvindow and door openings shall
be adequately protected from
the elements by means of over-
hangs or other provisions;
special security measures for
all exterior doors and windows.

2. Utilize portable bookcase and/
or display cases as space divi-
ders, if necessary.

3. Lanais of appropriate (imensions
shall be provided to euch class-
room ynit with entry door.

4. Resilient tile.

5. Minimum ceilirg height of 9 feet;
adequate roof deck insulation to
meet minimum noise and tempera-
ture standards; acoustical
ceiling treatment.

Environmental
lo. See appendix for temperature/
acoustical design guidelines.
17. Maximize visual control capa-
bility from teacher's desk over
all activity areas.

Built-ins

26. Provide tackboards on available
wvall surfaces, not exceeding a
total of 16 linear feet.

27. 8 linear ft. chalkboard; chart
hanger rail.

29. Locate tackboard in close proxi-
mity to desk, if possible.

30. Uti.ize storage cabinets, as
well as the classroom central
storage rooa.

31. Provide acoustical/divider
pan.l between and sides of
of micro-computer units.

Approved by DB&F/DPED 12/27/85
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NOTES TO ARCHITECTURAL CONSIDERATIONS - CAREER PLANNING CENTER - HIGH

Media System

41. PA speaker above chalkboard.

42. For general ETV circuitry,
see appendix.

43. TVoutlet below chalkboard.

44. Movie screen bracket above
chalkboard.

45. Program bell and fire alarm
on exterior of building audible
to occupants of building.

Utilities

56. General lighting requirements
to conform to current school
design standards Locate all
light fixture switches at entry
door.

27. Duplex outlet below chalkboard;
outlet with synchronized or
regular clock above chalkboard;
outlet at rear of 24-pupil
activity area.

58. One duplex outlet centered over
each carrel. Provide appropriate
circuitry and outlets for each
microcomputer and printer.

59. Locate drinking fountains, as
required, along exterior of
lanai wall.

60. Provide one telephone outlet
for each micrcocomputer station.

)
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FURNITURE AND EQUIPMENT STANDARDS FOR ADMINISTRATIVE CENTER - HIGH SCHOOL

(Continued)

ROOM/AREA Dimensions (')

Item L N H

No.
Required

CFC.

SFCI

SFSI

Health Services-Treatment Room (Cont'd)

Refrigerator - portable, 1.9 cu. ft.;
with 0.41 cu. ft. freezer
Scale/mecasuring rod

Streccher - Pole aluminum

Storage cabinet - 2-door, S-shelf,
with lock

File - 3-drawer, legal, with lock

Screen - 3-panel (if exam room not
separate)

Step-on can - covered, stainless
steel, with defumer

Bulletin board 48 36

Wastebaskets

Treatment table - portable, on wheels

Bookcase - 3-shelf 48 12 42

Pamphlet display rack

Health Services - Nurse's Office
Desk - double-pedestal (for aide) 45 30 30
Chair - secretary
File - 3-drawer, legal, with lock
Bookcase - 3-shelf 48 12 42
Chairs - side

Guidance and Counseling Complex (G&CC)-
Counselor's 0ffice
Desk - double-pedestal 60 30 30
Chair - executive
Chair - side, with arm rest
-student 17/18"
Table - 48" round
File - 4-drawer, legal, with lock 29 18 42
Bookcase - 4-shelf 40 12 48
Bulletin board 48 48
Typewriter and typewriter stand
File - mental, for 5" x 8" cards

Career Planning Center:
60 30 f{adj.

bt bt N bt Pt

O bt pud Pt P

N b=t bt pt bt b nJ N) bt P

or

m om m v (@ B - mmm

b s NeNg!

mm bl -l -l -NeNe

Chairs, student

lo|©
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FURNITURE AND EQUIPMENT STANDARDS - CAREER PLANNING CENTER

ROOM/AREA Dimensions (') No.
Item L w H | Required CFCI | SFCI | SFS!

Large Group Activity Area (contd)

Movie screen, wall hanging type 1 E
Projector, slide 1 E
Television, color receiver with VIR

input and output 2 E
TV stand with wheels and shelf 30 20 44 2 E
Video tape player 1 E
Projector, filmstrip 1 E

Small Group Activity Area

Chairs, tablet arm 10 P
Racks, display - for pamphlets and

soft cover books 48 { 12 42 2 P

Shelves - single unit, enclosed
sides and backs,

adjustable shelves 36 10 42 4 P

- single unit, enclosed

sides and backs, ]

adjustable shelves

(built in) 36 10 78 4 P

Individual Activity Area

Microcomputer
Microcomputer (120 vac. 200w.)
Work table 24 48
Printer (120 vac. 300w.)
Chair, student

P O
vMmMmMmm

Carrel
Carrels - Dry 24 36
File, 4-drawer, legal, with lock 29 18 42
Cabinets, storage, steel, 2-door,

with lock 18 36 72
Record players with earphones
Cassette tage recorder
Cassette tape player
Filmstrip cassette super viewer

with automatic sight and sound
Chair, student 6

W o oOn

—
om mmmo 0 O
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FURNITURE AND EQUIPMENT STANDARDS -

CAREER PLANNING CENTER

ROOM/AREA
[ten

Dimensions (')

L

N

H

Teacher Station
—— ]

45

30

30

Desk, single ggQg*;gl
Chair. retaria sture

riter, electric
S%gns. tvoewriter

G&CC-Conference/Special Services Room

Table
Side Chairs
Storage cabinet with lock

Pamphlet and magazine display rack
Cassette tape recorder

Record player

Filmstrip viewer

Scaff Lounge
Sofa (or 3 lounge chairs)

Ara chairs
Coffee table
Refrigerator

Duplicating Room
Table (or built-in work counter)
Coin counter
Spirit duplicator
Mimeograph machine
Copy machine (too vague)
Collating machine
Binding machine

Storage Room

Files -~ 4-drawer,

legal, with lock A 500 - 750
B 1000 - 1500
C 2000 - 2500

Key cabinet

Janitor's Closet
Mop rack

120

48
48

60

48

24
12

36

30

84
42

bt et b b Pt b et B et

- W

*Space oniy. Not provided by P, C, or E.
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APPENDIX E

Exploratory Computer Literacy Framework, Grades K-12




EXPLORATORY COMPUTER LITERACY FRAMEWORK

GOALS: The student will feel confident about using computers

The student will know how the ccmputer can be used as a tool for problem
solving and decision making.

The student will be aware of, appreciate, and understand the functions
and impact of computers in daily life,

The student will recognize the limitations as well as the usefulness of
computer (science) technology in advancing human welfare.

The student will recognize educational and career opporturities related
to the specific and general uses (application) of computers.

[. The student will feel confident about using computers.
A. Demonstrations of confidence implies ability to use the computer.
1. Interact with a prepackaged computer program.

(GRADE 3 EXPECTATION: THE STUDENT RECOGNIZES THAT A COMPUTER NEEDS
INSTRUCTIONS TO OPERATE.)

(GRADE 3 EXPECTATION: THE STUDENT READS INSTRUCTIONS, THE KEYBOARD,
AND OUTPUT.)

(GRADE 3 EXPECTATION: THE STUDENT USES BASIC CONTROL KEYS AND
COMMANDS. )

(GRADE € EXPECTATION: THE STUDENT SELECTS AND USES APPROPRIATE
RESOURCES (MANUALS) FOR OPERATING THE COMPUTER.)

(GRAD§ 6 EXPECTATION: THE STUDENT EXPERIMENTS WITH PROGRAMS AS A
USER.

(GRADE 6 EXPECTATION: THE STUDENT TAKES APPROPRIATE ACTION IN
RESPONSE TO ERROR MESSAGES IN USING PREPACKAGED PROGRAMS.)

7, ldentify the fact that infoimation is processed according to a set
of predefined computer rules: organize, coded, given meaning 3 i
transmitted.

(GRADE 6 EXPTCTATION: THE STUDENT GIVES REACONS FOR PROCESSING
INFORMATION, )

(GRADE 6 EXPECTATION: THE STUDENT DETERMINES THE STRUCTURAL
COMPONENTS OF INFORMATION PROCESSING, E.G., ORGANIZING, CODING,
PROCESSING AND REPORTING. )

105 E-3
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(GRADE 6 EXPECTATION: THE STUDENT SEQUENCES THE STEPS REQUIRED IN A
PROCESS.)

(GRADE 12 EXPECTATION: THE STUDENT RECOGNIZES THAT COMPUTERS
PROCESS INFORMATION BY SEARCHING, SORTING, DELETING, UPDATING,
SUMMARIZING, STORING, ETC.)

3. Identify the fact that we communicate with computers through
specific symbols and words.

(GRADE 8 EXPECTATIOMS: THE STUDENT RECOGNIZES THAT PROGRAMMING
LANGUAGES ARE USED TO GIVE INSTRUCTIONS TO COMPUTERS.)

(GRADE 8 EXPECTATION: THE STUDENT RECOGNIZES WORDS OR SYMBOLS THAT
OPERATE THE COMPUTER.)

4. Use computer languages (e.g., BASIC, PASCAL, LOGO, assembler/machine
languages. )

a. Develops good programming styie (includes logical structure,
documentation readability, efficiency, elegance).

b. Selects and uses appropriate utility programs.
B. Develop positive attitudes and behaviors toward computers

(GRADE 6 EXPECTATION: THE STUDENT DEMONSTRATES POSITIVE ATTITUDES
AND BEHAVIORS TOWARD CCHPUTERS IN THE FOLLOWING WAYS:

1) SEEKS WORK OR PLAY WITH COMPUTERS.

2) DESCRIBES PAST EXPERIENCES WITH COMPUTERS WITH POSITIVE-
AFFECT WORDS LIKE FUN, EXCITING, CHALLENGIN:, ETC.)

I1. The student will understand how a computer can be used as a tool for problem
solving and decision making.

A. Explains what a simple algorithm/flowchart accomplishes, i.e.,
interpret, generalize, and discuss applications.

(GRADE 8 EXPECTATION: THE STUDENT INTERPRETS, GENERALIZES, AND
DISCUSSES APPLICATIONS OF A SIMPLE ALGORITHM/FLOWCHART.)

B. Uses a computation/information system (computer or computer system) to
solve simple problems and make decisions.

(GRADE 8 EXPECTATION: THE STUDENT TRANSLATES A SIMPLE
ALGORITHM/FLOWCHART INTO A PROGRAM.)

(GRADE 12 EXPECTATION: THE STUDENT DEVELOPS AN ALGORITHM FOR
SOLVING A SIMPLE PROBLEM AND/OR TO SOLVE A SET OF SIMILAR PROBLEMS.)
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III. The student will be aware of, appreciate, and understand the functions and
impact of computers in daily 1ife.

A. Functions are treated at two different levels:

1. Identification of basic operations of computer systems including
identification of input, memory, control, arithmetic and output
components.

(GRADE)3 EXPECTATION: THE STUDENT IDENTIFIES THE INPUT AND OUTPUT
UNITS.

(GRADE 6 EXPECTATION: THE STUDENT DESCRIBES THE FUNCTIONS OF THE
INPUT, OUTPUT, AND CPU COMPONENTS. )

(GRADE 8 EXPECTATION: THE STUDENT DESCRIBES THE FUNCTIONS OF THE
INPUT, OUTPUT, CPU, ARITHMETIC, AND MEMORY COMPONENTS. )

(GRADE 8 EXPECTATION: THE STUDENT INVESTIGATES ELECTRONIC
COMPONENTS AND THEIR FUNCTIONS.)

2. Recognition and use of the data processing, process control, and
information storage and retrieval applications in business and
industry, government, education, health and social services,
recreation, creative arts, etc.

(GRADE 6 EXPECTATION: THE STUDENT IDENTIFIES COMPUTER APPLICATIONS
IN BUSINESS AND INDUSTRY, GNVERNMENT, EDUCATION, HEALTH AND SOCIAL
SERVICES, RECREATION, CREATIVE ARTS, ETC.)

B. Impact is treated in relation to how computers affect employment, public
surveillance, privacy of individuals, progress and culture,
personalization/impersonalization, regulatory and enforcement functions,
and daily relationships with people, agencies, organizations, etc.

1. Values efficient information processing.
2. Understands advantages and disadvantages of routine tasks.
3. Appreciates economic benefits of computerization for society.

4. Values increased communication and availability of information made
possible through computer use.

(GRADE 6 EXPECTATION: THE STUDENT VALUES INCREASED COMMUNICATION
AND ?VAILABILITY OF INFORMATION MADE POSSIBLE THORQUGH COMPUTER
USE.

5. Understands that computers can be used to effect the distribution

and use of economic and political power, in criminal and other
antisocial activities, to change society in undesirable ways.

E-5
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6. Identifies specific applications of computer science and technolcgy
in medicine, law enforcement, education, engineering, business, .
transportation, military, recreation, government, library, creative

arts, etc.

C. Understanding that technology differs from science in that the aim of
technology involves the means of building and doing useful things while
the aim of science is the development of knowledge and understanding.

(GRADE 6 EXPECTATION: THE STUDENT KNOWS HOW ELECTRONIC TECHNOLOGY
EVOLVED.)

IV. The student will recognize the limitations as well as the usefulness of
computer technology.

A. Recognize disadvantages of computers as tools -- dependency,
limitations, costs.

(GRADE 8 EXPECTATION: THE STUDENT LISTS AT LEAST THREE LIMITATIONS
OF COMPUTERS.)

B. Identify major applications of computers for information storage and
retrieval, simulation anhd modeling, quality or process control and
decision making, computation, data processing.

(GRADE 8)EXPECTATION: THE STUDENT SEQUENCES THE STEPS REQUIRED IN A
PROCESS.

(GRADE 12 EXPECTATION: THE STUDENT RECOGNIZES THAT COMPUTERS
PROCESS INFORMATION BY SEARCHING, SORTING, DELETING, UPDATING,
SUMMARIZING, STORING, ETC.)

C. Investigate major applications of ccmputers for information storage and
retrieval, simulation and modeling, quality or process control and
decision making, computation, data processing.

V. The student will recognize educational and career opportunities related to
the specific and general (application) of computers.

A. Support services: e.g., data entry, word processing, computer
operations personnel, etc.

B. Technical services: e.g., programmer, analyst, data processer,
equipment maintenance and repair personnel, etc.

C. Scientific personnel: e.g., computer scientist, electrical engineer,
computer engineer, etc.

D. Computer skilled/applications personnel integrated with another category
or career.




The following expectations are applicable to V, A-D.

(GRADE 3 EXPECTATION: .HE STUDENT IDENTIFIES SUPPORT SERVICE, TECHNICAL
AND SCIENTIFIC CAREERS IN THE COMMUNITY AND STATE THAT INVOLVE
COMPUTERS. )

(GRADE 6 EXPECTATION: THE STUDENT IDENTIFIES NATIONAL AND INTERNATIONAL
CAREERS THAT INVOLVE COMPUTERS.)

(GRADE 8 EXPECTATION: THE STUDENT COMPARES EDUCATIONAL REQUTREMENTS AND
OPPORTUNITIES FOR CAREERS THAT INVOLVE COMPUTERS.)
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REPORT OF THE TASK FORCE ON THE DELIVERY OF
COMPUTER PROGRAMS AT THE SECONDARY LEVEL

At the secondary level the computer literacy program should
provide experiences for all students to further develop their
understandings and skills in the application of computers in
their daily lives. The computcr literacy program, a thematic
area, consists of three components: exploratory, computer
science and vocational-technical. As computer literacy
instruction can be provided through a variety of courses at
the secondary level, appropriate planning to meet the needs
of all students is essential. A Task Force, composed of
state and district specialists, school administrators,
teachers, and university personnel, was established to
address the problems and concern. related to the delivery of
the secondary computer literacy program. Specific concerns
that had been raised by school personnel included the
following:

1. While content area teachers would like to
ir »rporate computer applications into their
courses, these teachers feel that they cannot "give
up" the time from their already full program to
teach initial computer literacy knowledge and
skills.

2. Should there be specific computer courses included
in the ACCN?

3. Should/How can courses offered in each of the three
components (exploratnry, computer science, and
vocational-technical) be differentiated?

The recommendations proposed by the Task Ferce are summarized
below. Attachments A-C provide further details.

1. At the intermediate school level (grades °-8) all
students be provided computer experiences to meet
the following minimum requirements by the end of
Grade 8:

-Knowledge of operations and functions of
computers,

-Ability to use the computer as a tool in
learning

Task Force Report



-through tutorials, simulations and games
-through use of applications packages such
as word processing and graphics

-through information retrieval, and

-Knowledge of impact, values, and ethics of
computer applications.

Tne school administrator, in consultation with staff
and other resource personnel, shall determine an
appropriate program of computer instruction.

A discussion of the recommendation, guidelines and
implementation models is provided in Attachment A.

2. Six elective computer educatiosn courses are
proposed for inclusion in the ACCN:

a. Exploratory Computer Literacy
1 semester, Grades 7-12

b. BASIC Programming I
1l semester, Grades 7-12

c. Pascal Programning I
1l semester, Grades 7=-12

d. BASIC Programming II
1l semester, Grades 9-12

e. Pascal Programming II
1l semester, Grades 9-.12

f. Advanced Placement Computer Science
1l year, Grades 1l1l-12

Course descriptions are included in Attachmert B.

3. T. s delivery of the three components of computer
literacy (exploratory, computer science, vocaticnal
technical) will be differentiated by the computer
applications incorporated into the particular
con.ent area course.

a. Exploratory Computer Literacy

After students have acquired the initial skills
and knowledge in using a computer at the
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intermediat2-school level as proposed in
Recommendation #1 above, additional
exploratory computer literacy experiences will
focus on using the computer to assist and
enhance learning experiences in the content
arecs. For example, the computer can be used as
a tool in learning new concepts, manipulating
data to develop decision-making skills or
obtaining access to information not available in
the school library. Students with computer
experiences will better be able to discuss
questions such as those regarding public versus
private information and the potential misuses of
computer technology.

Exploratory computer literacy experiences at the
secondary level should reinforce students'
skills and knowledge as well as address those
performance expectations identified for grade
12. These' secondary experiences could be
delivered through any of the five alternative
models or a combination of the models described
in Attachment A.

b. Computer Science

The computer science component provides students
the opportunity to further develop those skills
and methodologies needed to create computer-
based solutions to problems. A primary
objective is to enable students to irite
logically~-structured, well-documented computer
programs. Courses that focus on developing
programming techniques will be offered through
Computer Education listings in the ACCN.

Courses that focus on applications of computi-g
to solve problems in a particular content area,
such as mathematics, will be offered through
courses in that area.

Vocational Technical

Computer literacy applications in the vocational
technical component focus on developing the
skills and knowlecge necessary for using the
microcomputer as a tool for accomplishing job
tasks related to the specific career field or
for repair and maintenance of said computer

Task Force Report Page 3
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hardware. Courses will focus on developing
those skills essential for continuing education
or entry-level employment in careers related to
1) office, 2) marketing, 3) agriculture, 4) food
service, 5) electronics, 6) drafting, and 7)
graphic arts.

Attachmen: C displays the relationships among these
components.

Task Force Members:

Eleanor Burson, Kalaheo High School, Teacher

Eric Chang, Educational Specialist, Industrial Arts

Lester Chuck, Moanalua High School, Vice Principal

Rosemary Darakian, Educational Specialist, Computer
Projects

Patrick Gilbert, Kapiolani Community College

Dr. Violet Harada, School Library Services Specialist

Dr. Curtis Ho, University of Hawaii, College of
Education

Evelyn Horiuchi, Educational Specialist, Computer
Education

Iris Inouye, Honolulu District, Resource Teacher

Dr. Stephen Itoga, University of Hawaii, Depa.tment of
Information and Computer Science

Judy McCcy, Educational Specialist, Language Arts

Betty Mow, Central District, Educational Specialist

Miles Muraoka, Educational Specialist, Science

Edward Nakano, Campbell High School, Principal

Kathleen Nishimura, Educational Specialist, Mathematics

Velma Omura, Honolulu District, Educational Specialist

Dr. Elaine Takenaka, Educational Specialist, Social
Studies

Yukio Toyama, Educationnl Specialist, Business &
Distributive Education

Ernest Wakayama, Educational Specialist, Industrial-
Technical
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Attachment A

EXPLORATORY COMPUTER LITERACY
DELIVERY AT THE SECONDARY LEVEL

Introduction

Tha exploratory computer literacy program aims to develop
computer-literate students capable of functioning in a
society which has become increasingly dependent upon computer
technology. Until the exploratory com.iter literacy program
is established in all elementary schools, many secondary
students will have had little or no prior computer
experiences.

Description of the Problem

Feedback from secondary teachers indicate that many find
having to provide the initial experiences necessary to
develop minimal background on the functions and use of the
computer difficult to accomplish within their content area
course. These teachers feel that the time necessary to
provide this initial experience makes it difficult, if not
impossible, to meet the obhjectives of their content area
courses. These same teachers, however, also feel that they
would like to incorporate computer applications into their
courses if students have acquired a certain leveir of computer
expertise.

One of the major concerns addressed by the Task Force was
that of providing exploratory computer literacy instruction
for all students. The following criteria were established
for the delivery of the exploratory computer literacy
program:

1. That all secondary students be provided with
computer experi_nces to enable them to meet the
minimum performance expectations of the exploratory
computer literacy program.

2. That these experiences provide sufficient background
for students to pursue further applications in other
content areas or computer science courses.

3. That more emphasis be given to the use of
applications programs and less to programming.
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4. That secondary schools be provided the flexibility
in determining the uelivery of the exploratory
computer literacy program.

Recommendations

To meet the criteria established for the delivery of
exploratory computer literacy at the secondary level, the
Task Force developed the following recommendations:

1. At the intermediate school level (grades 7-8) all
students be provided computer experiences to meet
the i1ollowing minimum requirements by the end of
Grade 8:

-Knowledge of operations and functions of
computers;

-Ability to vse the computer as a tool in
learning
-through tutorials, simulations and games,
-through use Jf applications packages such
as word processing and graphics,
-through information retrieval; and

-Knowledge of impact, values, and ethics of
computer applications.

More specifically, these minimum requirements are
the Grade 8 performance expectations for exploratory
computer literacy, with the exception of those
specific to the use of programming languages. (See
Attachment Al.)

2. At the secondary level, additional esxploratory
computer literacy experiences must be provided to
reinforce skills already learned and to further
develop these initial knowledge, skills and
attitudes.

3. The school administrator, in consiltation with
staff and other resource personn¢l, shall determine
an appropriate program of computer instruction.

As the resources (hardware, software, personnel,
budget, facilities) at schools vary, each school
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must determine the instructional arrangement for
delivery of exploratory computer literacy
instruction.

Implementation Guidelines

Guidelines and alternative models are provided below to
assist all secondary schools in determining their school
program. Schools may choose to implement one of the
suggested models or develop tneir own model based on two or
more alternatives.

School planning guidelines include:

l. The school administrator, in consultation with the
staff and other resource personnel, shall determine
the instructional arrangement for delivery of the
exploratory computer literacy program within
available rescurces.

2. The frequency and length of the instructional unit
shall also be established within available
resources.

3. The school shall be responsible for developing a
computer acquisition program for the delivery of
instruction.

4. The school shall determine what personnel will be
used to provide exploratory computer literacy
instruction. The school should work with dictrict
personnel for the insevvice training needs of its
staff.

Alternative Models

A description of alternative models and a discussion of
advantages and disadvantages of each are provided below:

1. Elective one-semes.._c course
A one-semester course may be offered as an
elective. The course would consist of classroom
instruction in combination with hands-on
experiences in a computer lab to maximize the
number of students accommodated by the program.

A course description is provided in Attachment B.
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Advantages: Sufricent time is provided for
development of computer literacy understandings,
skills and attitudes. Student-compu:zer ratio allows
for adequate hands-on time.

Disadvanftages: Another semester elective may be
difficult to schedule at the intermediate school
level. Computer literacy experiences may be taught
in isolation from application areas.

Suggested Hardware Arrangement: Computer lab with
16 microcomputers and 4 printers. (Based on two
students per computer.,

Unit within Countent Area Course

A unit of study of set duration (4-8 weeks) would be
worked into a part of a required course (e.g.,
language arts, social studies, mathematics). The
unit would consist of hands-on experiences preceded
by classroom instruction. The shorter duration
would require greater concentration of time on the
use of the computer and close coordination between
the cliassroom teacher and the computer lab
instructor.

A sample school implementation plan is included
in Attachment A2.

Advantages: Computer literacy would be taught in a
meaningful context. Student-computer ratio allows

for adequate hands-on time. Many more students can
be serviced in a school year.

Disadvantages: The required course would have to be
compressed or intensified to cover the necessary
content. Computer literacy experiences may be
limited to one content area application.

Suggested Hardware Arrangement: Computer lab with
16 microcomputers and 4 printers. (Based on two
students per computer.)

Shared Resource Center Arrangement

Instruction in computer literacy would be conducted
in regular classrooms through existing courses
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F-10

14¢




(e.g., language arts, mathematics, social studies,
science, business). Hands-on experiences would be
provided in a resource center arrangement where use
is scheduled according to school-established
criteria and procedures. Close coordination among
the departments offerirg computer literacy
experiences would be required.

Advantages: Computer literacy could be taught
through a variety of applications. cComputer use is
naximized.

Disadvantages: Scheduling may be complex or
inconvenient. Staffing requirements of the resource
center and coordination among application areas must
be planned. Inservice training must be provided to
a larger target group.

Suggested Hardware Arrangement: Computer lab with a
minimum of 16 microcomputers and 4 printers.

Computer Mini-Lessons

A series of mini-lessons on different aspects

of computer literacy could be introduced through
existing courses in several content areas. Hands-
on experiences could be provided in the classroom on
a rotation basis. Coordination among departments
offering computer literacy experiences would be
required.

Advantages: Computer literacy could be taught
through a variety of applications. Schools with
limited hardware and facilities could provide
computer experiences to students.

Disadvantages: Hands-on experiences would be
limited. Access to microcomputers housed in a
classroom would be restricted.

Suggested Hardware Arrangement: A minimum of 2-4
microcomputers and 1 printer to be rotated among
classroons.

Demonstration Mode

A unit of study for a set duration would be taught
in an existing content area course. Instruction
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would be primarily through vicarinus experiences
provided through ¢ monstrations, audio-visual
presentations and off-computer exercises. Extremely
limited hands-on experiences would be provided.

This mode is included as an initial, interim model
until schools are able to acquire additional
equipment to increase students' hands-on time.
Subsequently, the demonstration mode may be used in
c.njunction with one of the other four models.

Attachment A Page 6
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SCOPE AND SEQUENCE

Exploratory Computer Literacy
Secondary Schools

Attachment Al

Goals, Objectives, Performance Expectations

Entry
Level

Grades 7-8

Grades 9-12

LA

H

S

S§

LA

M

S

S§

GOAL 1: FEELS CONFIDENT ABOUT USING COMPUTERS

1.1 Interacts With A Prepackaged Computer Program

1.1.1 recognizes need for instructions

1.1.2 reads 1nstructions, kezboard, outout

1.1.3 uses basic control keys and commands

1.1.4 selects and uses.resources for operating computer

$.1.8 experiments with programs as a user

1.1.6 _responds appropriatel to_error messages

DD DD D™D
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IR AR I Nk
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1.2 _Identiffes Computer Rules

1.2.1 qives reasons for processing irn.formation

1,2.2 determines components of information processing

1.2.3  sequences steps required in a process

|

1.2.4 _recognizes how computers process {nformation

- D1l
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- DI

- I o] o
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1,3 Identifies How We Communicate With Computers

1.3.1 recognizes that program language instruct computers

=
=

=

=

1.3.2 recognizes words or symbols that operate computers

1.4 Uses Computer Lanquages

1.4.1  develops good progranming style

1.4.2 selects and uses appropriate utility programs

d ters

1.5.1 seeks work or play with computers

1.5.2 uses positive words to dascribe exerpiences

Q
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e
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Secondary Schools

Entry |Grades 7-8]Grades 9-12
Goals, Objectives, Performance Expectations Level ,LA M{S |SSRA[M S |SS

GOAL 2: KNOWS HOW THE COMPUTER IS USED FOR PROBLEM- SOLVING
AND DECISION MAKING

2.1 Explains What An Algorithm/Flowchart Accomplishes

2.1.1 interprets an algorithm/flowchart 1 IRJR|R RIR|R

2.1.2 qgeneralizes how an algorithm/flowchart {s used i {RIRIR{ JRIRIR

2.1.3 discusses the applications of algorithms/flowcharts i |RIRJR| IR IR IR
2.2 Uses A Computation Information System To Solve Problems

2.2.1 translates an algqorithm/flowchart into a program i RIR R|R

| 2.2.2 develops an algorithm to solve a problem or set of problems i RIR RIR

GOAL 3: IS AWARE OF, APPRECIATES, AND UNDERSTANDS THE FUNCTIONS AND
IMPACT_OF COMPUTERS IN DAILY LIFE

3,1 Identifies Basic Crmputer Operations

3.1.1 identifies input and output units R R R R IR
3.1.2 describes functions of input, output, and CPU components R R IR R IR
3.1,3 describes functions of arithmetic and memory ccmponents R [R RIR
3.1.4 {nvestiqates electronic equipment components and their functions R R

3.2 Recognizes And Uses Computer Applications In Society
3.2.1 dJdentifies applications in business, industry, arts, etc. R |RIR|R[RIRIRIRIR
3.3 Rerognizes How Computers Affect Daily Life

3.3.1 values efficient information proces. ing i 1{4 4§ {[1]R]JR]RIR
3.3.2 describes advantages and disadvantages of routine tasks i i [1IR]|R{R]R
3.3.3 understands economic benefits of computerization i 1 R
3.3.4 values increased communication R | 1|R R
3.1.5 understands how computers can be used 1n undesirable ways i 1 R
| 3;3.6_1dentifies specific applications of computer science o - ) { it [1] [R[RIR
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Secondary Schools

Entry [Grades 7-8,Grades 9-13
Goals, Objectives, Performance Expectations Level

LAIM [S [SS|LA| M]S |sS

3.9 Understands How Technology Differs From Science

3.4.1 knaws_how electronic technology evolved R RIRR RIR |R | B
GOAL 4: RECO..IZES THE LIMITATIONS AND USEFULNESS OF COMPUTERS
8.1 :~ognizes Di:advantages of Computers

8.1.1 1ists as least three 1imitations 1 [R{R[R{R[R]R[R |R |
4.2 ldentifies Advantages of Computers

4.2.1 describes how computers assist people ' I [RIRIR|R|R]R[R |K

4.2.2 describes how comuters are used in solving problems 111 i1t [RIRIR 4R
GOAL S: RECOGNIZES EDUCATION AND CAREER OPPGRTUNITIES RELATED TO

COMPUTERS

5.1 _Recognizes careers in support serv,.es, technology and science R__IT RIR]RIR IR

5.1.1_{dentifies careers in these three areas in the community R__JRIRIRIRIR]IRIR IR

5.1.2 1{dentifies national and ‘nternational careers in these areas

5.2 Recognizes Career Opportunities in Related Areas
5.2.1 _ «ompares educational requiremente and opportunities for careers 1 RIR JRIR JRI RIR |R

3] concept, skill introduced

] Concept, kil expectation reached and reinforced
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Attachment A2

Sample Scheool Plan
Model 2: Unit within Content Area Course

Resources Required:

1l teacher, computer educatior
1l computer lab with 16 microcomputers

flan Provisions:

1. A maximum of 30 students per classroom period can be
serviced over a 4 week period.

2. One required content area is chosen for the delivery
of the program. Language arts or social studies is
recommended.

3. Lesson plans are coordinated between the computer
literacy teacher and the content area teacher such
that:

a. Lessons are curriculum related.

b. A project is required.

c. Grading is the responsibility of the content
area teacher.

d. Discipline is a shared responsibility.

e. The content area teacher become~ more
literate.

4. One week between sessions is allowed for tne computer
education teacher to prepare for the next teacher's
classes.
luplications:
1. 192 students can be serviced in a tour-week period. '~

2. 384 students can be serviced in a quarter.

3. A maximum of 1536 students may be provided computer
literacy instruction in a year.

4. If only one grade level is targetted for computer
literacy instruction, time can be scheduled for the
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further development of computer literacy skills
in a different content area. Another alternative
would be to lerythen the computer literacy period
from 4 week to 5 or 6 weeks.

Content:

Minimum requirements as outlined by the Task Force.

1. Knowledge of operations and functions of computers
2. Keyboarding skills
3. Ability to use the computer as a tool in learning
4. Knowledge of impact, values, and ethlcs of
computer applications
Attachment A2 Page 2
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Attachment R

COMPUTER EDUCATION
COURSE DESCRIPTIONS

EXPLORATORY COMPUTER LITERACY (SEMESTER)
Gr-des 7-12

Objectives:

1. Develop knowledge of operations and fun:tions of
computers.

2. Develop ability to use the computer in learning.

3. Develop understanding of the impact, values and ethics of
computer applications.

4. Develop knowledge of elementary programming concepts and
skills.

Description:

This course is designed to provide opportunities for students
to develop computer literacy skills and understandings
through classroom instruction in combination with hands-on
computer experiences. The focus of the cla 3 is on using the
computer in learning through CAI programs, word processing
and other application packages, and information retrieval.
Programming concepts and skills are taught in a problem-
solving context. Discussion of the impact, values and ethics
of computer applicatioris are integrated into the course and
not isolated as a separate unit.

BASIC PROGRAMMING I (SEMESTER)
Grades 7-12

Objectives:

1. Develop fundamental concepts and skills of BASIC
programming.

2. Develop problem-solving and communication skills.

3. Develop structured programming techniques with
appropriate documentation.

Description:

The major emphasis in tl.is course is on developing structured
programming skills using the BASIC language in a problem-
Course Descriptions Page 1
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solving environment. Major topics to be covered include:
accepting and using irput from the keyboard; defining and
producing output in text, graphics, and sound; using control
sti1 ctures for simple branches and loops; defining and using
simple subroutines; defining and using numeric and string
variables; using arithmetic operators; employing good
debugging strategies; and using one-dimensional arrays.
Knowledge of algebra, in particular, the concept of a
7ariable, is highly recommended.

PASCAL PROGRAMMING I (SEMESTER)
Grades 7-12

Objectives:

l. Develop fundamental concepts and skills of Pascal
programming.

2. “evelop problem-solving and communication skills.

3. Levelop structured programming techniques with
appropriate documentation.

Description:

The major emphasis in this course is on developing structured
programming skills using the Pascal language in a problem-
solving environment. Major topics to be covered include:
accepting and using input from the keyboard; defining and
producing output in text, graphics, and sound; using control
structures for simple loops, recursions ¢nd branches;
defining and v.ing numeri - and string variables; using
arithmetic operators; emplrying good debugging strategies;
aind using one-dimensional arrays. Knowledge of algebra, in
particular, the concept of a variable, is highly recommended.

BASIC PROGRAMMING II (SEMESTER)
Grades 9-12

Objectives:

1. Reinforce and extend the programming skills learned in
BASIC Programming I.

2. Develop good programming style, including logical
structure, documentation, efficiency, and elegance.

3. Develop ability to use the computer as a tool for
problem solving and decision making.

Course Descriptions Page 2
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4. Develop student recognition of the ethical and social
implications of computer use.

Description:

This course is designed to provide students the opportunity
to further develop those skills and methodologies needed to
create computer-based solutions to f—roblems. Programming
techniques for writing logically structured, well-documented
programs in BASIC will be emphasized. Toplcs covered
include: writing structured progranms, selectlng and using
appropriate algorithms, designing and using numeric and
string arrays and matrices, designing and manipulating
sequential and random access files, designing appropriate
error trapping routines, and introduciny abstract and
physical data structures. BASIC Programming I is a
prerequisite for this course.

PASCAL PROGRAMMING II (SEMESTER)
Grades 9-12

Objectives:

1. Reinforce and extend the programming skills learned in
Pascal Programming I.

2. Develop good programming style, including logical
structure and documentation.

3. Develop ability to use the computer as a tool for
problem solving and decisicn making.

4. Develop student recognition of the ethical and social
implications of computer ase.

Description:

This course is designed to provide students the opportunity
to further develop those skills und methodologies needed to
create computer-based solutions to problems. Programming
techniques for writing logically structured, well-documented
programs in Pascal will be emphasized. 1op1cs coveread
include: writing structured programs, selectlng and using
appropriate algorithms, designing and using numeric and
string arrays and matrices, designing and manipulating
sequential and random access files, designing appropriate
error trapping routines, and introducing abstract and
physical data structures. Pascal Programming I is a
prerequisite for this course.

Course Descriptions Page 3
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ADVANCED PLACEMENT COMPUTER SCIENCE (YEAR)

Grades 11-12

Objectives:

1. Develop the ability to de51gn and implement computer-
based solutions to problems in several application areas.

2. Develup the abiiity to design and select appropriate
algorithms and data structures to solve problems.

3. Develop the ability to code fluently in a well-structured
fashion using an accegted high-level language, e.g.,
Pascal.

4. Develop the ability to identify the major components of a
computer system (hardware and software), their
relationship to one another, and the rocles of these
components within the system.

5. Develop student recognition of the ethical and social
implications of computer use.

Description:

The major emphasis in an Advanced Placement Computer Science
course is on programming methodology, algorithms, and data
structures. Applications of computing provide the context in
which these subjects are treated; applications are used to
develop student awareness of the need for particular
algorithms and data structures, as well as to provide topics
for programming assignments to which students can apply their
knowledge. A particular programming larguage constitutes the
vehicle for implementing computer-based solutions to
particular problems. Treatments of computer systems and the
social implications of computing are integrated into the
course and not isolated as separate units. Geometry and
Algebra II are prerequisites for this course. Either BASIC
or Pascal Programming I and concurrent enrollment in
Trigonometry/Analytic Geometry are highly recommended.
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APPENDIX G

LIBRARY INFORMATION RETRIEVAL

The premise of providing equal access to resources through library information retrieval
supported sharing, is dependent on expanding efforts to include all schools. Full imple-
mentation of the library information retrievel program is necessary to establish a
statewide school library network that provides for optimum sharing of resources. Recent
technological developments, .g., CD-ROM systems with three million bibliographic
records on two compact disks, have greatly facilitated the efforts to build local databases
and to access them more easily.

In order for schools to share information and resources, attention must also be given to
an attendant problem, that of resource management within the individual schooFlibrary.
The present manual system of locating materials in circulation is burdensome and timé-
consuming. Trying to combine an outmoded, manual system with a computerized
statewide network will result in delays that may offset the advantages of computerization.

The Department’s study regarding the inclusion of computer use in school libraries find-
Ings, to date, are:

» There is a critical need for a system that will provide information about
resources available statewide in school libraries, resources available from public
libraries and academic libraries, and online reference resources. Students and
ecucators in Hawaii place a high priority on being able to borrow library books,
audiovisual materials, and magazines from other libraries.

= The concept of sharing resources is a viable one. Personnel in an individual
school are wiiiing to consider their library holdings as part of a larger system,
with frequent sharing through an interlibrary loan system.

s Establishing standards for database design, such as use of the national machine-
readable-cataloguing (MARC) format, and statewide procedures are critical to
the development of compatibility within the system. Without these standards,
schools may build independent sub-systems that will remain isolated from other
school libraries.

s There are backlogs existing in areas that would impact on a delivery system. It
Is essential to design into the statewide plan the use of current computer
technology to eliminate present backlogs, to maintain an accurate inventory,
and to ensure rapid retrieval of needed resources.

« A sufficient number of microcomputers must be available in school libraries.
Providing access to information through a multi-user online public access
catalog (OPAC) with simultaneous updating of information through automa-
tion of the inventory is essential.

s Utilization ¢ { continually evolving *cchnalogy to build the statewide database is
critical. Preliminary findings indicate ihai manual entry of data is the least cost-
effective of the alternatives being studied for retrospective and on-going con-
version of holdings to a compute: database. Itis also the least effective in rela-
tion to the number oi access points, e.g., subject hcadings, provided to users.
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The goals of library information retrieval are as follows: a) to provide the opportunity for
students to use increased numbers of library resources in fulfilling instructional as-
signments, with equal access for all students, b) to provide students with the skills to ac-
cess information in lifelong learning pursuits, and ¢) to provide for the networking of
local library resources.

The objectives of the library information retrieval plan are to:
»  Establish a statewide database of school library resources.

s Develop a combined listing of resources (union catalog) in machine-readable
format available to all school libraries.

»  Establish an interlibrary loan system with document delivery.
s Provide automation of library management functions.

The intent of inservice training is to help school library staffs feel confident and develop
competence in integrating CIR into the total delivery of school library services.

Successful implementation of the CIR component requires in-depth training and timely
follow-up assistance. Training will include instruction in the following areas: a) assisting
with creation and expansion of the local database, b) automating library functions, ¢) uti-
lizing the resource delivery component of CIR, d) learning to access local, national, and
international dz..bases and e) instructing students to access local, national, and
international databases.

Prior to implementation there needs to be identification of compatible quality software
that will be utilized by all school libraries as they create a system-wide local database net-
work. Software requirements need to be based on user need specifications, inventory
automation, compatibility, and OPAC capabilities.

Implementation of CIR necessitates the placement of microcomputers and the approp-
riate engl_lerals in the school library in order to allow for maximum accessibility to na-
tional and international databases and online services, and use of library resources. At-

tendant costs may include telecommunications online time, security measures and
humidity controls. In many cases, this may entail rearrangement of existing library space
and/or expansion of facilities.
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CRITERIA FOR REVIEWING CMI

I. Rate items according to negative change (-), no chang. (0) or
positive change (+). Add and rate other items as necessary.

- 0

-+ 1t 1 3 1t 13321+ 1 3o =I======SBBI38::3::::==================F=:====F===
A. Improvement in staff productivity
====‘:3:========8=====3===88======8=I'8====2=================r==========
1. increase in volume of output
2. increase in rate of output
------------------------------------------------------------ s = - .- - ---1
3. increase in variety of output
----------------------------------------------------------- e o=
4,
PR i i b P2t F 2 P P E P Y Y P P R P P P E P P P Y Y Y R X I F Y 1 i Lt 32#
B. Improvement in data access and utility T
==========3=============3===========================================F==:
1. increase in use of base data (e.g. no. of additional/

new reports generated)
............................................................. ——— - - -
2. decrease in lag time between request and report
............................................................ i IS PR R

a. parent requests

b. student requests

C. teacher requests

-------------------------------------------------------- B R

d. counselor/registrar requests

e. administration requests (school/district/state)

........................................................ [ S .
3. decrease in "data not available" responses
------------------------------------------------------------ L A R B ) P---
4. increase in reliability of statistical reports

(use of actual data instead of "quesstimates") |
5. increase in use of data for instruct. decision making
5
R it i e i T - P T P IR P Pt 3 et P E Rt E P A R E T E X PR i A
C. Improvement in teacher support of management functions
SR SRS S s S ez S RS e S T S S T E R R s S T R S S S S S S S I T R S S R S S E S s =R === === Yz E==3
1. increase in timeliness of data for instructional

decision making
------------------------------------------------------------- LR X ER Ny ---1
2. increase in accessibility to current and historical data

for instructional decision making
3. availability of common, accurate and reliable data base

for instructional decision making

SR IR S
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|

s e T e R A N N e e I R R I R R R L e T T S S A R F S RN S 2T S N e e .. == F=== ===F===
D. Improvement in adminis. support of management functions
AT RS S S S S A R R S S I S S R R S R R S S E S R R T S S T S S S S S S 2SS S s ssa == F::: ===fFE==3
1. increase in timeliness of data for administrative
decision making
2. incr ‘'se in accessibility to current and historical
data for administrative decisici making
3. availability of common, accurate and reliable data base [
for administrative decision making
------------------------------------------------------------- e == o - -
4,
AR I R S S e S e R S R N S R N R E R E T S R e R R R R R S T S R g R RS s e =8=1E==£
E. Others
e S S I R R S E I S R R R I I R S S S I S I e S S E A S S EI S S ST SR TR SRS 2 h==: =l=£===
1. Cost effectiveness
............................................................. RS PEp Sy
2. Availability of funds
------------------------------------------------------------- R L sl
3. Generalizability of project outcomes !
4. Importance of project findings for statewide planning
5:
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II. Check categories of data to be used and current forms of
recordkeeping. Add and check other categories as necessary.

L
s NSO 4
) a. desired outcomes (FPOs, PEs, ECs, LOs, etc.)
b. instruction (strategies, resources used, etc.) | |
c. evaluation (progress, achievement, etc.) | 1
2. stutent T
3. background, prior performance, experience 177
b. problems (physical, educational, personal, etc.) 11
c. attendance "":
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1. Form 12 Secondary Cumulative Record Form (7-12)

" 4. instructional programs available (regular, special,
supplemental, etc.)
b. related services available |
c. instructional materials available | L""
d. external services available | |
& staft T -
.. types (certification, experience, reg., part-time) | :
b. mmber T B
S
8. Current Recordkeeping J B
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INTRODUCT ION

This document contains guidelines for training teachers to introduce
computer literacy in Hawaii's public schools. The guidelines are consistent
with the Exploratory Computer Literacy Framework, the Computer Science
F mework, the Exploratory Computer Literacy Curriculum Guide, Grades K-6, and
the Exploratery Computer Literacy Curriculum Guide, Grades 7-12. These
guidelines include:

o A list of skills, knowledge and processes teachers must have in
order to implement the computer literacy curriculum, and

0 A series of courses or phases of truining which will take teachers
through the awareness and proficiency level of competence.

The teacher competencies and courses designed for teachers to acquire
these competencies will be discussed in the remainder of this doc'ment.

REQUIRED SKILLS, KNCWLEDGE AND PROCESSES

Teachers must be well-versed in the knowledge, skills, and processes they
#will be expected to teach. As defined in the Department of Education (DOE)
Plan for Computers in Education, computer literacy contains three components:
exploratory, computer science, and vocational-technical. The Exploratory
Computer Literacy Curriculum Guides Grades K-6 and Grades 7-12 forus on the
exploratory component of computer literacy, throur“ which students develop
awareness and enabling skills to acquire and process computer-related
information. Students learn about the computer (how it evolved, how it works,
its limitations, etc.) as well as learn how to use it. In addition, students
are provided hands-on experiences and opportunities to apply consumer skills
and strategies in using computer systems, products and services.

Since the exploratory component is thematic in nature and is integrated
into all subject areas of the K-12 curriculum, the potential target is all DOE
teachers. Furthermore, since "... by the mid-Eighties ... (microcomputers)
will be fourd in approximately 10% of all U.S. households (while) as many as
40% of all U.S. households could conceivably own computers by the end of the
decade" (Pogrow, 1982}, teachers lacking extensive knowledge of computer
spplications will find it increasincly difficult to relate their classroom
activities to the computer-oriented daily lives of their students. In
addition, teachers can benefit from a computer's labor-saving capabilities
(word procescing, data managenent, electronic mail, etc.) which mav not be
taught in their classrooms. It is reasonable %o expect tea ers to know more
about computers than they wili be required to teach.

Knowledge, skiils, and processes relevant to teaching with c- abou*
computers can be divided into four major categories. Teachers should be
competent in the areas listed below:

1. The Computer as a Topic. This category includes knowledge of
computer terminology, knowledge of the history of computers,

~1- [-9
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knowledge of computer-related careers, knowiedge of computer-related
educational technology, knowledge of data processing and other
information-handling applications, knowledge of elementary terminal
interactions and operations, knowledge of computer uses in education,
and the process of values clarification with respe to the role of
computers in modern society. Information about coriputers is usually
presented through audio-visual aids, field trips, and lessons that do
not require a computer in the classroom in order to teach the
concepts.

2. The Comguter as a Tool. Word processing, curricular materials
generation, test generation, scoring, and analyzing, grade
computation, storage and retrieval, student progress recording and
management (historically called Computer-Managed Instruction or CMI),
and electronic mail and messaging are computer skills in this
category. Here the corouter is being used as an aid in the
classroom.

3. The Computer as a Tutee. Skills in this category include programming
(designing, coding, testing/debugging, implementing, revising? in a
high level language such as BASIC, PILOT, Logo, or Pascal, developing
and using 2lgorithms, and flowcharting. Here the computer is
accepting instructions from a persen.

4. The Computer as a Tutor. The ability to use a computer for
demonstrations, drill and practice, tutorials, simulations and games,
and problem solving fall into this category. The ability to identify
difrerent types of Computer-Assisted Instruction (CAI) is also
included. In this category, a computer program is usually the
teacher and gives instructions to the student. Instructions may be
delivered either in the one-student-per-computer node, or to a larger
group working as a team with one machine.

TRAINING PHASES

No present university or college course in Haweii provides all of the
content recommended for teacher training in the computer as a topic, tool,
tutee, and tutor.

Approximately 80 contact hours of instruction over a four-phase
sequence(*) of computer literacy inservice training :ctivities is proposed for
current DOE teachers. The first three phases cover the content which might
someday be in a university course for all prospective teachers (see Appendix A
for detailed description), while t..2 fourth phase focuses on classroom

*This sequence is intended to form a spiral curriculum (Bruner, 1960). All
major content areas are introduced in the early phases, then repeated later
with a new approach and a different emphasis. A spiral curriculum is thuught
to be especially well-suited to ensure incremental review during a course of
study which riay be spread over more than a year.
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implementation techniques. The time allocated for topic, tool, tutee, and
tutor in each of the first three phases is shown graphically in Figure 1.

Instructional goals, teacher outcomes and sample syllabi for all four phases

are provided in the discussion which follows.
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Phase I. Classroom Computing: Teacher Orientation.
A. Goals
The goals for this phase are:
1. To have teachers overcome fears they may have of computers.

2. To train teachers to 1dentify different types of CAl, CMI, and
instructionai tool programs.

3. To make teachers aware of the scope and sequence of the DOE's
computer literacy plan.

4. To spark teachers' interests to the point where they want to learn
more through teacher training.

B. Outcomes

Upon completing the orientation, each participant will be able to:

(The Computer as a Topic)

1. Turn on a microcomputer, load a program, start and stop program
execution.

2. Describe functions of most important keys.

3. Not fear taking part in additional learning experiences involving
computers.

4. Maiutain an interest in learning more about computers.

(The Computer as a Tool)
1. Identify specific programs as word processors.
2. Explain the utility of word processing programs.

3. ldentify computer-based anplications to generate curriculum
materials.

4. Explain the utility of computerize " curricular materials generation.
5. Ildentify test generation programs.

6. Explain the utility of test generation programs.

7. Identify test scoring programs.

8. Explain the utility of test scoring programs.

\‘l ‘1'12 -4- .
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9. Identify test analysis programs.

10. Explain the utility of test analysis programs.

11. Identify grade computation programs.

12. Explain the utility of grade computation programs.

13. Identify grade storaae and retrieval programs.

14. Explain the utility of grade storage and retrieval programs.

15. Identify CMI programs.

16. Explain the utility of computer-based management of instructional
programs.

(The Computer as a Tutor)

1. Identify the demonstration mode of CAI.

2. Explain the purpose of computer-based demonstrations.

3. Identify drill and practice applica*ions.

4. Explai the purpose of drill and [ractice applications.

5. Identify tutorial applications.

6. Explain the purpose of tutorial applications.

7. Identify simulation applications.

8. Explain the purpose of simulation applications.

9. Identify simulations as appropriate for individuals or groups.

10. Identify problem-solving applications.

11. Explain the purpose of problem-solving applications.

A sample syllabus for a one-day orientat.on is provided.




Content

CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES (upon completion of the
coursj each participant will be able
to...

-9-

1. THE COMPUTER AS A TOPIC

Computer
Terminology

History of computer

Computer-Related
Careers

Computer-Related
Educational
Technology

Data

Processing-
Information Handling
Technology
Elementary Terminal
Interactions and
Operations

Values Clarification
Computers in

Society

Computers in
Education

Microcomputer operations follow-me.

Pairs run keyboard tutorial program.

Pairs run personal interest program
(Biorhythm, etc.).

Pairs run competitive simulation program
(Lemonade, etc.).

Turn on microcomputer, load program,
start and stop program execution.

Describe functions of most important
keys.

Not fear future computer utilization.

Maintain an interest in learning more
about computer uses.

~1
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CONTENT AREA RESOURCES/ACTIVITIES

OUTCOMES {upon compTetion of the
coursg each participant will be able
to...

THE COMPUTER AS A TOOL

a. Word Processing Word processing demonstration. Pair complete.

Word processing exercise.

b. Curricular Materials Pairs experiment with word puzzle generator.

Generation
Cc. Test Generation Pairs experiment with test generator program.
d. Test Scoring Pairs experiment with test scoring program.
e. Test Analysis Pairs experiment with test analysis pragram.
f. (Grade Computation Gradebook program demonstration. Pairs
complete. Gradebook program exercise.
g. Grade Storage and Gradebook program demonstration. Pairs
Retrieval complete. Gradebook program exercise.
h. Student Progress Pairs experiment with CMI Program.

i. Electronic Mail and
Messaging

177

Identify specific programs as word
processors. [xplain the utility of
word processing applications.

Identify computer-based applications
to generate instructional materials.
Explain the utility of computerized
curricular materials generation.

Identify test generation programs.
Explain the utility of test generation
programs,

Identify test scoring programs.
Explain utility of computer-based test
scoring.,

Identify test analysis programs.
Explain utility of test analysis
programs.

Idenvify grade computation programs.
Explain utility of grade computation
programs.

Identify grade storage and retrieval
programs. Explain utility of grade
storage and retrieval programs.

Identify CMI programs. Explain

utility of computer-based rianagement
of instructional progress,
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CONTENT AREA

—8-

THE COMPUTER AS A TUTEE

(Use appropriate high-level languages such as Logo, BASIC, or PILOT ir conju

a.

Developing and Using
Algorithms

Developing and U:ing
Flowcharts

Designing
Instructional
frograms

Coding Instructional
Programs

Testing/Debugging
Tustructional
Jrograme

Implementing
Instructionai
Programs

Revising
Ins’rurtional
Progra.is

OUTCOMES (upon completion of the

RESOURCES/ACTIVITIES course each participant will be able

on with):
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CONTENT AREA RESOURCES/ACTIVITIES

OUTCOMES {upon compTetion of the
cours§ each participant will be able
to...

THE COMPUTER AS A TUTOR

(Identify, select, and use appropriate programs for):

a. Demonstrations Word processing, word puzzle, test generator,
test scoring, test analysis, gradebook, CMI
demonstrations.

b. Drill and Practire Pairs run drill and practice exercise.

c. Tutorials Pairs run keyboard tutorial program. Pairs
run tutcrial from non-com, ‘ter area.

d. Simulations and Pairs run simulation exercise for individual.
Games Pairs run competitive simulation exercise.

e. Problem Solving

Identify the demonstration mode of
CAI. Explain the purpose of
computer-based demonstrations.

Identify drill and practice
applications. Explain the purpose of
drill and practice applications.

Identify tutorial applications.
Explain the purpose of tutnrial
applications,

Identify simulaticn/games as
appropriate for individuals or groups.
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D. Sample Syllabus for Phase I. Classroom Computing: Teacher Orientation

(6 contact hours delivered in one day)

Workshop Description:

Workshop is designed for inservice training of educators with empnasis on
using computers. Participants will be provided with an introduction to
fundawental microcomputer operations and hands-on experiences with different
types of CAI, CMI and other instructional toc’ programs.

Since there are no prer:quicites, the workshop is designed for those teachers
who have had no previous experience with computers.

Hands-on activities will be an essential part of *he course.
Objectives:
1. To have teachers overcome fears they may have of computers.

2. To train teachers to identify difrevent types of instructional prograr
e.g., CAI, tool, etc.

3. To make te chers aware of the scope and sequence of the DOE's Plan for
Computers 1in Education.

4. To spark teachers' interests to the point where they want to learn more
through teacher training.

3
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9:CY am Introduction of coordinators, assistants and participants.

9:15 am Group follow-me ‘n fundamental microcomputer operations.

9:30 am Participants run keyboard tutorial drill such as Apple Presents
Apple, Exploring the IBM PC.

10:15 am Partic nants run CAI prog ams such u«s those on the MECC Teachers
Demo Diskeite, IBM Education Demo.

11:00 = Participants run competitive simulation games such as
“Lenonade", "Checkers", "Chess", "Othello". etc.

11:30 am Explanaticn of types of CAI, question and answer period.

12:00 pm Lunch

1:05 pm Group demo of word processing system.

1:15 pm Group demo of computerized gradebook syste ',

1:30 pm Participants produce documents using word processor.

2:50 pm Participants enter sample class data into gradebonk system,

produce repcrts.

2:30 pm Participants experiment with puzzle generators, test generators,
anc CMI programs such as those found on the MECC Teachers
Utilities Diskette.

3:50 pm DOE Plun foii Computers in Education.

3:45 pm Group discussion, question and answer period; participants
comple.e evaluation forms.

Logistic and Management Suggestions

Hardware: 1 microcomputer for every two or thrce participants.

Group Size: 20-30 rarticiparts.

(&
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Phase II. Classroom Computing: Computers in Faucation.
A. Goals
The goals for this phase are:

1. To expose teacheis to ski'ls, knowledge, and rrocesses in the four
coinputer education areas of topic, tool, tutee, ard tutor.

2. To teach participants the terminology associated with the day-to-day
use of educational computing systems.

w
.

To train teachers to ooerate several different types of computer
systems.

4. To familiarize teachers with the history of computers and computing.

(8,4}
.

To make teachers aware of the past, present, and future impacts of
computers on society.

6. To make teache:'s aware of general issues pertinent to the selection,
purchase, utilization, and maintenance of hardware/software systems
in an educational environment.

7. To wake teachers aware of the components of the DOE's computer
literacy program.

B. Outcomes

Upon completing the workshop, each participant wi1ll be able to:

(The Computer as a Topic)

1. Correctly use computer-basad education (CBE) terminology.

2. Name major computer system components.

3. Describe the “'nctions of major computer system components.

4. Differentiate among different levels o computer competency (e.g3.,
awareness, literacy, proficiency).

5. Describe major developments in the nistory of computing.
6. Describe the four generations of computer technology.

7. Describe the evolution of mass storage Aevices.

8. Discuss the growing importance of computers in education.

9. Describe the broad rance of present and future careers requiring
computer litera ..




10.

12.

13.

14,

15.

16.
17.
18.

13.
20.
21.

22.

23.

24.
25.

26.

27.

28.
29.
30.

Describe changes in the job market due to computer technology.
List general considerations for hardware selection.

Discuss potential future uses of videodisk, videotext, and
computer-based communication (CBC) systems in education.

NDescribe the fundamental computer-based information handling
operations: 1input, processing, and cutput.

Match computer system hardware components with appropriate
functions.

Differentiate among the computer information coding hierarchy of
bit, byte, fiz2ld, record, file, and database.

Iden:ify information storage and retrieval applicaticis.
Explain utility of information storage and retrievai systems

Differentiate among microcomputers, minicomputers, and mainframe
computers.

Teach fundamental microcomputer operations.
Perform routine upkeep for microcomputer systems.

Explain the microcomputer's potential utility as dumb/intellig -t
terminal,

Discuss major past, present, and probable future impact of computers
nn society.

Distinguish between administrative and academic computer uses in
eduvcation.

Give examples of admini¢-rative computer applications.

Cescribe alternative scate and lo~al organizational models for
educational computing services.

Describe the major categories of teacher competencies for computer
education.

Explain rationale for major teacher competencies in computer
education.

Justify the need for future citizens to learn about computers.
Discuss alternative definitions of computer literacy.

Justify the need for teachers to teach computer literacy.
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31.

32.

33.

Describe major DOE computer policies and activiiies ralevant to
computers.

Describe major components of the DOE computer literacy framework,
curriculum guide, and teacher training plan.

Identify hardvare/software combinations potentially matching the
participant's educational demands.

(The Computer as a Tool)

1.
2.

9.
10.
11.
12.

l.

2.

Distinguish batch from interactive computing operations.

Discuss advantages and aisadvantages of paper vs. terminal
administration fur computer-scored tests.

Discuss advantages and disadvantages of manual vs. computer-based
test analysis.

Use a mark-sense reader (in conjunction with a compiter program) to
score a test.

Identify CMI applications.

Explain utility of CMI applications.

Distinguish CMI applications from CAI applications.

Compare and contrast integrater computer-based education (CBE)
.ystems (e.g., PLATU) with CMI applications without affiliated CAI
lessons.

Identify computer-based communication (CBC) applications.

Explain utility of electronic mail and oth~r CBC applications.

Use 2n electronic mail system to communicate.

Distinguish CBC from CMI and ~Al.

(The Computer as a Tutee)

Distirguish tutee from tutor applications.
Define "algorithm".

Describe the functions of algorithms.
Define "flowchart".

Describe tne function of flowcharts.

-14.
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10.
11.
12.
13.
14.
.5,

16.
17.
18.
19.
20.
21.

{Tne

List
hard

Define "programming".
Be aware of various programs; e.g., BASIC, LOGO.

Identify programs written in a specific courseware authoring
language (e.g., PILOT).

Identify the coding stage of program development.

Enter a simple BASIC program into a computer.

Enter a simple LOGO program into a compu‘er.

Enter a simple courseware authoring program intc a computer.
Verify correct operation of a simple BASIC program.

verify correct operation of a simpie LOGO program.

Verify correct operatior of a program written in a courseware
authoring langquage.

Identify testing stage of program development.
Identify implementa.ion stage of program development.
Modify a s.mple BASIC program.

Modify a simple LOGO program.

Modify a simple program written ir a courseware authoring language.

Identify revision stage of program deve'lupment.

Computer as a Tutor)

general -~onsiderations for software selection. (Compatible with

were, educationally sound, using referznces with reviews, not

relying on catalog description or sample provided.)

1.

Compare and contrast demonstration, drill and practice, tutcrial,

simulaticn/game, and problem-solving CAI applic-tions.
Explain appropriate uses for di“ferent types of CAI applications.

Compare/contrast videodisk and videotext CAI applications with
applications using a microcomputer alone.
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4. Compare/contrast CAIl applications written in a courseware authoring
language with norn-courseware authoring products.

5. Use references provided to identify potentially useful CAl software
(user groups, computer clubs, etc.).

A sample syllabus for a one-week workshop is provided. The one-day
orientation (Phase I) would be the only prerequisite.

Yo 1-24 649




-Ll-

C.

Content

CONTEWT AREA

RELOURCES/ACTIVITIES

OUTCOMES (upon compTetion of the

cours§ each participant will be able
to...

1. THE COMPUTER AS A TOPIC

a.

Computer Terminology

History of Computers

Computer-Relate.
Careers

130

Overview of CBE terminology.

Definition of computer system components.

Show ana tell of computer hardware.

Presentation of levels of computer competency.

Presentation on relevance of computers in
education (historical trends).

Read brief history of comput‘ng.
Videotape - Computers - From Pebbles to
Programs.

Videotape- Now the Chips are Down.

Videotap~ - Goodbye Gutenberq.

Correctly use computer-based education
(CBE) terminology.

Name major computer sy..em components.
Describe the functions of major
computer system components.

Match computer system hardware
components with functions. Describe
the four generaticns of ccmputer
technology. Describe the evolution of
mass storage devices.

Differentiate among levels of computer
competency.

Discuss the growing importance of
computers in education,

Describe the major developments in
the history of computing.

Describe major deve'opments in the
history of computing.

Describe major deveiopments in the
history of computing.

Describe changes in job market due to
computer technology. Describe the
broaa range of present and future
careers requiring computer literacy.
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CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES (upon completion of the
coursg each participant will be able
to...

-8[-

Computer-Related
Educational
Technology

Data

Processing/
Information
Handling Technology

f. Elementary Terminal

Interactions and
Operat.ions

Values Clarifica-
tion - Computers ir
Society

Exercise in CBC, videodisk, or videotext.

Read hardware selection document.

Presentation of fundamental computer-based
information handling operations: input,
processing, output.

Explanation of information coding hierarchy.

Demonstration of large information storage and
retrieval systems.

Show and tell of available facilities.

Review of microcomputer care and operations.

Hands-on timesharing exercise.

Demonstration of microcomputer as terminal,
downioading program.

Distinguish between administrative and
academic uses. Give examples of
administrative computer applications.

Discuss potential future uses of
videodisk, videotext, and CBC system
in education.

List general considerations for
hardware selection.

Describe the fundamental
computer-based information handling
operations: input, processing,
output.

Explain the computer information
coding hierarchy of bit, byte, field,
record, file and database.

Identify information storage and
retrieval applications. Explain
utility of wnformation storage and
retrieval systems.

Interact with microcomputers,
minicomputers and mainframes,

Teach fundamental microcomputer
operations. Perform routine upkeep
for microcomputer systems,

Explain the microcomputer's potential
utility as a dumb/intelligent
terminal.

Distinguish between administrative an<
academic uses. Give examples of

administrative computer applications.
10
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OUTCOMES (upon compTetion of the

CONTENT AREA RESOURCES/ACTIVITIES course each participant will be able
to...)
g. Values Clarifica- Videotape - Goodbye Gutenberg. Describe changes in the job market due
tion - Computers in to computer technology.

Society (con't)
Videot-ne - Now the Chips are Down. Discuss major past, present, and
probable future impacts of computers
on society.

Justify neec for future citizens to
learn about computers.

Explanation of alternative state/local Describe alternative state/local
orqganizational models. organizational models.
h. Computers in Presentation on relevance of computers in Discuss growing importance of
Education education. computers in education. Justify need
. to teach computer literacy.
Vel
' Prescntation of history of DOE policies and Describe major DOE policies and
activities regarding .omputers. Presentation activities relevant to computers.
of computer literacy framework and Describe major comnonents of the DOE
curriculum guide, computer literacy framework,
curriculum guide, and teacher training
plan.
Read overview of teacner competencies for Explain rationale for major teacher
computer literacy. competencies in computer education.
Pre.antation of alternative definitions of Describe major components of DOE
computer literacy. Discussion of DOE teacher training plan. Describe
inservice training plan. Read descriptions of alternative state and local
computer resource organizations, organizational models for educationaf

computing services.

Read software selection document. List general considerations for
sof tware selection.
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OUTCOMES (upon completion of the

8¢-1

CONTENT AREA RESOURCES/ACTIVITIES course each participant will be able
to...)
. Computers in Presentation of sources for software, books, Identify hardware/software
Education (con't) audio-visual materials. Exercise - Selecting combinations potentially matching the
a computer for education. participant's educational demands.
2. THE COMPUTER AS A TOOL Read overview of computers as instructional Identify applications and explain
tools. utility of:

Word Processing

Curricular Materials Generation
Test Generation

Test Sccring

Test Analysis

-02-

Grade Computation
a. Word Processing

b. Curricular Materials
Gen2ration

c. Test Generation Take computer literacy post test (machine Distinguish batch from interactive
administered) computing operations.

e
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CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES (upon completion of the
cours§ each participant will be able
to...

d. Test Scoring

e. Test Analysis

f. Grade Computation

g. Grade Stor-ge and
Retrieval

h. Student Progress

Recording and
Management

Electronic Mail and
Messaging

Mark-sense scoring of computer literacy
pretest.

Take computer literacy post test (machine
scored).

Review summary report frcm
machine-administered post test.

Demonstration of courseware authored CMI
appliications.

Demonstration of PLATO CBE system.

Read Overview of CMI.

Electronic mail exercise.

Distinguish batch from interactive
computing operations. Use a
mark-sense reader (in conjunction with
a computer program) to score a test.

Discuss advantages and disadvantages
of paper vs. terminal administration
for computer-scored tests,

Discuss advantages and disadvantages
of manual vs. computer-based test
analysis.

Grade Storage and Retrieval.

Distinguish CMJ applications from CAl
applications.

Compare and contrast integrated CBE
systems (e.g., PLATC) with CMI
applications without affiliated CAI
lessons.

Identity CMI applications,
Explain utility of computer-based
rianagement of instructional progress.

Identity CBC applications. Explain
utility of electronic mail and other
£BC applications. Use an electronic
mail system to communicate.
Distinguish CBC from CMI and CAI.
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OUTCOMES {upon completion of the

oe-1

CONTENT AREA RESOURCES/ACTIVITIES course each participant will be able
10...)
i. Electronic Mail and Receive and send electronic message. Identify computer-based communication
Messaging (con't) applications. Explain utility cf

electronic mail and other CBC systems.
Use an electronic mail system to
communicate.

Read article about future CBC systems. Discuss potential future uses of CBC
systems in education.

3. THE COMPLTER AS A [UTEE Exercise - Selecting a computer for education. Identify hardware/software
combinations potentially matching tre
participant's educational demands.

a. Developing and Using Courseware authoring exercise - algorithms. Define "algorithm". Explain the
Algorithms utility of an algorithm.
1
~ b. Developing and Using courseware authoring exercise - flowcharts. Define "flowchart". Explain the
! Flowcharts utility of a flowchart.
c. Designing Courseware aiuthoring exercise - prog. design. Identify design stage of program
Instructional development.
Programs

d. Coding Instructional Courseware authoring exercise - coding Identify programs written in an
Programs authoring language. Enter a simple
courseware autho.ing program.
Identify coding stage of piogram
development.

Enter simple LOGO program. Identify LOGO programs. Identify
coding stage of program development.
Distinguish tutee from tutor
applications.

Enter simple BASIC program. Identify BASIC program. Enter a
simple BASIC program into a computer.
Identify coding stage of program

2 0 development. 2 1
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CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES {upon compTetion of the
courss each participant will be ahle
to...

Testing/Debugging
Instructional
Program

Implementing
Instructional
Programs

Revising
Instructiunal
Programs

202

Courseware authoring exercise - testing.

Verify corre t operation of simple L0GO/BASIC

program.

Courseware authoring exercise - implementing.

Have partner run cumpleted LOGO program.

Courseware authoring exercise - revision.

Modify simple LOGO program.

Modify a simple BASIC program.

Verify correct operation of an
authoring language program, Identify
testing/debugging stage of program
development.

Identify testing stage of program
development. Distinguish tutee from
tuor applications.

Identify implementation stage of
program development.

Identify implementation stage of
program development. Distinguish
tutee from tvtor applications.

Modify a simple authoring language
program. Identify revision stage of
program development.

Identify revision stage of program
development. Distinguish tutee from
tutor applications.

Modify a simple BASIC program.
Identify ravision stage of program
development.
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CONTENT AREA

RESQURCES/ACTIVITIES

OUTCOMES (uporn compTetion of the
course each participant will be able
to...)

4. TH" COMPUTER AS A _TUTOR

(Identify, select, and use
appropriate programs for):

a. Demonstrations

Drill and Practice

c. Tutorials

Read overview of CAI.

Read software selection document.

Exercise - Selecting a computer for education.

Presentation of alternative courseware
evaluation techniques. Walk-through of
examples courseware evaluation process.

Evaluate several demonstration programs.

Drill and practice exercise with videodisk or
videotext.

Evaluate several drill and practice programs.

Tutorial exercise with videodisk or videotext.

Evaluate several tutorial programs.

Explain ppropriate uses for different
types of CAI applications. Compare
and contrast demonstration, drill cnd
practice, tutorial, simulation/game,
and problem solving, CAI application.

List general considerations for
software selection.

Identify hardware/software
combinations potentially matching the
participant's educational demands.

Pescribe alternative techniques.
Identify major stages of courseware
selection process.

Procure quality demonstration programs
which meet the participant's needs.

Compare/contrast videodisk and
videotext CAI applications with
applications using a micro alone.

Precure quality drill and practice
programs which meet the participant's
needs.

Compare/contrast videodisk and
videotext CAIl applications with
applications using a micro alone.

Procure quaiity tutorial programs 3
which meet the narticipant's needs.
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CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES {upon completion of the
coursi each participant will be able
L0...
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d. Simulations and
Games

e. Problem Solving

206

Simulation/game exercise with videodisi or
videotext.

Evaluate several simulation/game programs.

Problem-solving exerciscs with videodisk or
videotext.

Evaluate several problem-solving programs.

Compare/contrast videodisk and
videotext CAI applications with
applications using a.micro alone.

Procure quality simulation/gaming
programs which meet the participant's

needs.

Compare/contrast videodisk and
videotext CAI applications with
applications using a micro alone.

Procure quality problem-solving
programs which meet the participant's

needs.




D. Sample Syllabus for Phase II. Classroom Computing: Computers in Education

(30 contact hours over 6 contiguous days)

Course Description:

Course is designed tu be a comprehensive introduction to instructional
computing for educators. Participants will be provided with the knowledge and
skills to effectively use computers in their own school situations. Focus 1s
on practical knowledge which will help individuals to be more comfortable and
self-sufficient in classroom computing. Major emphasis will be placed on the
following classroom computing topics:

- how computers work and how they are instructed,

- choosing and using computer software and hardware for
classroom use, and

- rudimentary aspects of programming.

Prerequisite: Phase I of DOE Computer Literacy training or comparable
experience.

Hands-on activities will be an essential part of the course.
Objectives:

1. To expose teachers to skills, knowledge, and processes 1n the four
computer education areas of topic, tool, tutee, and tutor.

2. To teach participants the terminology associated with the day-to-day use
of educational computing systems.

3. To train teachers to operate several different types of computer systems.
4, To familiarize teachers with the history of computers and computing.

5. To make teachers aware of the past, present, anc future impacts of
computers on society.

6. To make teachers aware of general issues pertinent to the selection,
purchase, utilization, and maintenance of hardware/software systems 1n an
educational environment.

7. To make teachers aware of the components of the DGE's Plan for Computers
in Education.




Agenda

Day 1
8:00 am Introduction
Hawaii State Plan for Compucers in Education
9:45 am BREAK
10:00 am Computers ir the Sch »ls
11:00 am History of Computing
12:00 pm LAB--Operating and Using Computers
12:50 pm Evaluation
1:00 pm FINISH
Day 2
8:00 am How A Computer Works
9:30 am BREAK
9:45 am A BIT of this, A BYTE of that...
11:30 am BREAK
11:45 am Computer Applicaticns
12:50 pm Evaluation
1:00 pm FINISH
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Day 3
8:00 am

9:30 am
9:45 am
11:15 am
11:30 am
12:50 pm

1:00 pm

Day 4
8:00 am

9:30 am
9:45 am
11:15 am
11:30 am
12:50 pm

1:00 pm

Buying Software for Ycu~ Class

BREAK

LAB--Evaluating Some Commercially Prepared Programs
BREAK

Shopping for Equipment...and affording it!
Evaluation

FINISH

Integrating Computers into Daily Teaching

BREAK

LAB--Programs That Make Life Easier and More Organized
BREAK

LAB--Introduction to Word Processing

Evaluation

FINISH
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Day 5
8:00 am The Idea of Programming, Part 1
9:30 am BREAK
9:45 am LAB--Programming
11:20 am Evaluation
!
11:30 am BREAK
|
11:45 am The Idea of Programming, Part 2 ‘
|
1:00 pm FINISH
|
Day 6 \
8:00 am LAB--Programmine
9:30 am BREAK
9:45 am Telecommunications - The Electronic Field Trip
11:15 am BREAK
11:3C am Computers and Teachers
Staying Computer Literate
12:50 pm Final Evaluation
1:00 pm END
Logistic and Management Suggestions
Hardware: 10-15 wiicrocomputer systems from at least three different

companies, at least one modem, at least 2-3 printers, 1 large
monitor,

Group Size: 20-25 participants.

_29- 1-37
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Phase [II.

Classroom Computing: Instructional Applications.

The goals for this phase are:

1.

To provide the teacher with the ability to determine whether cr )t
a particular piece of courseware is suitable for use in his/her
classroom.

To provide the teacher with model programs in the language and at
the level most appropriate for the individual teacher's rlass.

To provide the teacher with a working knowledge of an instructional
tool (e.g., word processor, gradehook manager).

To enable the teacher to modify the coatents of CAI programs in
BASIC, Logo, or PILOT, and to develop original content material for
CAI "shell" (content-free, prepackaged) programs.

To enable the teacher to operate the equipment which runs the
applications listed akove, without outside assistance.

Upon completing the course, each participant will be able to:

(The Computer as a Topic)

1.
2.
3.
4.

Define major computer system components.
Setup and disassemble microcomputer systems.
Operate microcomputers with Tittle or no outside assistance.

Define the major types of computer uses in education.

(The Computer as a Tool)

1.
2.

Explain utility of software evaluation.
Describe alternative software evaluation techniques.
Explain stages of software evaluation process.

Explain ways in which a word processor can be used as an
instructional tool.

Routinely use a word processing program as an instructional tool.

(The Computer as a Tutee)

1.
2.

Describe similarities and differences amorg BASIC, Logo, and PILOT.

Use simple algorithms to solve common programming problems.

-30- .
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3. Read flowcharts.

4. ldentify the design stage of program develupment.

(8]

Modify flowcharts to reflect altered problems.

Create original flowcharts for specific programs.

7. Read programming code (in BASIC, Logo, and PILOT).

8. Modify programming code to solve altered probiems.

9. Write simple instructional programs (in BASIC, Logo, and PILOT).
10. Debug simple programs. (in BASIC, Logo, and PILOT).

11. Use original instructional programs in the classroom.

12. Revise and improve self-authored instructional programs.

(The Computer as a Tutor)
1. Describe alternative courseware evaluation techniques.
2. ldentify major stages in courseware evaluation pr 2ss.

3. Procure quality demonstration programs which meet the participant's
needes.

4. Procure quality drill and practice programs which meet the
participant's needs.

5. Procure quality tutcrial programs which meet the participant's needs.

6. Procure quality simulation/gaming programs which meet the
participant's needs.

7. Procure guality problem-solving programs which meet the
participant's needs.

A sample syllabus for a course spanning six Saturdays is provided. “ne
one-day orientation (Phase I) and one-week workshop (Phase II) would be
prerequisites.
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Content

CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES [upon compTetion of the
coursg each oarticipant will be able
to...

-ZE-

THE COMPUTER AS A TOPIC

a.

Computer Terminology

History of Computers

Computer-Related
Careers

Computer-Related
Educational
Technology

Data

Processing-
Information
Handling Technology

Elementary Terminal
Interactions and
Operations

Values Clarification
Computers in Society

Computers in
Education

THE COMPUTER AS A TOOL

Review of computer system components.

Microcomputer system set up exercise.

Review fundamental microcomputer operdations.

Review categories of computer uses in
education.

Description of alternative software evaluation
techniques. Walk-through of example software
evaluation process. Presentation on

importance of software evaluation.

Define major computer system
components,

Set up and disassemble microcomputer
system.

Operate microcomputer with little or
no outside assistance.

Define major types of computer uses in
education.

Describe alternative software
.valuation techniques. Explain stages
of software evaluation process.

Explain utility of software ..
evaluation. PAREY |




CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES (upon completion of the
coursi each participant will be able
to...

[=Y]

Word Processing

b. Curricular Materials
Generation

c. Test Generation
d. Test Scoring

e. Test Analysis

f. Grade Computation

g. Grade Storage and
Retrieval

h. Student Progress
Recording and
Managenent

1. Electronic Mail and
Messaging

THE COMPUTER AS A TUTEE

Overview of word processing systems and
techniques. Complete word processing
assignment.

Overview of data base management DBM systems
ard techniques. Complete DBM assignment.

Explanation of similarities and differences
among BASIC, Logo, and PILOT.

Explain ways in which word processor
can be used as an instructional tool.
Routinely use word processing programs
as an instructional tool.

Describe different structures, uses,
and costs of DBM systems. Routinely
use a DBM system as an instructional
tool.

Describe similarities and differences
among BASIC, Logo, and PILOT.

(Use appropriate high-level languages such as Logo, BASIC, or PILOT in conjunction with):

a. Developing and Using
Algorithms

216

Presentation of fundamental probiem-solving
procedures,

Use simple algorithms to solve common
programming problems.
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CONTENT AREA

RESOURCES/ACTIVITIES

QUTCOMES (upon completion of the
course each participant will be able
to...)

b. Developing and
Jsing Flowcharts

c. Designing
Instructional
Programs

d. Coding Instructional
Programs

e. Testing/Debugging
Instructional
Programs

Implementing
Instructional
Programs

-vs-
-

g. Revising
Instructicnal
Programs

4. THE COMPUTER AS A TUTOR

Presentation on reading and writing -
flowchart.

Walk-through of model instructional programs.
Exercise in modifying moJ.1 inst uctional
programs.

Assignment to create an original instructional
program.

Test operations of original programming
creations.

Pilot-test original programs.

Revise programs to correct flaws.

Presentation of alternative courseware
evaluation techniques. Walk-through of
examples cours.ware evalucetion process.

(Identify, select, and use appropriate programs for).

2. Demonstrations

b. Drill and Practice

218 . Tutorials

Evaluate several demonstration programs.

Evaluate several drill and practice programs.

Evaluate several tutorial programs.

Read flowcharts. Modify flowcharts to
reflect altered problems. Create
or‘ginal flowcharts for specific
programs.

Read proygramming code. Modify
programming code to solve altered
problems.

Write simple instructional programs.

Debug simple programs.

Use original instructional programs in
the classroom.

Revise and improve self-authored
software.

Describe alternative techniques.
Identify major stages of courseware
selection process.

Procure quality demonstration programs
which meet the participant's needs.

Procure quality drill and practice
programs which meet the participant's
needs.

Evaluate several tutorial programs.
Procure quality tutorial programs o
which meet the participant's - ‘eds.

|
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CONTENT AREA

RESOURCES/ACTIVITIES

OUTCOMES (upon completion of the
cours§ each participant will be able
to...

U
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d. Simulations and
Games

e. Problem Solving

874

Evaluate several simulation/game programs.

Evaluate severa! problem-solving programs.

Procure quality simulation/gaming
programs which meet the participant's
needs.

Procure quality problem-solving
programs which meet the participant's
needs.

o
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D. Sample syllabus for Phase III. Classroom Computing: Instructional
Applications

(36 contact hours over 6 weeks)

Course Description:

Course is designed to be a formal introduction to computer programming and the
computer languages of Logo, BASIC, Pascal, and PILOT. Participants wi'l be
provided with the knowledge and skills to effectively introduce “computer as a
tutee, topic, tool, and tutor" activities of the computer curriculum. Major
emphasis will be placed on the following topics:

-~ courseware evaluation techniques

- computer applications

- computer programming

Prerequisite: Phases I and Il or equivalent.
Objectives:

1. To provide the teacher with the ability to determine whether or not a
particular piece of courseware is suitable for use in his/her classroom.

2. To provide the teacher with model programs in the language and at t-e
level most appropriate for the individual teacher's class.

3. To provide the teacher with a working knowledge of at least two
instructional tools (e.g., word processor, gradebook manager).

4. To enable the teacher to modify the contents of CAI programs in BASIC,
LOGO, or PILOT, and to develop original content materials for CAI "snell"
(content-free, prepackaged) programs.

5. To enable the teacher to operate the equipment which runs the applications
listed above, without outside assistance.




10:15

10:30

11:30

11:45

12:30

3:15

am

am

am

am

pm

pm

pm

pm

pm

Introduction

Getting (Re)Acquainted with the Computer

BREAK

Designing CAI Lessons for Microcomputer Use

Description of Final Project (Handout #1)

LUNCH

Flowcharting

Introduction to BASIC Programming

BREAK

BASIC Lab

Evaluation

FINISH




9:45 am

10:00 am

11:30 am

12:15 pm

1:30 pm

1:45 pm

2:15 pm

3:10 pm

3:15 pm

Question Addressing

Introduction to LOGO Programming
BREAK

LOGO Lab

LUNCH

More BASIC Programming

BREAK

Croup Meetings (Worksheet #1)
BASIC Lab

Evaluation

FINISH

0~
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8:30 am Question Addressing

More BASIC Programming

9:45 am BREAK

10:00 am BASIC Lab

11:15 am LUNCH

12:00 pm Additional Lesson Design Techniques

More LOGO Programming

1:15 pm BREAK

1:30 pm  Group Meetings (Worksheet #2)

2:00 pm LOGO Lab

3:00 pm Evaluation

3:15 pm FINISH
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10:00 am

11:15 am

12:00 pm

Question Addressing

More LOGO Programming

BREAK

LOGO Lab

LUNCH

More BASIC Programming

BREAK

Group Meetings (Worksheet #3)
BASIC Lab

Evaluation

FINISH
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Day 5
8:30 am Question Addressing
PILOT Programming
Word Processing

Authoring Programs
10:00 am BREAK
10:15 am PILOT, Word Processing, and Authoring Programs Lab
11:15 am LUNCH
12:00 pm Pascal Programming
2:00 pm BREAK
2:15 pm Pascal Lab
3:10 pm Evaluation

3:15 pm FINISH
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Day 6
8:30 am Group Meetings/Lab

9:45 am BREAK
10:00 am Gi-oup Project Viewing and Evaluation
12:00 pm LUNCH

12:45 pm Group Project Presentations:

Group 1
1:15 pm Group 2
1:45 pm Group 3
2:15 pm Group 4
2:45 pm Group 5

3:15 pm Final Evaluation

3:30 pm END

Logistic and Management Suggestions

Hardware: 1 machine for every two teachers of the type needed for
a particular content at lecture/lab site; minimum of 2
hours per teacher per week of access to
terminal/computer outside of class.

Group Size: 15-20 participants.




S

HANDOUT #1

FINAL PROJECT

Background

You and your project team have been contracted to develop a CAI
lesson that would help students better understand a mathematical
concept.

The publishing company that has contracted you has very few
requirements except for the following:

1. thnat the CAI lesson be practical and readily used in the
classroom setting.

2. that documentation accompanying the lesson include:

a. target student characteristics such as grade and ability
levels,

b. lesson objectives and prerequisites,

c. description of how the CAI lesson would fit into the
curriculum,

d. hardware/software requirements, and

e. a program listing that is easily understood bv other
users.

Worksheets pertaining to the above requirements will be provided
to help you aesign your lesson.

A1l requirements must be completed by 10:00 am. on Day 6. By
then, your project team must also have at least 25 copies of both
Worksheet #1 and the program's listing.

A1l project teams will evaluate each other's CAI lesson in terms
of the fullowing criteria:

a. ease of use.
b. appropriateness for grade and ability level.

c. instructional effectiveness (to what extend have the
lesson objectives been met?)

d. completeness of documentation.

e. marketability (would you buy the program?)

43 1-51
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Following the team evaluations, each team's designated
spokesperson will formally present their CAl lesson to the class,
describing its instructional application, any problems encountered in
its development, etc.

(To facilitate efforts, your team may wish to designate a
spokesperson/chair who would be responsible for ensuring that all
members participate in all phases of the project (designing, writing,
coding) and a team recorder who would note group consensus thoughts on
the worksheets.)

(D KA}
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WORKSHEET #1

Project Team Name:
CAI lesson Topic:

CAI Mode (circle one): Drill and Practice Tutorial
Problem Solving Simulation

Lesson Objectives:

1.

el
.

3.

Lesson's Prereguisite Skills:

Describe where the CAI lesson will fit into your Math curriculum, and in which
of the three stages of a lesson your CAI module can be used:

Describe your target student population (grade, ability levels...)

Microcomputer hardware/software requirements:




WCRKSHEET #2

Draw your program's flowchart below.
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WORKSHcET #3

Instructional Design Step
(from Gagne's Theories of

Learning Algorithm)

Your Text (as it will appear on Screen
and Read by the Student)

Program Code

Provide for motivation and/

or attention. (Arouse curi-
osity, present challenge, create
fantasy, pose questions, etc.)

State/present objective to stu-
dent. (How will learner know
she has learned? Specifically,
what must learner be able to do
at completion of module?)

Recall prereguisite skills.




Your Text (as it will appear on Screen Program Code

and Read by the Student)

96-1

Instructional Design Ste
(frc . Gagne's Theories of

Learning Alqorithm)

4. Present new material (via CAI
type). (Remember not to have
more than 3 consecutive dis-
plays of text without some
kind of interaction.)

-8?-
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Instructional Design Step Your Text (as it will appear on Screen Program Code
(from Gagne's Theories of and Reced by the Student)
Learning Algorithm)

5. Provide learning guidance.
(examples, hints, clues, cues,
etc. which might aid the student
in understanding the material
better.)

6. Elicit performance/resporse.
(Present situation/problem to
student where what was learned
so far can now be applied.)

-6”-

7. Provide feedback on correct-
ness of response via words,
music, pictures etc. If
feedback is for an incorrect
response, provide more learn-
ing guidance (step #5 above)
and repeat step #6 with a
different problei .
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Program Code

instructional Design Step
(from Gagne's Theories of
Learning Algorithm)

Your Text (as 1t will appear on Screen
and Read by the Student)

8. Assess performance,
(reliability and validity)

Suggestion.s to student to

9.
enhance retention of new
mater.al.
t
(8]
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Phase IV. Computer Literacy Curriculum Implementation.

A.

Goals
The goals for this phase are:

1. To prepare the teacher to go into the classroom and effectively use
a computer,

2. To assist the teacher in resolving the problems encountered while
utilizing computers in a classroem for the first time.

Outcomes

Upon comple*ion of this phase, the participant will be able to:
1. Teach computer literacy in the classroom.

2. Use the computer as an instructiona) tool.

3. Use computer-assisted instruction to aid in teaching non-computer
subject matter.

4. Identify alternative solutions for the following concerns:

a. power surges,

b. classroom management,

C. security
A sample syllabus for a 20-hour review of curriculum implementation
sessions is provided. Prerequisites would include the one-day

orientation (Phase I), the one-we:k workshop (Phase I1), and the
36-hour course (Phase III).
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C. Sample Syllabus for Phase IV. Classroom Computing: Computer Literacy
Curriculum Implementation

(8-20 hours)

Workshop Description:

Workshop is designed to prepare the teacher to use computers effectively in
the classroom. Two 4-hour workshops are planned. In the initial workshop,
participants will te provided with instructional strategies and technical
information to help them become more comfortable and self-sufficient in
classroom computing.

In the second workshop, participants will share experiences and explore
alternatives for resolving difficulties encountered.

Optional follow-up activities te assist teacters may be planned if necessary
for ar additional 12 hours.

Objectives:
l. To prepare the teacher to effectively use computers in the classroom.

2. To provide the teacher with alternatives for resolving problems
encountered when using computers in the classroom.

O I1-60 -52-
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Agenda

Preliminary Workshop (4 hours of training prior to beginning of classroom
computer usage)

- PReview of Guide.
- Teacher demonstration of an activity from the guide.
- Discussion of anticipated implementation problems,

- Subgroups plan a trial lesson and implement prior to next
workshop.

- HYorkshop evaluation.

Follow-up workshop (4 hours of training after 3rd week of computer usage in
ciassroom).

- Subgroups share developed activities with large group.
- Group feedback/discussion.
- "Panic Button" referances given to teachers.
- Workshop evaluations.
Follow-up Activities (Optional - 12 hours of non-structured training)
- Additional subgroup interactions.

- Individual participant interactions with workshop leader.

Logistic and Management Suggestions

Hardware: For workshops - one of each type of machine to be used for
demos, 1 large monitor; participants must alsc have usable
equipment available in their schools.

Group Size: 20-30 from single level or discipline.

Y
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10.

11.

12.

13.

14,

15.
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